IMPROVING L2 PROFICIENCY, CLASSROOM ENGLISH,
AND AWARENESS LEVELS (L2 SELF-EFFICACY,
TEACHING EFFICACY, LEARNING STRATEGIES) OF
FIRST-YEAR PRE-SERVICE TEACHERS UNDER
KAKATIYA UNIVERSITY USING TBLT

Submitted in partial fulfilment of requirement
for the award of the degree of

Doctor of Philosophy

By
Lalitha Devi B
(Roll No. 701975)

Supervisor

Dr. Madhavi K
Professor & Head

Co-Supervisor
Dr. Madhumathi P
Associate Professor, RGNIYD

DEPARTMENT OF HUMANITIES AND SOCIAL SCIENCES
NATIONAL INSTITUTE OF TECHNOLOGY

WARANGAL, TELANGANA, INDIA - 506004
NOVEMBER -2023



Dedicated to
My family
B.V. Sri Rama Murthy, B V Ratna Prabha

B Vamsi Krishna, B Durga Hari Kiran, B Ramya Devi

My Guides and Mentors
Dr Madhavi Kesari
Dr P Madhumathi

Dr Raja Kumar Guduru

and
to my protectors

Almighty and Nature



APPROVAL SHEET

This Thesis entitled “IMPROVING L2 PROFICIENCY, CLASSROOM ENGLISH,
AND AWARENESS LEVELS (L2 SELF-EFFICACY, TEACHING EFFICACY,
LEARNING STRATEGIES) OF FIRST-YEAR PRE-SERVICE TEACHERS
UNDER KAKATIYA UNIVERSITY USING TBLT” by Lalitha Devi B, Roll No:
701975 is approved for the degree of Doctor of Philosophy

Examiners

Supervisor

Dr. Madhavi Kesari
Professor & Head

Co-Supervisor

Dr. Dr. Madhumathi P
Associate Professor, RGNIYD

Chairman

Dr.
Professor

Department of Humanities and Social Sciences,
NIT Warangal

Date: Place:




Date:

DEPARTMENT OF HUMANITIES AND SOCIAL SCIENCES
NATIONAL INSTITUTE OF TECHNOLOGY
WARANGAL - 506 004, TELANGANA, INDIA

WARANGAL

CERTIFICATE

This is to certify that the dissertation work entitled “IMPROVING L2 PROFICIENCY,
CLASSROOM ENGLISH, AND AWARENESS LEVELS (L2 SELF-EFFICACY,
TEACHING EFFICACY, LEARNING STRATEGIES) OF FIRST-YEAR PRE-
SERVICE TEACHERS UNDER KAKATIYA UNIVERSITY USING TBLT”, which
is being submitted by Ms. Lalitha Devi B (Roll No: 701975), is a bonafide work
submitted to National Institute of Technology, Warangal in partial fulfilment of the
requirement for the award of the degree of Doctor of Philosophy in Humanities and
Social Sciences. To the best of our knowledge, the work incorporated in this thesis has not

been submitted elsewhere for the award of any degree.

Dr. Madavi Kesari
(Supervisor)

Professor & Head

Department of H&SS

National Institute of Technology
Warangal — 506004



DECLARATION

This is to certify that the work presented in the thesis entitled “IMPROVING L2
PROFICIENCY, CLASSROOM ENGLISH, AND AWARENESS LEVELS (L2
SELF-EFFICACY, TEACHING EFFICACY, LEARNING STRATEGIES) OF
FIRST-YEAR PRE-SERVICE TEACHERS UNDER KAKATIYA UNIVERSITY
USING TBLT” is a bonafide work done by me under the supervision of Dr. Madhavi
Kesari, Professor & Head, Department of Humanities and Social Sciences, National
Institute of Technology, Warangal, India and was not submitted elsewhere for the award of

any degree.

I declare that this written submission represents my ideas in my own words and where
others ideas or words have been included, I have adequately cited and referenced the
original sources. I also declare that I have adhered to all principles of academic honesty
and integrity and have not misrepresented or fabricated or falsified any
idea/data/fact/source in my submission. I understand that any violation of the above will be
a cause for disciplinary action by the institute and can also evoke penal action from the
sources which have thus not been properly cited or from whom proper permission has not

been taken when needed.

Lalitha Devi B
(Roll No: 701975)

Date:
Place: NIT Warangal



ACKNOWLEDGEMENTS

I want to start by expressing my gratitude to the Almighty, family members, nature,
and well-wishers whose favours enabled me to finish this task despite all the challenges.
The timely support of pre-service teachers, teacher educators, and Principals of the
respective Teacher Education colleges, under Kakatiya University, Warangal helped me to

finish the research and write this dissertation.

I would like to express my deepest gratitude to my supervisor Dr. Madhavi Kesari
and co-supervisor Dr. P Madhumathi for their continuous support, motivation, and

invaluable academic guidance throughout this research work.

I would like to sincerely thank Dr. Rajakumar Guduru, Assistant Professor, IIT

Bhubaneswar for his valuable support during my research work.

I sincerely thank my DSC members Prof. M Sailaja Kumari, Prof. Madhavi Kesari, Dr.
M Raja Vishwanathan, and Dr. B Spoorthi for their valuable feedback and suggestions

throughout the research work.

I am thankful to Prof. Ramachandra Gopal P, Assistant Professor, School of
Management for his valuable support in data analysis. I extend my sincere thanks to Dr

Ajeesh AK, Adhoc faculty, H&SS, for timely support with my research work.

The invaluable financial support for this research through Ph.D. fellowships from
the National Institute of Technology, Warangal, India is gratefully acknowledged. I
especially thank my fellow research scholars and Juniors Gopika Jayachandran, Ravi
Prakash J, Krishna Priya, Vijaya Ramala, Vidyasree B, Aiswaria P R, Kavya Rayala,
Divya Lekshmi MS, K. S. Ahima, B. M. Mukesh Kumar, Aiswarya Sureshan, Isha
Srishti Panna, Prathyusha Korimi, Garima Sukhwal, and Lakhavath Beulah for their

friendly concern and support at crucial times.

I am thankful to Dr Uma Shankar Biswal, a Postdoctoral researcher at IIT
Madras, Ms. Sharanya, and Mr. Raja Durai, Ph.D. scholars, Civil Department, NIT
Warangal for their kind and timely support for my research.

Finally, I am greatly thankful to everyone who has contributed directly or indirectly

to completing my thesis.

Lalitha Devi B



CONTENTS

ACKNOWLEDGEMENTS A\
ABSTRACT X
LIST OF TABLES XV
LIST OF FIGURES XVII
ABBREVIATIONS XVIII
CHAPTER-1 1
INTRODUCTION 1
1.1 Introduction 2
1.2 Need for Classroom English Proficiency (CEP) 3
1.3 Awareness levels of Pre-service Teachers 3
14 Rationale for the study 4
1.5 Component of Teaching Practicum 6
1.5.1 Importance of Language Strategy Learning 6
1.5.2 Importance of Language Self-efficacy and Teaching Efficacy 7
1.6 Importance of classroom English 9
1.7 Planning Teaching Practicum 9
1.7.1 Task-based Learning Theories and Frameworks 9
1.7.2 Perspectives on TBLT 10
1.8 Research Design 11
1.9 Objectives of the study 12
1.10  Scope of the study 12
1.11  Organisation of the study 13
1.12  Summary 13
CHAPTER-2 14
LITERATURE REVIEW 14
2.1 Introduction 15
2.2 Perspectives on English Language Proficiency 15
2.3 Importance of ELP and CEP for Pre-service Teacher Training 17
2.4 Testing ELP and CEP 17
2.5 Language Strategies and Language Proficiency 20
2.6 Language Proficiency and Teaching Efficacy of Pre-service Teachers 21
2.7 ELP and CEP in India 23
2.8 ELP and CEP in India 24
2.9 Pre-service Teacher Education 26
2.9.1 Beliefs of Pre-service Teachers about Language Learning Outside India 26
2.9.2 Training in TBTL instruction 26
293 Pre-service Teacher Education in India with Special Reference to Osmania and
Kakatiya Universities 27
2.10 Task-based Language Proficiency Courses 31



2.11  Theoretical background
2.12  Links to Methodology: From Theory to Practice

2.13  Summary

CHAPTER-3

RESEARCH METHODOLOGY

3.1 Introduction

3.2 Research Design

33 Tools used in the Preliminary Study
34 Data Collection Tools used for Pilot Study

34.1
34.2
343

3.5 Findings

3.5.1
3.5.2
3.5.3

Proficiency test (Aptis for teachers)
Student Questionnaires

Task-evaluation checklist

Findings of the Preliminary Study
Findings of Screening Test

Informal Interviews

3.6 Findings of the Pilot Study

3.6.1

3.6.1.1
3.6.1.2
3.6.1.3
3.6.1.4
3.6.1.5
3.6.1.6

Data from Learners’ Questionnaires
SILL

L2 efficacy

Teaching efficacy

Task evaluation checklist

Factors leading to the Main study

Data collection tools used for the main study

3.7 Research design of the Main Study
3.8 Research questions of the Main Study

3.9 Summary

CHAPTER-4

TASK-BASED MODULES

4.1 Introduction

4.2 Framework for Designing Task Modules
4.3 Task Modules

4.3.1

43.11
4.3.1.2
4.3.1.3
4.3.14
4.3.2

43.2.1

4.3.2.2
4.3.3
4.3.3.1

Listening Tasks

Task 1: Information recognition
Task 2: Listening to opinions
Task 3: Information matching
Task 4: Listening comprehension
Speaking

32
38
40

41
41

42
42
43
45
45
47
48
49
49
51
51
53
55
55
56
57
59
60
62
62
62
63

64
64

65
65
67
68
68
71
74
77
80

Task 1: Describe, express an opinion and provide reasons and explanation (Role-

play)
Task 2: Compare two pictures and express opinions (Role-play)

Reading

Task 1: Understanding the main idea and identifying opinions

8

80
&3
86
87



4.3.3.2 Task 2: Mind-mapping (long text comprehension) 92

4.3.3.3 Task 3: Text cohesion (sequencing information) 98

4.3.3.4 Task 4: Predicting (KWL charts) 104

4.3.4 Writing 109

4.3.4.1 Task 1: Paragraph writing 110

4.3.4.2 Task 2: Email writing 113

4.3.5 Classroom English 117

4.3.5.1 Task 1: Understanding and Communicating lesson content 117

4.3.5.2 Task 2: Managing the classroom: environment and activities 121

4.3.5.3 Task 3: Assessing and giving feedback 124

4.4 Guidelines for pre-service teachers 128
4.5 Summary 130
CHAPTER-5 131
DATA ANALYSIS 131
5.1 Introduction 132
5.2 Data collection and procedure 132
5.2.1 Experimental group data reliability 133

5.3 Data analysis tools 134
5.4 Correlation among pre-test ELPT, CEPT, and L2 self-efficacy, teaching efficacy, SILL 136
5.5 Analysis of Proficiency test results of experimental and control group 137
5.5.1.1 Comparison of Pretest Proficiency ELP, CEP Results of Control Group,
Experimental group 139

5.5.1.2 Comparison of post Test ELP and CEP results of Control and Experimental Group

139

5.5.1.3 Test Results of Pre and Post-test of CG and EG 141

5.5.2 ELP and CEP results of control group and experimental group 143

5.5.2.1 Reading results of the experimental group and control group 144

5.5.2.2 Pre-Mid-Post Reading results of the Experimental Group 144

5.5.2.3 Listening results of the experimental group and control group 145

5.5.2.4 Pre-Mid-Post Listening results of the Experimental Group 146

5.5.2.5 Writing results of the experimental group and control group 147

5.5.2.6 Pre-Mid-Post writing results of the Experimental group 148

5.5.2.7 Speaking results of the Experimental group and Control group 149

5.5.2.8 Pre-Mid-Post speaking results of the Experimental Group 150
5.5.2.9 CEP (classroom language proficiency) results of the experimental group and control

group 151
5.5.2.10 Pre-Mid-Post CEP (classroom language proficiency) results of the experimental

group 152

5.5.2.11 Overall proficiency results of EG, CG 154

5.6 Intervention results and questionnaire data of the experimental group 156
5.6.1 Listening 156

5.6.2 Speaking 158

5.6.3 Reading 160

5.6.4 Writing 161



5.6.5 Classroom English 163

5.6.6 Questionnaires’ data of experimental group 164
5.6.6.1 SILL Questionnaire 164
5.6.6.2 L2 Self-efficacy Questionnaire 167
5.6.6.3 Teaching efficacy Questionnaire 169
5.7 Task evaluation checklist analysis 170
5.8 Informal Interviews and feedback questionnaire results 172
5.8.1 Informal Interviews 172
5.8.2 Feedback questionnaire 173
5.9 Summary 174
CHAPTER-6 175
FINDINGS AND CONCLUSION 175
6.1 Introduction 176
6.2 Findings of the study 176
6.3 Findings related to the correlation of awareness questionnaires and ELPT, CEPT 177
6.4 Findings from the proficiency test 177
6.4.1 ELPT 177
6.4.2 CEPT 179
6.5 Findings from the Intervention 180
6.5.1 Other findings 182
6.6 Findings from the task evaluation 183
6.7 Implication of the study 183
6.7.1 Implication for teacher training courses 183
6.7.2 Implication for teachers 184
6.7.3 Implication for course developers 185
6.8 Suggestions for future research 185
6.9 Limitations of the study Scope for future work 186
6.10  Conclusion 186
LIST OF PUBLICATIONS 187
REFERENCES 188
PLAGIARISM REPORT 197
APPENDIX-A: TOOLS USED FOR DATA COLLECTION 198

APPENDIX-A1: TOOLS USED FOR DATA COLLECTION DIAGNOSTIC TEST
(GRAMMAR AND VOCABULARY, READING, WRITING, CLASSROOM ENGLISH)

AND ASSESSMENT CRITERIA 198
APPENDIX A2: SCORE BAND USED FOR PRELIMINARY, PILOT, AND MAIN STUDY 209
APPENDIX A3: MARKING CRITERIA FOR TASK PREPARATION 210

10



APPENDIX B: DATA COLLECTION CONSENT 211

APPENDIX C: STUDENT RESPONSES 216
APPENDIX C1: QUESTIONNAIRES 216
APPENDIX C2: PROFICIENCY TEST- MAIN STUDY 248
APPENDIX C3: INTERVENTION (STUDENT RESPONSES) 253

APPENDIX C4: TASKS FOR LESSON PLAN, TASK-EVALUATION CHECKLIST 346

ABSTRACT

In Asian nations (Thailand, Vietnam, Malaysia, China, Japan, and India) where
English is the national language or the primary medium of instruction, the significance of
raising school teachers’ English Language Proficiency (ELP) levels is becoming
increasingly apparent (Hayes, 2015; Tsang, A. 2017; Mackenzie, 2019). Freeman et al.
(2015), Burns (2017), and Thi Hong Nhung (2017) suggest that there is a need to improve
teachers’ Classroom English Proficiency (CEP) levels. Prior research highlighted non-
native English as a Foreign Language (EFL)/English as a Second Language (ESL) teachers
at the school level. However, fewer studies have addressed pre-service teachers” ELP and

CEP needs as part of teacher education programs.

Researchers have previously discussed the link between language competence
levels and non-native teachers’ self-efficacy levels in EFL situations, including Chacon,
2005; Ghasemboland & Hashim, 2013; Sabokrouh, 2014; Alagdzlii, 2016; and Choi &
Lee, 2016. According to Richards (2020), boosting instructors’ confidence in the target
language they employ in class can have an excellent emotional effect and a lasting effect
on their instruction. Pre-service teachers’ teaching practicum is where they will gain a
more profound knowledge of the connections between these factors. For this reason, the
current study focuses on improving pre-service teachers’ English language proficiency

(ELP) and classroom language proficiency (CEP), awareness of language strategies (SILL)
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(Berne, 2004; Cohen & Henry, 2019), L2 self-efficacy, and teaching efficacy using a task-
based approach.

Pre-service teachers’ teaching practicum objectives are differently perceived at
global, national, and local levels. The difference is due to the diverse language needs of
pre-service teachers. At the global level, in the CELTA course, the training is offered to
pre-service teachers in Language skills and pedagogic knowledge to teach adult learners.
At the national level, NCERT looks at ‘language across the curriculum’ and aims to offer
training in LSRW skills related to content areas and classroom communication to pre-
service teachers teaching secondary-level learners. The Bachelor of Education (B.Ed)
entrance exam conducted by the State Council of Educational Research and Training
(SCERT), Telangana, does include an English language component but only grammar,
vocabulary, and reading comprehension, which does not provide a complete picture of the

language needs of pre-service teachers.

In Kakatiya University, selected for the present study, pre-service teachers are
provided training in communicative English to teach secondary-level learners, yet need
specific guidelines. It is observed that pre-service teachers of all methodologies in all the
B. Ed colleges affiliated with Kakatiya University are informed about the TBLT approach
and language activities such as role-plays and dialogue writing. However, the training
needs of pre-service teachers are not considered. This study addresses those needs by
enhancing ELP, CEP, and awareness (SILL, self-efficacy, teaching efficacy) through tasks,

connecting them to task preparation for lesson plans.

In other words, the present study focuses on improving second language (L2)
proficiency, particularly in classroom English for instruction and communication, among
first-year pre-service teachers. The study aims to raise awareness levels regarding L2 self-
efficacy (confidence in using the second language) and teaching efficacy (confidence in
using English for instruction). It also explores learning strategies these individuals use to
acquire and retain language skills. Conducted at Teacher Education colleges under
Kakatiya University, this research suggests using Task-Based Language Teaching (TBLT)
as an effective method to enhance L2 proficiency and teaching efficacy among first-year

pre-service teachers.
The following are the objectives of the study:

» To gauge the gap between the existing English language proficiency and
classroom English proficiency and the required language proficiency of pre-

service teachers, according to global standards.
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» To examine the relationship among ELP, CEP, and awareness levels

(language self-efficacy, LLS, teaching efficacy) of pre-service teachers.

» To evaluate the impact of task-based language training on English language
proficiency levels, classroom English, and awareness (self-efficacy, LLS,

teaching efficacy) levels of pre-service teachers.

» To explore the impact of improvement in the ELP, CEP, and awareness
levels (language self-efficacy, LLS, teaching efficacy) of pre-service

teachers on their task preparation for lesson plans.

The study is conducted in three stages, viz., preliminary, pilot, and main study. The
preliminary stage included a pre-test (Converse & Presser, 1986) and a screening test. For
all three stages (pre-test, screening test, pilot study, main study), ‘Aptis for teachers’
developed by the British Council and which is aligned with CEFR, is used for the English
Language Proficiency Test (ELPT), and ELTeach 3.0 developed by Anne Katz, Donald
Freeman, Anne Burns is used for Classroom English Proficiency Test (CEPT). The ELPT
has three levels based on marks that are A1-A2 (basic), B1 (Intermediate), and B2 (above
Intermediate). Similarly, the CEPT has three levels: band 1 (basic), band 2 (Intermediate),
and band 3 (above intermediate). The study adopted a quasi-experimental design and

convenience sampling technique.

As part of the preliminary study, a sample pre-test (Converse & Presser, 1986) was
conducted with first- and second-year pre-service teachers from teacher education colleges
affiliated with Osmania University (N=50) and Kakatiya University (N=50). The test was
conducted to select one state university for the screening test. The research tools used for
the screening test included diagnostic tests and informal interviews. The diagnostic test
was conducted on reading, writing, and classroom English with 402 first-year, second-
semester pre-service teachers from 12 teacher educational colleges, Warangal, affiliated
with Kakatiya University in Telangana. Along with the test, informal interviews were
conducted with ten pre-service teachers and ten teacher educators related to teaching
practicum. The informal interviews with teacher educators helped adapt the questionnaires
used in the present study as per the needs of the pre-service teachers. The informal
interviews conducted with pre-service teachers revealed language problems of pre-service
teachers and also their need for more awareness about SILL, L2 self-efficacy, and teaching
efficacy. The need to connect their language training with their task preparation for lesson
plans for secondary school-level learners was recognized. Therefore, based on the

screening test findings, 402 pre-service teachers were categorized as ‘A1-A2’, band 1
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(332) learners, and ‘B1’, band 2 (70) learners. Out of 332 ‘A1-A2’ band 1 level learners,
80 students were selected for the pilot study, and 202 students were selected for the main

study.

Before conducting the main study, the tasks, questionnaires (SILL, L2 self-efficacy.
Teaching efficacy), and task evaluation checklist were piloted with 80 pre-service teachers
from four teacher educational colleges, Warangal, Telangana. They were categorised as
experimental and control groups using the convenience sampling technique. The
experimental and control groups were given pre-test and post-test, and questionnaires were
administered to the experimental group. The Intervention was given only to the
experimental group. They were made to prepare tasks for lesson plans. A follow-up
interview was conducted with ten pre-service teachers about the Intervention. A follow-up
interview was conducted with ten pre-service teachers about the Intervention. The pilot
study allowed the researcher to adapt tasks and tailor guidelines provided to pre-service

teachers to prepare tasks for lesson plans as per the research objective (4) of the study.

The main study was conducted with 202 pre-service teachers from 5 teacher
education colleges in Warangal in the state of Telangana. They were divided into groups of
experimental (N=101) and control (N=101). They were given a pre-test followed by
administering questionnaires to the experimental group. Then, the Intervention was
provided to the experimental group for six months with 60 hours of Instruction. The final

step included
e conducting a post-test for both groups,
e administering questionnaires to the experimental group and

e triangulation of the data with the findings of the task-evaluation checklist

given to the experimental group.

A follow-up interview was conducted with 10 pre-service teachers about the

effectiveness of the intervention.

The findings from the main study showed an improvement in the scores of the
experimental group (N=101) from ‘A1-A2’ (ELPT), band 1 (CEPT) level in the pre-
intervention phase to ‘B2’ (ELPT), band 3 level (CEPT) in the post-intervention phase. For
the questionnaire on awareness and use of Language Learning Strategies (SILL), the
students reported a high use of compensation strategies (m = 3.96), which is related to
guessing, which improves the ability to guess the meanings of the sentences using

contextual clues. Hence, there is a tremendous enhancement in the reading skills
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acquisition of the pre-service students, as drawing contextual clues is essential during
reading. For the strategy that is ‘I connect the sound of the new English word to the image
of the word to help remember the word’ used for listening, the students report a high mean
value (m= 3.53).

The productive skills such as speaking and writing also improved. The students
performed well in the speaking-related task, reflected in the high mean value (m=3.76) of
the statement on memory strategies: ’ I think of the relationship between what I already
know and new things I learn in English.” The scores on writing tests are also high with the
help of mastery over the select strategies of SILL. The mean values of memory strategies
are reported to be higher. The strategy ‘I use new English words in the sentence so I can
remember them’ is one of the highly used strategies of SILL that reflects the level of

improvement in the use of new vocabulary and language acquisition of the students.

The Introductory Chapter 1 provides an overview of the key aspects related to the
present study and the rationale of the study. Chapter 2 elaborates on the aspects mentioned
in Chapter One, along with the theoretical framework and Task-based language teaching
(TBLT) models. Chapter 3 includes research methodology and a description of data
collection tools. The development of course materials for the study based on the screening
test findings was also discussed. As a continuation of Chapter 3, a detailed description of
the tasks, along with the teacher guidelines for task preparation for lesson plans, was
provided in Chapter 4. Chapter- 5 provides an analysis of the data collected during the pilot
and main study phases through the execution of the tasks that were mentioned in Chapter
4. The conclusion chapter that is chapter- 6 provides important conclusions and

implications of the study.
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This introductory chapter emphasizes the importance of English language training
for pre-service teachers, highlighting the need to address their low language proficiency
levels. The chapter discusses the relevance of improving English language skills for pre-
service teachers, especially in English as a Second Language (ESL) classrooms. It also
outlines the research objectives and the scope of the study, which aims to assess the impact
of training on language proficiency, classroom English, and awareness levels of pre-
service teachers. The chapter sets the stage for a more detailed exploration of these aspects

in the subsequent chapters.

1.1 Introduction

English language training for pre-service teachers is essential to improve their
language proficiency and that of their learners. Borg et al. (2022) stated through their study
that the need to address pre-service teachers’ low language proficiency levels through
need-based training programmes. Unless their language levels improve, the pre-service
teachers cannot engage well in the knowledge dissemination process (Brutt-Griffler, 2017).
However, by the time the students enter this professional course (B.Ed), they should have
reasonable language proficiency levels in the second language they will use while
teaching. This assumption is not going to help the pre-service teachers who lack good
language proficiency levels in English and who struggle to communicate the information
and knowledge. It is helpful for pre-service teachers to engage in discussions,
collaboration, interaction, and reflection to improve their teaching self-efficacy levels

(Wang, 2021).

The 2019 NCERT publication “Learning Outcomes for the Secondary Stage”
mentions the need to improve student’s English language abilities and learning strategies
for students in the ninth grade (pg. 14-16), for which pre-service teachers require
appropriate teacher training. ‘Language permeates all domains of learning. Therefore,
strengthening the skills of one language positively supports and influences the learning of
a second or third language and other subject areas as well. Hence, the content should be
drawn from other domains of learning. The learning outcomes will facilitate improving

teaching methods and assessment practices in English language learning (Pg. 11-12).

As per the Telangana Socio-economic Outlook 2022 report, as part of the ‘Mana

ooru mana badi scheme,’ the Telangana government has decided to introduce English as a
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medium of Instruction in government schools for the following reason- “To improve the
enrolment in government schools, the state has taken up several initiatives, which include
the improvement of infrastructure, the introduction of English as a medium of instruction
in Government schools, introduction of soft skills such as communication, Etc.” (Pg. No.
161). With a proper review of previous literature, it is understood that the language needs
of pre-service teachers need to be met to improve their language learning strategies, L2
self-efficacy, and teaching efficacy levels (Johnson & Poulter,2015; Hoang & Wyatt, 2021;
Kiely, 2019; Wang, 2021). To understand the language proficiency gaps of pre-service
teachers’ the Aptis for Teachers’ test developed by the British Council is used.

1.2 Need for Classroom English Proficiency (CEP)

Considering the classroom language needs of teachers, Freeman et al. (2015) argue
that general language proficiency is insufficient to handle a second language class where
the use and purpose will vary. The Classroom English proficiency (CEP) that is English-
for-teaching is a framework developed by (Freeman et al., 2015; Young et al., 2014). The
framework is developed based on two main constructs: English for teaching and
pedagogical knowledge for ELT (English Language Teaching). The present study
considers EFT (English for teaching), and the components of the English teaching

framework encompasses the following key components.

1. Managing the classroom
2. Understanding and communicating classroom content

3. Assessing students and providing feedback

These three aspects comprise the ELTeach 3.0 (English-For-Teaching) handbook
developed by Donald Freeman and Anne Katz in 2020.

1.3 Awareness levels of Pre-service Teachers

The relationship between language strategies (SILL), language proficiency, and
self-efficacy was demonstrated in studies by Wong (2005), Magogwe & Oliver (2007),
Ylmaz (2010), Abedini et al. (2011), Bonyadi et al. (2012), Yang & Wang (2015), Montao-
Gonzalez & Cancino (2020), Hoang & Wyatt (2021), and Alashouri (2023).

The current study thus focuses on both the association and raising pre-service

teachers’ awareness levels by including them in tasks and assessing their awareness levels
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using questionnaires. Additionally, pre-service teachers will use a task evaluation checklist

to rate their training by applying it. The following questionnaires and task evaluation

checklist were utilized in the study.

1.

14

SILL (strategy inventory for language learning) (Oxford & Burry-Stock, 1995).
The study selected 32 out of 50 questionnaire items considering the language needs
of the pre-service teachers.

Language self-efficacy questionnaire (Wang et al., 2013). Some of the selected
items from this questionnaire were reframed to reflect the essence of the strategies
selected.

Classroom English Proficiency Scale (Wang,2021) and teaching self-efficacy
questionnaire (Eslami & Fatahi, 2008). From the classroom English proficiency
scale, two sections, namely ‘Language of Interaction’ and ‘Language of
Instruction’ sections, were selected, and from the teaching self-efficacy
questionnaire, ‘Efficacy for student engagement’ (1 item), ‘Efficacy for class
management’ (1 item), and ‘Efficacy for instructional strategies’ (2 items). The
statements will look at the classroom English proficiency needs of pre-service
teachers. The task evaluation checklist was linked to awareness questionnaires -

SILL, language self-efficacy, and teaching efficacy (Jacobs et al., 2008).
Rationale for the study

The need to provide English language training to pre-service teachers, which was

highlighted in the previous is given below:

Zein (2018) mentions the following points in the preface to ‘English Language

Teacher Preparation in Asia’-

Training of English pre-service teachers in Asia needs to be given more focus.
Recent times have seen the expansion of Non-native speakers of the English
community who outnumbered native speakers.

Improvement of language proficiency of Teachers in multilingual communities is

much needed to perform well in local and global contexts.
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Low (2020) provides an exciting account of English Language teacher education in
Singapore, which has received success despite Multilingualism. He further explains how
Singapore’s language teacher education system prepares itself to face 21st-century
challenges. In Singapore, English is considered a first language, and the learners study
significant languages, such as Malay, Tamil, and Mandarin, as a second language. As part
of preparing pre-service teachers to use the English language for various professional
contexts, a course called Communication Skills for Teachers (CST) is designed. Student
teachers of English are trained in various aspects related to communicative competence.
English proficiency development programmes are implemented in teacher education
programmes in Vietnam for EFL pre-service teachers. These programmes aim at achieving

a higher proficiency level which is C1.

It was found that the English language is perceived as an essential instrument in
improving the subject learning of the school students, their communication skills in
general, and participating in classroom communication as objectives of the language
practicum in the B. Ed syllabus prescribed at the national level by NCERT and at the state
level by SCERTs. On the contrary, in the state level B. Ed entrance exams conducted by
the Telangana State Council for Education, Research and Training (TSCERT) only
grammar, vocabulary, and reading comprehension are considered, which does not ensure
that the pre-service teachers’ readiness to practice the language strategies and classroom

English required for real classroom contexts.

Therefore, improving the language proficiency levels and the Instructional
language of first-year pre-service teachers is considered necessary, which will help them
meet their language proficiency gaps and make them feel confident to pursue their
language needs further in their second-year final semester. Also, encouraging pre-service
teachers to connect their learning from the training with the task preparation for lesson

plans will help them practice what they have learned in a much-informed way.

In the present study, the improvement in the language proficiency and classroom
English of pre-service teachers is tested using the Aptis for Teachers proficiency test and
classroom English proficiency test. The test improvement is also matched with the pre-
service teachers’ participation and performance scores in the tasks given in the Intervention

phase and the mean scores of awareness questionnaires. It is further linked to the findings
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of the task-evaluation checklist used to know the outcomes of pre-service teachers’ training

on their task preparation.

1.5 Component of Teaching Practicum

1.5.1 Importance of Language Strategy Learning

Improving the language performance of learners has been mentioned by many researchers.
Berne (2004) notes that proficient users employ more language strategies. Cohen and
Henry (2019) list language strategies for the four language skills, grammar and vocabulary.
He opines that a ‘good language learner’ will use strategies in the language learning
process. The researchers mention three ‘learner characteristics’ that can improve the
teacher’s Instruction- learning style, learner strategies, and motivation. He makes a
distinction between ‘language learning and language use strategies. Another distinction he
refers to is ‘strategies based on skill area, which are divided as ‘metacognitive, cognitive,
affective, and social.” The author suggests that the learners need to be informed about what
strategies they are using so that they can know their learning processes. Then he mentions
the ‘skills-based strategies,” which include receptive, productive skills, vocabulary,
grammar, and translation (Cohen & Henry,2019,173-174). These skill-based strategies and

the other strategies mentioned form a cohesive approach to language learning.

As per CEFR, the language proficiency levels that are basic (A1-A2), Intermediate (B1-
B2), and proficient (C1-C2) are provided descriptors that contain specific strategies used at
each level of proficiency. Oxford (1998) Strategy Inventory for Language Learning
(SILL), Teng (1998), Afflerbach & Cho (2009), Zhang & Goh (2006), Chien (2012), Zhou
& Wei (2018) mentioned sub-strategies for each skill otherwise known as scaffolding

strategies.

To explain further, SILL (Strategy Inventory of Language Learning) developed by Oxford
(1998) consists of memory strategies that aim at “creating mental linkages, applying
Images and sounds, reviewing well, and employing actions,” cognitive strategies which
aim at ‘analyze new information and monitor comprehension,” compensation strategies
which aim at ‘guessing the meaning from context and using gestures or synonyms to
conveying meaning when language is limited,” metacognitive strategies which aim at

‘centering your Learning, arranging and planning your learning, and evaluating your
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learning.”, affective strategies which aim at ‘anxiety reduction, and self-encouragement
and reward’ and social strategies which aim at ‘asking questions, cooperating with peers,

becoming culturally aware.’

Lessard-Clouston (1997) outlined three methods by which students can be taught language
acquisition strategies in the classroom: 1. An analysis of the learner’s needs is conducted to
prepare pupils for LLS (Language Learning Strategies) Instruction. Appropriate resources
(audio-visual aids, handouts) and knowledge of the instructor’s teaching style are then
selected. 2. The learner’s comprehension of techniques. 3. Encourage reflection among
educators and students. The Grenfell and Harris (1999) paradigm elaborates on teaching

language strategies to learners through various task stages.

e Awareness raising: Students complete a task and then identify their strategies.
Modeling: The teacher models, discusses the value of the new strategy, and makes
a checklist of strategies for later use.

e General practice: Students practice new strategies with different tasks.

e Action planning: Students set goals and choose strategies to attain those goals.

o Focused practice: Students carry out an action plan using selected strategies; the
teacher uses prompts so that students use strategies automatically.

o [Evaluation: The teacher and students evaluate the action plan’s success, set new

goals, and the cycle begins again.

Hismanoglu (2000) mentions that teachers can understand the language needs of
learners with their performance in tasks that are designed with language learning strategies
in focus. Horvathova (2014) clearly explains the subtle differences in language learning
strategies. Language learning strategies are classified based on three aspects- ‘goal, skill,

and Function.’

1.5.2 Importance of Language Self-efficacy and Teaching Efficacy

According to Bandura (1986), self-efficacy is the conviction that one can complete a task.
One and two sources—mastery experiences (strategies) and vicarious experience
(modeling)—Ilook at techniques that are essential sources of self-efficacy, according to
Bandura et al.’s (1999) list of important sources of self-efficacy. According to Raoofi et al.

(2012), three factors—strategies, styles, and contextual variables—influence self-efficacy.
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The language self-efficacy questionnaire created by (Wang et al., 2013; Wang et al., 2014)
is considered in the current study. As per the goals of the current investigation, the

questionnaire is modified.

In the past, research was carried out to determine how using strategies improved the self-
efficacy levels of each skill (LSRW). Rahimirad and Zare-ee (2015) and Milliner and
Dimoski (2021) consider metacognitive listening techniques regarding listening self-
efficacy. (Shang, 2010; Naseri & Zaferanieh, 2012) are two research that examined reading
techniques and reading self-efficacy. English writing competency and writing efficacy

levels of 66 EFL learners in China were correlated, according to Y. Zhang and Guo (2012).

According to Alibakhshi et al. (2020), teachers can influence their students with higher
teaching efficacy levels. Understanding the language strategy, self-efficacy, and teaching
efficacy awareness of pre-service teachers helps determine how the training has affected
them. Researchers created some measurement measures to understand the levels of
teaching efficacy. The Teaching Self-Efficacy Questionnaire (Tschannen-Moran et al.,
1998) is the most well-known. With 40 EFL teachers in Iran, Eslami and Fatahi (2008)
employed the self-efficacy beliefs scale. The three subscales of the scale are the
effectiveness of student involvement, classroom management, and instructional
methodologies. The scale has three components:’ efficacy for student engagement,’
‘Efficacy for classroom management,” and ‘Instructional strategies.” The researchers found
that the teaching efficacy of the EFL teachers is high for instructional strategies over the

other two components.

In contrast, it was found that 678 primary and secondary school teachers in a survey by
Bedir 2015 had higher self-efficacy levels in “classroom management” than in
“instructional strategies.” With 188 teachers in a Chinese university, Wang (2021)
employed a classroom language proficiency measure together with a teaching self-efficacy
questionnaire (Tschannen-Moran et al., 1998) and discovered that teachers with high
teaching efficacy are also proficient in the “language of instruction.” For pre-service
teachers working with English language learners (ELL) and coming from various
methodology backgrounds, Fu and Wang (2021) created a scale. The measure considers

pedagogical content efficacy, linguistic Efficacy, and sociocultural Efficacy. Hoang and
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Wyatt observed the teaching efficacy and language self-efficacy ratings of 41 pre-service

EFL teachers in Vietnam in 2021.
1.6 Importance of classroom English

Knowing the language strategies will help understand the content, and classroom English
is proper for teacher and learner Interaction (Freeman et al., 2015). Freeman draws three
main categories under classroom English- Managing the classroom (providing instructions
related to activities, starting and finishing the lesson), understanding and communicating
classroom content (checking whether the students are aware of what they have to learn
from the classroom materials, textbooks), and assessing students and providing feedback
(to observe students’ participation and provide feedback accordingly). To promote
interaction and communication in the classroom, the teacher needs to better understand the

instructional phrases according to the classroom requirements.
1.7 Planning Teaching Practicum

This section discusses the theories, models, and important perspectives related to TBLT,

which are relevant for planning a teaching practicum course for pre-service teachers.

1.7.1 Task-based Learning Theories and Frameworks
Shehadeh (2005) explains the theories associated with task-based learning: They are:

Interaction hypothesis: Long (1980) mentions that interaction, or the negotiation of
meaning, is connected to language development. The interaction process involves the
participants and their conveyance of meaning through processing the input. Learners will
exchange information or outputs of the interaction as a result of their contact, and
comprehending the input involves more than just how they understand it in the interaction

process.

Output hypothesis: The emphasis in this claim (Swain, 2000) is on task types and variables

because they impact how learners share information.

Cognitive perspective: The ‘fluency, accuracy, and complexity’ of tasks is the main focus

of Skehan’s (1998) research. He offers a set of instructions for assigning tasks that
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concentrate on form, accuracy (structures), fluency (communication methods), task

sequencing and selection, and learners’ self-reflection.

Sociocultural perspective: This viewpoint, created from Vygotsky’s (1987) writings,
focuses on collaborative language learning. This viewpoint includes the scaffolding
technique, emphasizing teamwork to complete the goal. According to Fahim and Haghani

(2012), sociocultural theory connects the task, the teacher, and the students.

For the present study, we have chosen scaffolding theory (sociocultural theory), and we
further explain the following TBLT frameworks in Chapter 2. Willis> TBLT framework
(Three-stage task): The TBLT framework developed by Willis (1996) includes a pre-task

(introducing the topic), a while-task (focus on meaning), and a post-task (focus on form).

Weaver’s formative assessment framework: The TBLT framework developed by Weaver
(2012) has four steps: selection, defining task purpose, selection of assessment mode, and

collecting the learner responses.

1.7.2 Perspectives on TBLT

Researchers Hasnain and Halder (2023) rightly pointed out that training
programmes in TBLT will help teachers in real classroom contexts. Jaruteerapan (2020)
conducted a recent study discussing the training offered to EFL student teachers in TBLT.
Conducting such studies is necessary to understand the implications of TBLT for student

teachers in Indian contexts as well.

Researchers have reported some intriguing results regarding applying the Task-
based language teaching (TBLT) approach in the context of teacher education. East (2014)
discovered that secondary-level pre-service teachers in New Zealand had mixed feelings
about using TBLT during their teaching practicum. Zheng & Borg (2014) conducted a
similar study with Chinese secondary English school instructors. Li and Zou (2022)

investigated the views of 39 pre-service teachers in China concerning TBLT.

Van Loi (2020) considers earlier literature that covered ideas and attitudes toward
using TBLT in educational environments in Asia. He describes 14 East Asian countries

(South Korea, Japan, Hong Kong) where the language skills of primary and secondary
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school teachers hamper the adoption of TBLT. In a recent study, Jaruteerapan (2020)

examined the pre-service EFL teacher training provided in TBLT.

We created the task modules for pre-service teachers by considering TBLT theories
and various scholars’ viewpoints on TBLT training programs. The task implementation
process connects to the TBLT frameworks proposed by Willis (1996) and Weaver (2012)
and sociocultural theory. As a result, students could get the necessary ELP and CEP and
raise their awareness levels (L2 self-efficacy, SILL, and teaching efficacy). Additionally,
they could adequately check lesson plans with tasks using the task evaluation checklist. Ma
and Lee (2021) use a task feedback questionnaire to gather feedback from students after

they complete the course.
1.8 Research Design

In this study, we have attempted to train students in tasks designed with elements of
scaffolding theory, Willis (1996), and Weaver (2012) TBLT frameworks. Chapter 2
discusses these aspects. The tasks link to L2 self-efficacy, teaching efficacy, and language
learning strategies. The tasks examine all four skills: listening, speaking, reading, and
writing and classroom English. The skills included different strategies (cognitive,
metacognitive, social, affective, memory, compensation, and memory). Chapter 4 contains

the tasks.

The study comprises three phases, namely - a preliminary study, a pilot study, and a
main study. The preliminary study, which included pre-testing, was done with 50 pre-
service teachers from Osmania University and 50 from Kakatiya University. The second
step in the preliminary study is screening 402 pre-service teachers from 12 teacher
educational colleges (6 rural, six urban) in Warangal. Of the 402 pre-service teachers, 332
were selected under ‘A1-A2’°, band one category. They were further categorised as the
pilot group (80 students) and the main study group (202 students). The main study was
conducted with pre-service teachers from 6 teacher education colleges (3 rural and three
urban). Before the main study, the task modules, questionnaires, and task evaluation
checklist were piloted. Chapter 3 contains the methodology. The tasks selected for the
main study (see Table 1.1) are adapted from the British Council Learn English and Aptis
for Teachers module tests. The content for the tasks was selected from e-newspapers,
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online articles, podcasts, and educational videos on YouTube. The materials are selected

carefully to suit the needs of the pre-service teachers.

Table 1.1: List of tasks

Moedul Tasks
1 Classroom English - 3 tasks
2 Listening — 4 tasks
3 Speaking — 2 tasks
4 Reading — 4 tasks
5 Writing — 2 tasks
6 Tasks for lesson plan (Follow-up activity)

1.9 Objectives of the study

The following are the objectives of the study

» To gauge the gap between the existing English language proficiency and classroom
English proficiency and the required language proficiency of pre-service teachers,

according to global standards.

» To examine the relationship among ELP, CEP, and awareness levels (language

self-efficacy, LLS, teaching efficacy) of pre-service teachers.

» To evaluate the impact of task-based language training on English language
proficiency levels, classroom English, and pre-service teachers' awareness (self-

efficacy, LLS, teaching efficacy) levels.

» To explore the impact of improvement in the ELP, CEP, and awareness levels
(language self-efficacy, LLS, teaching efficacy) of pre-service teachers on their

task preparation for lesson plan.
1.10 Scope of the study

The study examines the impact of training offered to pre-service teachers on their ELP,
CEP, awareness levels (teaching efficacy, L2 self-efficacy, SILL), and on their task
preparation for lesson plans. The preliminary data (screening test) of the study has been

collected from pre-service teachers of 12 teacher education (6 rural and 6 urban) colleges
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in Warangal affiliated with Kakatiya University. It is considered that student teachers from
12 teacher education colleges could form a representative sample of similar teacher
education colleges affiliated with Kakatiya University in particular and teacher education
colleges in Telangana in general. As, the scope of the study includes English language
proficiency, classroom English proficiency, awareness levels (L2 self-efficacy, teaching
efficacy, SILL), and task evaluation for lesson plans it is applicable for all the pre-service
teachers who need training in these aspects to teach with confidence in real classroom
contexts. To know the improvement levels of pre-service teachers from pre-test to post-test
levels in a better way, 6 teacher education colleges were selected for the main study with a

sample of 202 pre-service teachers.
1.11 Organisation of the study

The opening chapter provides a background and a rationale for the study. Chapter 2
focuses on perspectives related to the key aspects of the study such as L2 proficiency,
classroom English, L2 self-efficacy, teaching efficacy, and SILL. There is a mention of the
theories and frameworks related to TBLT. Along with that, there is a mention of the gaps
that the present study addressed through a training course. Chapter 3 deals with research
methodology and data collection tools. The findings in the preliminary study that led to the

development of the course were also discussed.

Chapter- 4 describes the tasks along with teacher guidelines provided to pre-service
teachers for task preparation for lesson plans. Chapter- 5 provides a quantitative analysis of
the data collected during the pilot and the main study and findings from the follow-up
interviews with pre-service teachers about the impact of the training were presented. The

conclusion chapter discusses the conclusions and implications for future research work.
1.12 Summary

In this chapter, an overview of the study, the rationale of the study, the objectives of the
study, and the scope of the study were provided. It leads to a further detailed discussion of

all the key aspects of Chapter 1 in Chapter 2.
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This chapter presents the opinions of researchers on the required ELP, including
Butler (2004), Richards (2010), Tsang (2017), Mackenzie (2019), and Pani (2015), as well
as the opinions of researchers on the requirement for CEP for pre-service teachers,
including Hughes (1981), Nakata (2010), Elder & Kim (2013), Young et al. (2014),
Freeman (2017), and Katz (2017). Then, the central issue is the neglect of the necessary
ELP, Pre-service teachers’ CEP, and awareness levels (L2 self-efficacy, teaching efficacy,
and SILL) at the national and state level B. Ed curriculum is discussed. The language
proficiency, language proficiency tests, CEFR, and classroom English have all been briefly
explained. With an emphasis on language self-efficacy, language learning strategies, and

teaching efficacy, English language proficiency issues in the Indian setting are examined.

After this discussion, a brief explanation of TBLT, theories associated with TBL,
important TBLT frameworks, and the studies conducted on language self-efficacy and
teaching efficacy with TBLT are discussed. Then, the gaps in the teaching practicum
offered to pre-service teachers at the state level (Kakatiya University) are given special
attention. In a nutshell, the literature review encompasses all the aspects raised in Chapter

I.

2.2 Perspectives on English Language Proficiency

This section emphasizes the research done in the past and the perspectives of researchers
from India and other countries on the required levels of ELP, the importance of English
language proficiency for teaching, and the need to include language proficiency
improvement as part of teacher education programmes. It is interesting to notice the

growing literature on this aspect from the past two decades.

Trappes-Lomax (2002) tries to describe the concept of ‘language acquisition,” which is
realised differently in three different worlds: the real world, the classroom, and the LTE
(Language Teacher Education) world. As the author says, ‘In the real world, Language
acquisition includes L1 acquisition and naturally acquired L2 or foreign language’ in the
classroom, learning and teaching influence language acquisition and learning as seen as
input/output procedures. The LTE (Language Teacher Education) model views language
learning as improving pre-service teachers’ language skills and their comprehension of the

teaching and learning of languages.
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Butler (2004) argues that the government should specify the skill level in a second
language needed to instruct pupils at a specific grade level. This shows that the language
proficiency of instructors is frequently disregarded or stated vaguely without taking into
account the various contexts in which teachers instruct. NCF 2005 mentions that teachers
should have a basic command of English if they plan to utilize it in the classroom, but it
needs to go into greater detail. The significance of linguistic ability is listed as follows in

NCF 2009:

‘A teacher talks, explains, narrates, asks questions, illustrates, translates, guides, instructs,
cautions, motivates, encourages and plays various other roles.’ As a result, besides having
a solid knowledge basis, being an effective teacher, and having other professional abilities,
the teacher’s language proficiency and communication skills are crucial to the quality of

education in the classroom.

According to Richards (2010), teachers must have at least a B1 (d’Europa, 2001) level of
language ability to carry out a particular set of competencies. Researchers such as Choi and
Lee (2016) and Tsang (2017) mentioned the link between language proficiency and
teaching ability. Choi & Lee (2016) mentioned that pre-service and in-service teachers
should possess minimum levels of language proficiency and pedagogical competence,
which will positively impact their use of the English language for classroom Instruction.
Tsang (2017) found that the general language proficiency of teachers is essential, without

which their ability to handle ELT classes will be low.

In the Indian context, there is no mention of what proficiency teachers should possess. A
British Council survey showed that teachers aimed to enhance their skills, mainly speaking
(Council, 2015). A study on the language proficiency levels of secondary-level school
teachers in Sri Lanka showed that most teachers have B-level proficiency. The study has
recommended fixing B2 as the proficiency level for teachers(Mackenzie, 2019). Johnson &
Poulter (2015) aptly mention that Non-Native English Speaker Teachers (NNESTs) may
still experience language anxiety even though they can use it in certain situations.
Language proficiency matters for both Native and non-native teachers, aligning with

teaching tasks: modeling, correction, and addressing learner needs.

Indian researchers (Pani, 2015; Sandhu, 2016; Ramanathan, 2016) stress that inadequate
proficiency affects training and instruction quality. Eslami (2020) suggests that language
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proficiency programs should be designed to help teachers better understand their
contextual needs, increase their self-efficacy and language proficiency levels, and create
teaching methods tailored to the skill and proficiency level covered. Floris and Renandya
(2020) add that proficiency should encompass contextual language use for effective

conversation, interaction, and adaptation to different contexts.

2.3 Importance of ELP and CEP for Pre-service Teacher Training

The combination of ELP and CEP needs to be part of the training programmes, as viewed
by Van Canh & Renandya (2017) and Renandya et al. (2018). Van Canh and Renandya
(2017) emphasized the need to use teachers’ language proficiency to create a rich learning
environment. In this regard, it is not only about the language proficiency level but how it is
used to create a better learning environment in the classroom. The researchers believe that
teachers with higher proficiency levels and classroom language proficiency can create
ways for deeper learning of students through interaction. However, the evidence they
provide includes only three teachers (Vietnam). They suggest that pre-service teachers
should be given training to improve both aspects: language proficiency and classroom
language proficiency. According to Willy A. Renandya (Dixon, 2017), extensive reading
enhances language proficiency and teaching confidence. Renandya et al. (2018) further
mention that a proficiency test should be designed for language teachers, including general

language proficiency and pedagogical language proficiency.

The communicative aspect of the English language (LSRW) focuses on the global and
national levels, and the English language is considered the tool to acquire knowledge. Both
these aspects can be merged while preparing tasks for the lesson plan. However, the lesson

planning process must be connected with pre-service teachers’ teaching efficacy levels.

2.4 Testing ELP and CEP

This section focuses on the literature about tests related to ELP and CEP. So, details
regarding the popular language proficiency framework and scale that is the Common
European Framework of Reference (CEFR) are given. Also, details regarding the Test of

English-for-teaching (TEFT) are provided.

Researchers have diverse perspectives on the elements of language proficiency. Canale and

Swine (1980) viewed language proficiency as a cluster of sociolinguistic, linguistic, and
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strategic competence. According to Kramsch (1986), language proficiency should enable
learners to converse confidently. Thus, teaching proficiency should not restrict the
instruction of vocabulary or grammar. Although this strategy might not produce results
right away, it will assist students in becoming more prepared for communication issues.
According to Bachman (1990), acquiring metacognitive strategies is related to language

proficiency.

Language proficiency is a component of linguistic competence, which is one of the
elements of the communicative competence model, according to Gilmore (2019).
According to Harsch and Malone (2020), the widely recognized proficiency frameworks
and scales include the Interagency Language Roundtable (ILR) scale, ACTFL Proficiency
Guidelines (ACTFL), and the Common European Framework of Reference (CEFR). The
researchers highlighted that the normative nature of proficiency scales needs to be

balanced with proper need analysis done at the local level.

A brief description of CEFR levels was given by Hulstijn et al. (2010) and Little (2019).
Hulstijn et al. (2010) describe how the horizontal and vertical dimensions of CEFR will
help in designing language learning activities and selecting themes (horizontal) for each

level of proficiency (vertical).

Little (2019) refers to the scales Al to C2 for the receptive skills (reading and listening),
which are seen to be helpful for comprehension, as well as for the productive skills
(speaking and writing), when referring to the CEFR self-assessment grid (Council of
Europe, 2001a, pp. 26-27). Speaking ability is further divided into spoken interaction and

spoken production.

Several researchers tried to provide the importance of CEFR through their observations

and reflections. Foley (2019) discusses the importance of CEFR as:

e Considering progress rather than grades with the use of ‘can-do’ statements
e Helping institutions set realistic targets for Individual Learners

¢ Emphasizing the importance of interaction in the learning and teaching processes.

Nishimura-Sahi (2020) mentions the main reasons behind adapting CEFR as per
the employability needs of Japanese students. Some of them are International recognition,

adaptability, communicative approach, and providing autonomy to learners. Kunschak
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(2020) clarifies that TBLT can be linked easily with the ‘can-do’ CEFR statements, and it
can provide scope for the teachers to incorporate strategies, language skills, activities, and
other elements as per the language needs of the learners. Nagai et al. (2013) have adapted

CRFR descriptors to use for the remedial classes for tertiary-level education in Japan.

Phaisannan et al. (2019) presented their findings about the positive impact of
CEFR-based Task-based learning on the speaking skills of 34 pre-service teachers in
Thailand. Tosun and Glover (2020) present the views of teachers in Turkey about their
perceptions of CEFR, which the National Curriculum Board of Turkey recognizes.
Charttrakul and Damnet (2021) mentioned that implementing CEFR in Thailand’s school
education has pros and cons that must be considered by proper course evaluation. Mittal &
Lata (2022) presented their idea that CEFR has to be aligned with the lesson planning for
English classes in India, which will help the teachers to cater to the language needs of

learners with different proficiency levels.

The language proficiency tests based on CEFR are conducted by two major
institutions, Cambridge and the British Council, IELTS, Linguaskill, and Aptis. The
present study focuses on the Aptis test (Aptis for teachers). Aptis test is of three types:
advanced, Aptis for teachers, and Aptis for teens. Aptis for teachers assesses grammar,
vocabulary, listening, speaking, reading, and writing (LSRW) skills from A1l to B2 levels.
The main reasons for which the Aptis for Teachers test is conducted are- ‘Test-takers will
be adults engaged in education-related training, employment or other activities’
(O’Sullivan & Dunlea, 2015, p. 43). Previous research explored Aptis with various age
groups and proficiencies: 12-19 years (Zheng & Berry, 2015), Aptis writing tasks
conducted with learners of different age groups and proficiency levels (Chen & Guan,
2022), a review of the Aptis test (Shin et al., 2022; Wali et al., 2022), Aptis listening and
reading (Tran, 2021), speaking (Yan et al., 2021), professional development (Ma’rof &
Yahaya, 2020).

Moving onto the Test of English-for-teaching (TEFT), Young et al. (2014) mention
that teacher training programmes should also be on how teachers can provide classroom
instruction and interact with students in the English language. English-for-teaching is a
component of the ELTeach programme, which aims at the training requirements of both

pre-and in-service teachers. Research done about the test is- structuring of the test (Gu et
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al., 2015), finding the link between the test, confidence and performance of teachers in the

TEFT test (Gu & Papageorgiou, 2016), about TEFT course (Freeman, 2017a).

The English-for-teaching component is part of the Knowledge-for-teaching
framework. The framework has components such as task analysis, analysis of language
skills, evidence-centered design claims, and design and development of learning materials
and assessments. The TEFT is meant for the test takers those who meet the following

criteria;

1. Those who have to use English as a Medium of Instruction (EMI)
Those who are familiar with the classroom tasks as part of teaching
Those who use materials with instructional English

Those who teach students with different language proficiency levels (A1-B1)

A I

Those who have to interact with students in English.

Young et al. (2014) further clarify, ‘TEFT tests a group of functional uses for each
skill (LSRW) based on classroom practices’.

2.5 Language Strategies and Language Proficiency

This section reviews the previous studies examining the relationship between language
proficiency and language strategies (SILL). The Interventions done about language

proficiency and language strategies were also mentioned.

Researchers such as R. L. Oxford (1992) and Mitchell & Myles (2004) try to provide a
basic categorization of language strategies. Language learning strategies are also helpful in
improving one’s second language/L2 proficiency and self-efficacy over some time
(Oxford, 1992). The strategies mentioned in SILL developed by R. L. Oxford (1992) fall
under two categories: Direct (memory, cognitive, compensation) and indirect strategies
(metacognitive, affective, social). Memory strategies help learners to remember and recall
information, cognitive strategies help learners to comprehend and produce language, and
compensation strategies help learners to help them overcome their ‘knowledge gaps’
related to language. On the contrary to direct strategies, indirect strategies will help
learners to set goals and evaluate their learning (metacognitive), regulate their anxiety and

motivation (affective), and promote interaction and peer support (social).
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Gavriilidou & Psaltou-Joycey (2009) mention that as per O’Malley and Chamot (1990) and
Oxford (1990), language learning strategies refer to the efforts taken by learners or directed
by the teacher to allow learners to initiate the process of comprehension, storing, and using

the newly learned language.

R. L. Oxford (2016) tries to give an overview of language strategies concerning language
skills. According to the author, “Completely informed strategy instruction” refers to

teaching students how to employ strategies to learners’ individual learning needs.

According to the author, reading techniques are divided into two categories: bottom-up
(reading the material at the letter, syllable, and word level to understand it) and top-down

(inferring, skimming, memorizing context, summarizing, and rereading).

The author further mentions three writing approaches proposed by Gordon (2008): (a)
writing process (planning, drafting, composing, revising), (b) genre (purpose, context,
model imitation), and (c) functional (paragraph parts, coherence, cohesion). Oxford
suggests metacognition strategies for process writing, socio-cultural aspects for genre
writing, and cohesion/coherence for functional writing. For successful listening, strategies
include context inference, coherence, comprehension monitoring, main ideas/details focus,
seeking clarifications, and sharing responses. Kawai’s (2008) findings on speaking
strategies encompass metacognition (planning, monitoring), cognition (grammar,

vocabulary), affect (anxiety reduction), and social (learner interaction).

Intervention studies demonstrating a positive link between language strategies and
proficiency are- Magogwe & Oliver (2007) highlight the relationship between strategies,
proficiency, and self-efficacy in Botswana students, suggesting explicit strategy instruction
in schools. Bogale (2018) shows that strategy-based reading instruction enhances
proficiency for Ethiopian EFL students, surpassing skill-based teaching. Griffiths & Sorug
(2020) presents an overview of how studies in the past were conducted to know the

language strategies used by ‘successful language learner.’

A description of the strategies chosen for the present study is provided in Chapter 4, along

with tasks used for the main study.

2.6 Language Proficiency and Teaching Efficacy of Pre-service Teachers
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This section discusses the various aspects of teaching efficacy with a particular
focus on linguistic aspects. Also, the relationship between language proficiency and pre-

service teachers’ teaching efficacy is mentioned.

Kiely (2019), Fu & Wang (2021), and Hoang & Wyatt (2021) stress language
proficiency in pre-service teacher training. Kiely (2019) states that it is essential to
consider the language proficiency levels of teachers while evaluating pre-service teacher
education programmes. He gives evidence from past research which shows the impact of

language proficiency levels on teachers’ confidence levels.

Fu & Wang (2021) explains the three aspects of teacher self-efficacy associated
with teaching English language learners (ELL)- pedagogic content domain, linguistic

domain, and socio-cultural domain.

Hoang and Wyatt (2021) inform through their research the relationship between the
language proficiency and teaching efficacy levels of pre-service teachers in Vietnam
during their teaching practicum. They confirm that linguistic competence is essential,
along with pedagogical competence and other factors, in increasing the confidence levels

of pre-service teachers.

Researchers such as Freeman D. et al. (2013), Ciampa & Gallagher (2018), BALCI
et al. (2019), and Thompson & Woodman (2019) focused on training pre-service teachers
to improve their teaching efficacy levels in language Instruction. Freeman et al. (2013)
presented the findings of 2,383 teachers (pre-service and in-service) regarding their
confidence levels about the English-for-teaching course covering managing the classroom,
understanding and communicating lesson content, and providing feedback. BALCI et al.
(2019) stress proper focus on teaching self-efficacy, referring to Bandura’s (1995) three
self-efficacy belief types- self-efficacy of learners, which is connected to their mastery of
academics, teacher self-efficacy connected to their ability to foster learners’ progress and
teachers’ collective self-efficacy which is aimed at academic progression. All the factors

which are connected to language practicum are presented in the figure below.
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Figure 2.1: Language practicum and variables

Both language proficiency and classroom language proficiency need to be linked to
the teaching efficacy levels of teachers. So, language (compensation, cognitive,
metacognitive, affective, social) and classroom strategies (rubrics, instructions) must be
imparted together in the teacher training sessions as per the requirement of the pre-service
teachers. These aspects will provide adequate training for the pre-service teachers during

micro-teaching.
2.7 ELP and CEP in India

This section provides an understanding of the importance of English in India. There
is a mention of past research that discussed in-service teachers’ English language

proficiency problems and the need to provide training at the pre-service teacher level.

Researchers such as K. K. Sridhar & Sridhar (1986), Sridhar (2020), and Bhatia
(2021) highlight the importance of the English language in teaching contexts in India. K.
K. Sridhar & Sridhar (1986) state that learners at the school level are mostly exposed to the
second language their teacher will use. Indirectly, the teacher remains a significant source
of interaction in the second language. In this case, pre-service teachers and in-service
teachers require language improvement programmes. Sridhar (2020) tries to provide a list
of functions the English language fulfills in different contexts: “Instrumental, Regulative,
Interpersonal, and Imaginative.” Bhatia (2021) provides the timeline of the ELT (English
language teaching) methods in the Indian context. He mentions the onset of the Audio-
lingual method in 1963. This led to many other changes, such as teaching language skills

(Listening, speaking, reading, and writing), using task-based second language learning,
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establishing premier institutes to improve the quality of English teaching and learning, and

introducing CCE (continuous comprehensive Evaluation).

Limited studies address Indian in-service teacher language proficiency. Hayes
(2015) notes low English proficiency (n=193 Gujarat, n=65 Madhya Pradesh) and low
confidence in learner-centered methods. Pani (2015) identifies low reading skills among
Odisha high school teachers (n=6), emphasizing improving their proficiency. Borg et al.
(2022) present that the language proficiency levels of teachers are not assessed, and it
impacts their readiness to teach the textbooks that require a certain level of proficiency
(Intermediate level). The researchers present the language proficiency levels of school
teachers from Maharashtra, Bihar, and Madhya Pradesh, which must be up to the required
level. The researchers further state that the pre-service teacher education programmes
should focus on improving the language skills of pre-service teachers in the context of
introducing an integrated teacher education programme (ITEP) based on the National

Educational Policy (NEP) 2020.

2.8 ELP and CEP in India

This section emphasizes the usefulness of TBLT, the difference between TBLT and other
methodologies, and designing TBLT-based programmes with a focus on strategies,
language self-efficacy, and teaching efficacy. It provides information regarding task

designing, further discussed in Chapter 4.

It is essential to know about considering TBLT for different proficiency levels. As tasks
demand learner participation, the CEFR suggests an action-oriented approach to language
learning, which includes “tasks.” North (2008) advocates that tasks at lower levels can be
related to everyday situations, and tasks at higher levels can include exchanging
information, summarizing, explaining words, and differences of opinion that emerge from
the text chosen. Task goals should relate to the proficiency level of learners (Brandl, 2017).
Ellis (2013), answering the misconceptions about TBLT, states that learners with low
proficiency levels can be given input-based listening tasks, which will prepare them for

speaking.

Some advantages of TBLT, challenges to implementing TBLT, and the ways to overcome

those challenges are discussed by Hismanoglu & Hismanoglu (2011) and Robinson (2011).
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Hismanoglu and Hismanoglu (2011) highlighted the advantages (learner focus, motivation,
language input, meaning, and form focus) and challenges (compatibility with traditional
settings) of TBLT. While TBLT limits L1 use, adapting it in bilingual/multilingual
contexts like India can allow controlled L1 use without compromising L2 goals. Robinson
(2011) refers to Candlin’sCandlin’s (1987, p. 19) criteria for task design, emphasizing
needed information (visual, audio, text), learner role, group work, learner participation,

expected results, and task evaluation as a part and as a whole.

The challenges to implementing TBLT in the Asian context are discussed by Lai (2015)
and Hasnain and Halder (2023). Lai (2015) outlines challenges related to learners’ varying
proficiencies, teachers’ roles, institutional constraints (class size, instructions), task design,
and socio-cultural factors. Similar challenges exist globally. Research suggests more
support for low-proficiency learners during the pre-task stage (Lai et al., 2011; Shintani,
2011). Hasnain & Halder (2023) mention teachers’ difficulties in implementing TBLT due
to low language proficiency, traditional approaches, misinterpretation of the concept of
TBLT, exam-driven syllabus, large class size, and task assessment-related problems (figure
2, pg. 8). Hasnain & Halder (2023) suggests possible solutions about TBLT
implementation which includes overcoming resistance to change is crucial. Collaboration
with administrators and fellow teachers, curriculum adjustments, and specialized training

can facilitate the adoption of TBLT, including addressing assessment challenges.

A detailed discussion regarding implementing TBLT for effective language learning is
provided by Bygate (2016). The author elaborates on the role of tasks in allowing learners
to use language in practical contexts where outcomes of the task (drawing or gathering
pictures, preparing a model, providing a gist (oral or written), or putting forward the ideas
through discussion are given due emphasis. He discusses four elements that can be

considered in programmes that support the TBLT approach. They are:

1. Identifying the needs of target learners.

2. Including the three-phase-task formula (pre-task phase- providing inputs, post-task-
to constantly guide the whole class towards the task goals, providing feedback

related to the use of language, and laying focus on language form about the task.
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3. Including a process that starts with meaning-focused and moves to form-focused
tasks. So, learners gather language with teacher support to complete the task at

hand, and at the end, the teacher reinforces specific language items with activities.

4. Including project-based tasks that emphasized communicative language use by

learners.

The usefulness of strategy-based TBLT to improve language skills and self-efficacy
levels is discussed by Motallebzadeh and Defaei (2013), Chou (2017), and Albelihi (2022).
Motallebzadeh and Defaei (2013) found improvement in the listening self-efficacy levels
of EFL learners in Iran with task-based listening activities. Chou (2017) found that the
tasks based on metacognitive strategies improved listening skills in a study conducted with
88 Sophomores in Taiwan. Albelihi (2022) suggests that strategy-based writing instruction

will help learners acquire writing skills better than traditionally teaching writing skills.

Considering the above observations and critical findings, the present study
carefully links up the tasks specified in Aptis for teachers with strategies (SILL), CEFR

descriptors, and L2 self-efficacy statements.

2.9 Pre-service Teacher Education

This section explores the beliefs of pre-service teachers related to language
learning, provides details related to the pre-service teacher training in TBLT instruction
along with language training through TBLT, and provides a discussion of the teaching

practicum offered to pre-service teachers in Osmania and Kakatiya universities.

1.12.1 Beliefs of Pre-service Teachers about Language Learning Outside India

Some researchers, such as Peacock (2001), Wong (2010), Wong (2010), Kim (2019), and
Karas and Faez (2020) examine the language learning beliefs of pre-service teachers.
Knowing their beliefs will help design language improvement programmes (Peacock,
2001; Wong, 2010). Wong (2010) conducted a quantitative study using the Beliefs about
Language Learning Inventory (BALLI) questionnaire to know the beliefs of 25 pre-service
teachers in Malaysia. Karas and Faez (2020) studied Chinese pre-service teachers in

Canada, revealing a desire to enhance language proficiency.

1.12.2 Training in TBTL instruction
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Many researchers from the past two decades have researched pre-service teachers’ training
in TBLT instruction and language training of pre-service teachers using TBLT. Ogilvie &
Dunn (2010) found that TBLT training for pre-service teachers helped them to understand
the methodology but highlighted the need for institutional support. Lewis (2015) designed
context-relevant tasks for Asian teachers. Hall et al. (2015) mention that TBLT can be
adapted to suit the plurilingual contexts in Malaysian classrooms. The teacher training in
TBLT should be meeting those requirements. Nguyen et al. (2015) stressed the importance
of aligning TBLT practices with teacher beliefs about learners’ motivation towards TBLT,
teacher cognition, and learners’ motivation levels at different task phases and other social
and psychological factors. Duong & Nguyen (2021) presented the views of EFL teachers
about implementing TBLT and found that the challenging aspects include classroom size,
assessment, time constraints, and teacher role, and the positive aspects include teacher
readiness and their required language proficiency levels. Similar findings were reported by
Liu and Xiong (2016) about EFL pre-service teachers in China. Guapacha Chamorro and
Benavidez Paz (2017) conducted action research with 33 pre-service language teachers at a
Colombian university. The study focused on improving pre-service teachers’ language
performance and language strategies. Ross et al. (2014), Khanjani et al. (2016), and
Ma’'munMa’mun (2018) analyzed pre-service teachers’ TBLT-based lesson planning
considering their understanding of TBLT. Hasnain & Halder (2023) discuss how teacher
autonomy can be promoted by allowing them to choose formative assessment for Task-

based language teaching implementation in the actual classroom setting.

1.12.3 Pre-service Teacher Education in India with Special Reference to

Osmania and Kakatiya Universities

In a multilingual nation like India, there is always a debate regarding English being the
medium of Instruction. Menon et al. (2014) mention that bilingual proficiency should be
part of the education system. The authors highlight the importance of the English language,
widely used in the technological world. Erling et al. (2016) bring an important dimension
that, even after implementing the mother tongue as a medium of Instruction in India, the
results could be better. The authors suggest English language improvement training for the

primary level teachers.
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The following table provides features of teaching practicum offered to pre-service teachers

at the global level, national, and state levels about the English language:

Table 2.1: Teaching Practicum- Features

.State. Selected
university . ity fi
Global State syllabuses university for
Universities referred the present
standards NCERT . study
(CELTA) (other than (Osmania,
Telangana) kakatiya, (Kakatiya)
MANUU) y
Pre-
service
teach . . . .
cachers Pre-service Pre-service Pre-service Pre-service
Level and
. teachers teachers teachers teachers
beginner
teachers
Level
Adult Secondary Secondary Secondary Secondary
expected to
learners level learners | level learners | level learners level learners
be taught
English
language yes yes yes yes yes
component
Training Language Language Language Communicativ | Communicativ
offered in skills and across the across the e English e English
pedagogic curriculum curriculum
knowledg (Includes (Includes
e language language
skills that as skills that as
reading, reading,
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writing related

writing related

to content to content
areas, and the areas, and
communicatio | communicatio
n skills n skills

required for
the classroom

required for
the classroom

transactions) transactions.
The English The English . .

Required language language T?e English T?e English

language component is | component is anguage. anguage
proficiency Cl included in included in comp ongnt S .compone'nt s
level the state the state included in the | included in the
entrance exam | entrance exam state entrance state entrance
syllabus syllabus exam syllabus | exam syllabus

The language skills and strategies that are considered in the pre-service teachers’ teaching
practicum at the National and state level need to be understood properly to prepare a task-

based language practicum for pre-service teachers.

In the B.Ed syllabus of Osmania, a practicum course titled ‘Self-Development’ is provided
for all students in their first semester. The course comprises ‘Communicative English’ as a
component. The specific objectives of the component which are mentioned in the syllabus
is to develop the ability to communicate and understand intricate issues related to various

skills of communication.

Kakatiya B. Ed syllabus also has a communicative English component as part of the
teaching practicum but there was no syllabus provided to teach it. In the personal
Interviews conducted with the teacher educators as part of the preliminary study, it came to
be known that as part of the practicum course, pre-service teachers are expected to submit
a record in which they will explain LSRW tasks and the activities that need to be given to

students in real classroom contexts.

The B.Ed syllabus designed by NCERT emphasizes understanding the role of the English
language in multilingual contexts. There is no mention of pre-service teacher’s English
language proficiency in the teaching practicum syllabuses prescribed for pre-service
teachers at both state and national levels. It is assumed that pre-service teacher has the
required language proficiency needed for classroom teaching. Whereas it was mentioned
(NCFTE, 2009) that the language support that teachers require is an aspect that will have

an impact on teaching and learning.
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Teaching practicum aspects related to the English language in particular as given in the

B.Ed. syllabuses at the central and state levels are shown in the table below:

Table 2.2: Language Practicum at National & State level

NCERT SCERTSs Osmania, MANUU Kakatiya university
The practicum includes | The practicum | The practicum includes | The practicum includes
the following activities | includes the | the following activities | 1. communicative
to be performed by | following activities | to be performed by English an the
pre-service teachers: to be performed by | pre-service teachers: syllabus 18 not
1. Teaching language | pre-service 1. Any two activities specified
learning strategies : related to LSRW 2. (the ~students  were
& °5 teachers: o asked to participate in
related to reading. 1.Teaching reading (listening, activities such as role-
2. Provide  writing and writing skills speaking, reading, lavs  and rou
tasks to secondary- writing) giszussions andgalsg
3 {Encoura,girijg.l‘t ¢ level learners Re'stlllmi/letter-. submit records related
eamen” by 0| et o' | Mrgpring |G
and inter’act. ’ comert . areas circular/agenda/mi 3. The connection
4 U . (social  sciences, . between the practicum
. Understanding the science, and nutes of a meeting and lesson olan is not
language problems mathematics) (writing for mentioned p
of learners about | 5 pictorial communication) :
understanding the presentation  of 2. Resume/letter
content. content provided writing/preparing
in textbooks. invitation/notice/cir
3.Encouraging cular/agenda/minut
learners’ es of a meeting
participation (writing ~ for
through communication)
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discussions  and
questioning.
4.Providing

activities and
assignments  to
develop the
LSRW skills of
learners.

The following aspects are incorporated in the practicum related to the pre-service teachers:

» Pre-service teachers need to prepare tasks/activities related to LSRW (listening,
speaking, reading, writing) skills

» Pre-service teachers have to encourage learners to ask questions, discuss, and
interact.

» Pre-service teachers have to teach language skills that is reading and writing skills
in the context of content areas.

> Pre-service teachers need to learn to write for different occasions.

The requirement to train the pre-service teachers as per their needs has to be considered
which the present study aims at and the procedure is further explained in chapter 3 and

chapter 4.

2.10 Task-based Language Proficiency Courses

This section provides information related to types of tasks, task features, planning a task-
based syllabus in general, Interventional studies related to strategy training, and planning a

task-based syllabus for pre-service teachers.

Prabhu (1987) classifies tasks as: Information-gap, reasoning-gap and opinion-gap.
Regarding presenting tasks in a classroom, Prabhu opines that the learners’ needs,
outcomes, teacher observation, and intuitive reflection must be considered. Willis (1996)
defines a task as something that helps learners interact among themselves with a primary

focus on ‘meaning.’

Ellis (2019:12) provides the characteristics of a task: meaning-focused, containing a gap,
learners’ use of verbal (L1, L2) non-verbal resources, and communication-focused
outcomes. He further classifies tasks as pedagogic and real-world, input-based and output-

based, focused and unfocused tasks. He further mentions that tasks can be selected based
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on themes that are relatable to learners or based on learners’ needs. Doérnyei (2019)
provides the features of a task that engages the learner and motivates them to learn- task

presentation, goals, content, ownership, structure, and collaboration.

Researchers such as Brumfit (1984) and Ellis (2019) provided insights into the task-based
syllabus. Brumfit (1984) provides his argument for planning a syllabus with a combined
focus on product and process at different stages of a curriculum. Ellis further defines the
idea of ‘Implicit learning,” which contributes to the use of language for communicative
purposes, whereas ‘Explicit knowledge’ plays a crucial role in proficiency. He further lists

three ways in which a curriculum can be planned for learners:

1. To give equal importance to structural and task-based activities throughout the

curriculum
2. To aim at structural activities first and then move to fluency-oriented activities.

3. To start with fluency-focused activities and then proceed to structural activities.

Previous Intervention studies that looked at strategy training through TBLT-based
instruction for pre-service teachers are- Hanington & Pillai (2016) mention the necessity of
improving the personal language proficiency of 61 pre-service teachers of Singapore. They
also designed a short-blended course focusing on writing and speaking needed for
language classrooms and observed the impact of the training on their teaching practicum.
The researchers believe that practices like this will help to bridge the gap between theory
and practice. Turkan et al. (2017) suggest that training related to language skills required
for specific language teaching tasks (LTT) should be incorporated into teacher education

programmes.

The strategy-based TBLT instruction provided in the classroom should be based on a set of
criteria as per Cohen and Henry (2019) and Tomlinson (2020). Cohen and Henry (2019:

181-2) mention a few steps in using strategy-based instruction by teachers:

1. Make learners aware of the strategies
2. Teach strategies through modeling

3. Emphasize strategy importance
4

Apply strategies practically
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5. Create situations promoting strategy use and encourage the sharing of learning
experiences
Tomlinson (2020) suggests that the following aspects should be considered while assessing

learners’ second language proficiency:

e Tasks should match the actual language needs of learners
e Tests should include topics or texts that are from learners’ experiences

e Results should inform the performance of the learners in the variety of English they
require

e Learners should be provided constructive feedback.

2.11 Theoretical background

This section provides an overview of the TBLT frameworks, the TBLT theory
selected for the present study, the scaffolding theory, the scaffolding strategies used for

designing tasks, and the language learning strategies selected for the present study.

There are some popular TBLT models and frameworks that shaped TBLT
beginning from Skehan (1996) to Gonzalez-Lloret & Ortega (2014). The present study

considered the following TBLT frameworks:

Willis” TBLT framework (Three-stage task): Willis’s TBLT framework includes a
pre-task, a while-task, and a post-task. Ellis (2019:16) mentions that the Willis TBLT
model includes learners’ Interaction through group work in the while-task phase, whereas

the teacher guides the pre-task and post-task phases.

The pre-task phase includes the teacher introducing the topic and providing needed
vocabulary support to learners. The next phase is the task cycle, which includes learners
working in pairs or groups. In this phase, students will focus on the meaning aspects of
language. In the post-task phase, learners will be asked to focus on the grammatical forms
used in the task-cycle phase (Willis, 1996). Willis mentions the essential features of their
framework that aid the language learning process: 1. providing input 2. using L2 3. learner

motivation 4. language form.

Weaver’s formative assessment framework: Weaver (2012) explains the framework

framed for the formative assessment process in TBLT. The first includes selecting a
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pedagogical task based on learners’ needs. The second step includes defining the task’s
purpose. The third step includes choosing the mode of assessment, which can include
discourse analysis or scoring rubrics, which will provide information to learners regarding
their performance. The fourth step includes recording the learners’ responses in oral or
written form. The fifth step includes measuring learners’ performance in valid and reliable
ways. The sixth step includes giving feedback to learners, which will help them to keep

track of their progress.

The present study considers the sociocultural theory, one of the TBLT theories
(mentioned in Chapter 1). Considering the principal objective of the study is using TBLT
instruction to improve English language proficiency, classroom English of pre-service
teachers about their language self-efficacy, language learning strategies, and teaching
efficacy, scaffolding theory which is part of the sociocultural theory of Vygotsky (Gonulal
& Loewen, 2018) is considered as pertinent for the present study. Scaffolding pre-service
teachers in the language learning strategies improved their language proficiency and self-
efficacy. Adding this practical knowledge to the lesson planning helped pre-service
teachers improve their teaching efficacy awareness levels. Knowing the scaffolding
techniques will help pre-service teachers improve the language self-efficacy levels of

learners in real classroom contexts (Ortlieb & Schatz, 2020).

Researchers such as (Storch, 2002) and Myles & Mitchell (2014) provide an
understanding of the scaffolding theory. Storch (2002) says scaffolding is a form of
support offered by the teacher or the support offered by a competent learner to a less
competent learner till a satisfactory level of improvement is reached, or the scaffolding
happens through collaborative activities. The scaffolding that happens among learners can
be with the same level of proficiency or with mixed proficiency levels (Storch, 2002).
Myles and Mitchell (2014) discuss the perspectives of SLL theorists of Vygotskian theory
and what the theory encompasses. So, the authors explain mediation and mediate learning,
regulation, scaffolding and the Zone of Proximal Development, microgenesis, private and

Inner speech, and activity theory.

Different types of teacher scaffolding exist, such as modeling, bridging,
contextualizing, schema building, re-presenting text, and developing metacognition

(Walqui, 2006). The present study considered ‘modeling’ in the teaching phase of language
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strategies to pre-service teachers. Another scaffolding technique considered in the study
was ‘metacognition,” a modeling strategy provided through a self-assessment scoring
rubric. Shepard (2005) also mentioned in their studies that scaffolding and formative

assessment are the same.

Wood et al. (1976) mentioned that the benefits of scaffolding will help the learner
perform better than an individual. He further explains the scaffolding through different

steps involved in it:

1. Recruitment: to know the needs of learners and then help the learners to understand

the tasks at hand.

2. Reduction in degrees of freedom: using feedback for correcting the learner’s

understanding of the task.
Direction maintenance: setting objectives for learners
Marking critical features: giving feedback on specific aspects of the task.

Frustration control: enabling learners to work together.

A

Demonstration: Whatever the tutor is teaching has its source, and the person

demonstrating is imitating and using it in a context.

Van Lier (2004) presents some scaffolding strategies- using context-specific
visuals, learner collaboration, setting learning goals for learners, encouraging learner
autonomy, and encouraging Interaction. McNeil (2012) mentions the scaffolding steps
followed during the discussion phase in a classroom context- Reformulation, repetition,
and elaboration. Kayi-Aydar (2013) mentions the criteria for impactful scaffolding-
explaining the uses of the scaffolding to students, encouraging learners to participate in the
scaffolding process, and appreciating the participation of the students. Amerian and Mehri

(2014) mention that scaffolding provided to learners should match their learning needs.

Some Intervention studies related to scaffolding are presented here about aspects
such as scaffolding strategies. Ghafar Samar and Dehqgan (2013) observed an improvement
in the reading comprehension skills of 126 EFL learners (18-40 years) from two
universities in Iraq with the help of teacher scaffolding. Rezaee et al. (2018) conducted a
study with 100 EFL university students (18 to 24 years) in Iraq and found an improvement

in the language learning strategies of learners with teacher scaffolding. Milliner and
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Dimoski (2021) mention that the listening self-efficacy levels of 129 EFL learners (18-21

years) in Japan improved with teacher scaffolding.

National Curriculum Framework (NCF) 2023 also highlights scaffolding as a
teaching technique. Scaffolding in education involves systematically supporting students as
they learn new knowledge, balancing challenge and manageability. This support includes
structured guidance during instruction, gradually decreasing as students become more
proficient. The “Gradual Release of Responsibility” (GRR) is a common scaffolding
approach, starting with teacher modeling, progressing to collaborative work with guided
support, and ultimately enabling independent student practice. Scaffolding helps students
acquire new knowledge effectively with assistance from experienced individuals like

teachers or peers (pg no. 105).

The following are the aspects of the scaffolding which can be effectively

incorporated into tasks:

Rubrics: Rubrics used for self-assessment can be developed in three steps: 1.
Setting clear expectations 2. Conducting self-assessment and 3. Revising (Andrade,2008).
Here, the first step involves the teacher, or it may include both teacher and learner in
designing the rubrics. In the second step, the learner will assess their performance, and in
the third step, learners will act on the feedback to improve their language, or the teacher
can scaffold the learners. These rubrics are used for self-assessment (Gonulal & Loewen,
2018) related to strategy and self-efficacy awareness. For all task modules, analytic rubrics

are used (Brookhart, 2018).

Reading: KWL (know, want to know, learned) charts developed by Ogle (1986)
are used as a metacognitive strategy to understand a reading text, which involves checking
the prior knowledge of learners (schemata theory) related to the text, then allows readers to
create a purpose for reading the text, then involves learners in monitoring their
comprehension of the text, and finally helps them in linking their prior knowledge to the
information newly learned. They also encourage Interaction between teachers and learners.
They are also one of the graphic organizers used for language learning, especially when

introducing a topic (Alfares, 2019).

Buran & Filyukov (2015) mention how mind maps can improve reading

comprehension, such as ‘connecting all the details, exchange of information, classifying
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the information, understanding the learning material and using information for

collaborative work.’

Listening: Transcripts: Using transcripts and podcasts will help learners focus on

the vocabulary and content they are expected to listen to and lay focus (Cross, 2014).

Modeling: The modeling technique is used for LSRW. Yildiz and Celik (2020)
mention that modeling leads to practical solutions the teacher presents to learn a strategy or
concept. It also helps the learners to complete the task given. Modeling also helps improve

learners’ self-efficacy levels.

Prompts: Prompts that are used for improving writing (Raimes, 1983) and
speaking skills (Albino, 2017) include questions, statements, or picture cues to help
students produce spoken or written responses. These prompts will help learners to produce

structured and coherent responses.

Formative assessment: Formative assessment helps assess learners during the
learning process and provides feedback regarding their strengths and areas that require
improvement. The formative assessment can include quizzes, discussions, and interactive
activities to determine student comprehension (Nunan, 2004) and make instructional
decisions (Morris et al., 2021). National Education Policy (NEP) 2020 has stated formative
assessment as one of the fundamental principles to be considered in the teaching and

learning process (pg no.5).

Language learning strategies: Knowing about the language learning strategies
related to different learning theories is essential. Griffiths and Oxford (2014) mention that
language learning strategies are closely related to cognitivism because the learners are
involved in information processing steps. Then, learners also use their metacognition to
regulate their learning. The language learning strategies are also linked to audiolingual and
behaviourism because they include ‘repetition/memory strategies.” Then, the LLS are also
linked to the sociocultural theory as they include Interaction. Rao (2016) mentions that a

combination of strategies in a task will help learners to learn language effectively.

There are six learning theories to know about the learning process. They are

behaviorism (Skinner, 1953), cognitivism (Gagne, 1984), constructivism (Boyle, 1997),
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experiential (Kolb, 1984), humanistic (Huitt, 2009), and social-situational (Bandura, 1977)

learning theories.

Behaviorist learning theory: This theory states that learning includes repetition
and positive reinforcement to achieve the intended behavior of the learner. Language

learning strategies included under this learning theory are memory strategies.

Cognitivist learning theory: This theory emphasizes the active learning of
learners through questioning and finding answers on their own. Cognitive strategies
include practicing sounds in English, summarizing information, conversing in English,
skimming and scanning techniques, using words in sentences, and writing e-mails in

English.

The compensation strategies part of SILL is linked to communicative competence
theory. Canale and Swain (1980) have included ‘grammatical competence, sociolinguistic
competence, and strategic competence’ under communicative competence. Compensation
strategies are part of strategic competence, which helps learners, especially those with low
language proficiency levels. They will help them to use synonyms, guessing, asking for

help, rephrasing, and so on to express an idea in L2.

2.12 Links to Methodology: From Theory to Practice

This section provides an understanding of the theories related to TBLT and TBLT
frameworks that helped inform the task design and provide guidelines to pre-service

teachers to prepare tasks for lesson plans.

After reviewing all definitions of a task, consider the following aspects to be included in

the task-based course designed for pre-service teachers:

1. The task can have a gap related to information or opinion, which leads to

Interaction.
2. The task can focus on both ‘meaning’ and ‘form.’

3. Tasks can be prepared by reducing the cognitive load on learners and allowing

them to collaborate, interact, and self-assess.

4. Tasks can follow a three-step process- pre, while, and post.
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5. Tasks can have formative assessments in the form of objective tests and

activity/task exercises, which provide feedback to learners.

The present research considers the following teacher scaffolding strategies to be used with

the TBLT instruction to improve the language strategy use of learners:

e Using scoring rubrics based on task-specific strategies, self-efficacy, and teaching
efficacy statements. The learners will use rubrics to self-assess their language

strategy and collaborative work.

e Using transcripts and related matching tasks for listening and KWL charts,
mindmaps, and related task exercises for reading to encourage Interaction and
provide scaffolding for strategy learning

e Using prompts and related task exercises to improve speaking and writing skills

e Using modeling as the scaffolding strategy in each task.

e Using classroom English to help learners with their task completion.

The study’s conceptual framework has considered CEFR standards and the EFT (English
for teaching) construct proposed by Young et al., 2014. The mode of Instruction is Task-
based language teaching (TBLT) Instruction. The different aspects of the task assessment
which are considered to achieve the desired outcomes with the help of the formative

assessment tool ‘rubrics’ are shown in the figure below:

Improvement in —
ELP — English Language

Task-based approach

Formative assessment Proficiency
Rubrics (strategies, CEP- Classroom English
collaborative Proficiency
Interaction)
Scaffolding Awareness levels
(classroom Language Learning Strategies

(LLS)
Language self-efficacy
Teaching efficacy

Instructions)

Figure 2.2: TBLT Instruction with Targeted Outcomes

Based on the scaffolding theory and perspectives related to TBLT methodology, the

following guidelines were provided to pre-service teachers for preparing tasks for lesson
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plans as part of their micro-teaching session (teaching practicum). These guidelines are

linked to the fourth objective of the study:

1. To give specific feedback in English to students about their strategy learning with the
help of rubrics

2. To use appropriate English to ask questions or to provide clues, and hints and to
scaffold content in clear English.

3. To give clear instructions in English when conducting activities

4. To mention the strategy (SILL) and language self-efficacy statement/statement used

as per the task.

These guidelines are prepared so that learners can prepare the tasks for lesson plans

and also evaluate their learning process.

The course components and the task components are discussed in Chapter 3.

2.13 Summary

On the whole, the two major gaps identified from the literature review are

discussed. Those are:

» The relation among the variables such as English language proficiency, Classroom
language proficiency, awareness of strategies, teaching efficacy, and language self-
efficacy of pre-service teachers is not identified which will help in training the pre-

service teachers in better ways.

» How can a task-based approach improve pre-service teachers' language self-efficacy

and teaching efficacy levels? which is not addressed in the Indian context.

In this chapter, a detailed discussion of the relevant aspects related to the main
study such as L2 proficiency, L2 Self-efficacy, language learning strategies, classroom
English proficiency, and teaching efficacy was explored. A detailed picture of the pre-

service teacher education about teaching practicum offered at the state level is compared to
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the National and global level. This process helped in highlighting the aspects to be covered
in practicum training. A thorough understanding of the theories and frameworks of TBLT
also helped the researcher in designing task modules which are presented in chapter 4. The

literature review also helped in addressing the gaps-

» Enough focus on all strategies (memory, compensation, cognitive, metacognitive,

social, and affective)

» Modeling helps reduce the cognitive load of the learners

» Scaffolding is provided at each stage using feedback from the formative assessment
(objective test) to encourage collaborative interaction and strategy use (rubrics).

» Classroom Instructions are provided to help the learners will also improve the

teaching efficacy of the teacher.
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Chapter-3

Research Methodology

3.1 Introduction
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The literature review done in the previous chapter provided the perspectives of the
researchers related to different aspects related to pre-service teacher teaching practicum.
These aspects included English language proficiency, classroom English proficiency, 1.2
self-efficacy, language learning strategies, and teaching efficacy. A detailed discussion of
TBTL theories and frameworks was also provided which was linked to the practical part of
the study. This chapter deals with the research methodology, and data collection used in
three phases of the study that is a preliminary study, a pilot study, and a main study. The
chapter also presents the analysis and interpretation of the findings of the preliminary and

pilot study.

This chapter introduces step-by-step the procedures that helped in the proper
development and execution of the main study. To begin with, the preliminary study helped
in identifying the sample by conducting a pre-test. Then a screening test was conducted.
Along with that informal interviews were conducted with the teacher educators (N=10) and
pre-service teachers (N=10) which helped in adapting the questionnaires selected from the
literature review and also informed the researcher about the ELP, CEP problems, and
awareness levels (L2 Self-efficacy, language learning strategies, teaching efficacy) of pre-
service teachers which required improvement. It also helped the researcher in selecting the
content and planning the tasks with a due focus on language learning strategies (SILL), L2
self-efficacy, and teaching efficacy which are further explained in Chapter 4. This chapter
also provides details regarding the data collection tools that are used for the pilot and main
study that is ELP (Aptis for teachers), CEP test, tasks, questionnaires, and task evaluation
checklist. The analysis of the data is presented in Chapter 5.

3.2 Research Design

The data for the preliminary study was collected using diagnostic test and informal
interviews. The data for the pilot and main study was collected using proficiency test,
questionnaires, tasks, task evaluation checklists, and informal interviews. The preliminary
study which included a pre-test and screening test was conducted with pre-service teachers
of Kakatiya (N=50) and Osmania University (N=50) from which Kakatiya University was
selected for the screening test. The screening test was conducted with 402 pre-service
teachers from 12 teacher education colleges (6 rural, 6 urban). Warangal. From that

sample, 80 pre-service teachers were selected for the pilot study and 202 pre-service
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teachers (6 teacher education colleges-rural and urban), Warangal were selected for the

main study. The research design of the entire study is presented in the figure below:

Data
collection

[ ]

preliminary ‘ ! pilot study & main study
' study

[ I
[ |
1 ' diagnostic test, informal
diagnostic Test interviews proficiency test, tasks,

guestionnaires, task
evaluation checklist

proficiency test, tasks,
questionnaires, task evaluation
checklist, infermal interviews

Figure 3.1: Research design of the entire study

3.3 Tools used in the Preliminary Study

This section provides details regarding the tools used for data collection during the
preliminary study. The preliminary study was conducted to select the sample from the
universe of the study. The tools used are diagnostic tests for both the pre-test and screening
test and informal interviews during the screening test. A convenience sampling technique
was used for the preliminary study phase. The demographical details of pre-service
teachers such as age, gender, methodologies selected, area (rural/urban), medium of
Instruction at school level, years of exposure to the English language, and participant’s

interest in taking the test were gathered.

Demographic details of the participants who participated in the pre-test are- 50
participants from 5 teacher education colleges in Kakatiya University and 50 participants
from 5 teacher education colleges in Osmania University. There are 70% women and 30%
men in the sample. Participants’ age ranged from (21-25 years). They belong to both urban
and rural areas. They opted for different methodologies such as Physics, Biological
science, and social sciences with English as the common methodology. The participants
are from both Telugu and English medium of Instruction at their school level. All the

participants showed their willingness to take the test.
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Demographic details of the participants who participated in the screening test are-.
402 participants from 12 B. Ed colleges (6 rural, 6 urban) across Warangal affiliated with
Kakatiya University. There are 75% women and 25% men in the sample. Participants’ age
ranged from (21-25 years). They are pursuing methodologies such as Physics, Biological
science, and social sciences with English as the common methodology. They have either
Telugu or English medium of Instruction at their school level with variation in the years of

exposure to English as a medium of Instruction.

A. Diagnostic test: The diagnostic which includes both the ELP test that ‘Aptis for
teachers’ and the CEP test was explained below and the diagnostic test is used for
both the pre-test and screening test phases. The test has five sections. The first
section looks at vocabulary and grammar from A1-A2, B1, and B2 levels provided
for 25 marks and focuses on contextual vocabulary words is word and their
meaning/definition, collocation, and sentence structure. The second section is
related to writing tasks which include A1-A2, B1, and B2 levels, and focuses on
word and sentence-level responses, and e-mail writing. The skills are evaluated
based on the checklist provided in the Aptis manual. The third section is related to
reading tasks of A1-A2, B1, and B2 levels and focuses on sentence-level meanings,
Jumbled paragraphs, and short and long text comprehension. The last section
includes the CEP test which is evaluated based on EFT and has three band levels
(band1,2,3) which focus on English language related to classroom management,

understanding and communicating classroom content, and assessing and providing

feedback.

The question paper used for both the pre-test and screening test and the assessment
criteria which is provided by ‘Aptis for teachers’ is given in the appendix (Al). Informal
interviews were conducted with teacher educators and pre-service teachers at the end of the

screening test. Those findings are discussed further in the chapter.

3.4 Data Collection Tools used for Pilot Study

This section includes the tools that are piloted in the pilot study and further used in

the main study. The tools include questionnaires, tasks, and a task evaluation checklist.
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Along with these tools, a proficiency test was given which includes an English language

proficiency test and a classroom English proficiency test.

Demographic details of the participants who participated in the pilot study are- 80
participants from 4 teacher education colleges under Kakatiya University. They are made
into experimental and control group. There are 75% women and 25% men in the sample.
Participants’ age ranged from (21-25 years). They belong to both urban and rural areas.
They opted for different methodologies such as Physics, Biological science, and social
sciences with English as the common methodology. The years of exposure to English as

medium of Instruction varies for Individual participants.

3.4.1 Proficiency test (Aptis for teachers)

The proficiency test is based on ‘Aptis for teachers’ developed based on the CEFR
parameters. The test is developed by British Council experts for three main purposes-
benchmarking, language training requirements, and recruitment. The proficiency test given
to the participants has five sections- Listening, reading, writing, speaking, and classroom
English proficiency and the components included under each test are shown in the tables
below:

Table 3.1: Aptis for Teachers- Reading Items

Part Skill focus Level Task focus N()'Of Marks
items allotted
1 Sente.nce level Al careful, . 4 4m
meaning local reading
Inter-sentence careful global
2 . A2 . 2 4m
cohesion reading
Text-level
ful global
3 comprehension B1 care'u globa 1 4m
reading
of short texts
Text-level global reading,
4 comprehension B2 both careful and 1 6m
of long text expeditious

Aptis technical manual version 2.2 final (table 22)

Table 3.2: Aptis for Teachers- Writing Items

No.of Marks

Part Skill focus Level Expected output items allotted
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100-150 Words

The following aspects of
performance are addressed
(not all aspects are assessed
for each task):

1 E-mail writing B1
, | Paragraph B2
writing

1) task completion

2) grammatical range and
accuracy

3) lexical range and accuracy
4) cohesion and coherence

5) punctuation and spelling.

100-150 words

Aptis technical manual version 2.2 final (table 23) (this section is adapted based on the

the

needs of the pre-service teachers) (each item is given A1-B2 marking as per
performance).
Table 3.3: Aptis for Teachers- Speaking Items
P L No.of | Mark
ar Skill focus eve Expected output . 0-0 arxs
t 1 items | allotted
Describe, and The following aspects of
express opinions, performance are addressed:
1 . Bl . 1 5
provide reasons 1) grammatical range and
and explanation accuracy
Describe, compare, 2) lexical range and accuracy
5 and provide . 3) pronunciation | A
reasons and 4) fluency
explanation 5) cohesion and coherence.

Aptis technical manual version 2.2 final (table 23) (each item is given A1-B2 marking as

per the performance).

Table 3.4: Aptis for Teachers- Listening Items

.of Mark
Part Skill focus Level Task focus NO 0 arks
items | allotted
1 Lexical recognition Al Specific information 7 ™
2 Identlfylng speC}ﬁc, A2 Specific information 5 M
factual information
Identifying specific, B1, Speaker’s opinion or
3 . . . . 5 SM
factual information B2 intention
Aptis technical manual version 2.2 final (table 22).
Table 3.5: Classroom English Proficiency Test Items
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Classroom English proficiency Marks

Managing the classroom: The learning environment and 9
setting up learning opportunities

Understanding lesson content: Planning content for

student understanding 8
Communicating lesson content: Engaging students 15
Assessing student work 9
Giving feedback: Encouraging student Independence 9

The proficiency test question papers used for the pilot and main study in the pre-

test and post-test phases are provided in the Appendices.

3.4.2 Student Questionnaires

A total of four questionnaires were selected from the literature review conducted
and they were slightly adapted based on the suggestions of the teacher educators. The
questionnaires given below are piloted with 80 participants in the pilot study and those

details are discussed further in this chapter.

» SILL (strategy inventory for language learning) (Oxford & Burry-Stock, 1995)

» English self-efficacy questionnaire (Wang et al., 2013)

» Classroom English Proficiency Scale (Wang,2021)- 0.73 Teaching self-efficacy
questionnaire (Eslami & Fatahi, 2008)

» Task feedback questionnaire (Ma & Lee, 2021)

» Task evaluation checklist (Jacobs et al., 2008)

The first questionnaire that is Oxford’s Strategy Inventory of Language Learning
(SILL) (1990) has 50 items out of which 32 items are selected to suit the needs of the pre-
service teachers. The adapted questionnaire is based on 5-point Likert scale and has 32
items which contain memory (8), compensation (2), cognitive (6), metacognitive (9), social
(3) and affective (4). The second questionnaire, which is the English self-efficacy
questionnaire (Wang et al., 2013) has 32 items out of which 18 items are selected and
adapted as per the needs of the pre-service teachers. The items are related to listening,
speaking, reading, and writing self-efficacy. To suit the needs of the present study the 6-
point Likert scale is reduced to 5-point Likert scale. The third questionnaire which is the
teaching efficacy questionnaire is a merge of two questionnaires- The teaching self-

Chapter 3: Research Methodology 67



efficacy questionnaire (Eslami & Fatahi, 2008) and Classroom English Proficiency Scale
(Wang,2021). Some sections from both questionnaires were selected and adapted to meet
the language teaching needs of pre-service teachers. the adapted questionnaire has 11 items
and has sections- Language of Interaction (3) Efficacy for Student Engagement (1),
Language of Instruction (4), Efficacy for class management (1), and Efficacy for
instructional strategies (2). The adapted questionnaire used a 5 point-Likert scale. The
fourth questionnaire is used to gather feedback in the post-intervention phase and the
questionnaire has 13 items which include sections- relevance (3), satisfaction (7), attention

(1), and confidence (2)

3.4.3 Task-evaluation checklist

The checklist used for evaluating the tasks (see table 3.6 and 3.7) was linked to awareness
questionnaires - SILL, language self-efficacy, and teaching efficacy (Jacobs et al., 2008).
The task evaluation checklist is given to both the pre-service teacher and evaluator. They
will use the checklist based on Likert scale ratings to evaluate the tasks prepared for the

lesson plan in the post-intervention phase.

Table 3.6: Task evaluation checklist- Evaluator

Ver
Objective: y Good | Acceptable | Poor Very
Items 200 poor
Evaluator d C)] 3) (2)
@
&)
To have a clear idea of the task phases
TBLT that is pre-, while and post-task
phases
To give specific feedback in English
Language | to students about their strategy
of learning with the help of rubrics
Interaction | To use appropriate English to ask
questions or to provide clues and hints
Lanilgage To give clear instructions in English
Instruction when conducting activities
Efficacy for | To make students appreciate the
student potential benefits associated with
engagement | learning English through
SILL To mention the strategies that are used
as per the SILL questionnaire
To model the strategy by using the
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relevant material

L2 Self- To mention the language self-efficacy
efficacy statement/statements as per the task

Table 3.7: Task evaluation checklist- Learner

Strongl
Objective: Strongl | agree | Neutral | disagree y
L Items y agree di
earner @) 3) Q) isagree
©)) M

To have a clear idea of the
TBLT task phases that is pre, while
and post-task phases

To give specific feedback in
English to students about their
Language strategy learning with the help
of of rubrics

Interaction | To use appropriate English to
ask questions or to provide
clues and hints

Language | 10 give clear instructions in
of English when conducting
Instruction | activities

To make students appreciate
Efficacy for | he potential benefits

enszlu(ii?lint associated with learning
835 English through activities
To mention the strategies that
are used as per the SILL
SILL questionnaire
To model the strategy by
using the relevant material
To mention the language self-
L2 Self-
efficacy statement /statements
efficacy

as per the task

3.5 Findings
3.5.1 Findings of the Preliminary Study

This section contains the findings of the pre-test and screening test which helped in

selecting the sample, and adapting questionnaires for the study.
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The pre-test conducted for the pre-service teachers included vocabulary, grammar,
reading, writing, and classroom language. The test was evaluated for 85 marks (65 marks
for EPT and 20 for CEPT) based on the CEFR and TEFT benchmarks (provided in the
appendix). The details of the quantitative data gathered from the pre-service teachers are

given below:

Sample 1: pre-service teachers (first and second year) from teacher education
colleges under Osmania University (N=50) are divided into A1-A2 (EPT), band 1 (CEPT),
B1 (EPT), band 2 (CEPT) and B2 (EPT), band 3 (CEPT) based on the scores they attained
out of 65 in EPT and 20 marks in CEPT. As per the marks scored, those who scored A2,
band 1 are 15, B1, band 2 are 20, and B2, band 3 are 15.

Sample 2: pre-service teachers (first and second year) from teacher education
colleges under Kakatiya University (N=50) are divided into A1-A2 (EPT), band 1 (CEPT),
B1 (EPT), band 2 (CEPT) and B2 (EPT), band 3 (CEPT) based on the scores they attained
out of 65 in EPT and 20 marks in CEPT. The students who scored A1-A2, bandl are 25,
B1, band2 are 20, and B2, band3 are 5.

It is evident that the pre-service teachers from Osmania University scored more
when compared to pre-service teachers from Kakatiya University. So, in the next step for

the screening test, pre-service teachers from Kakatiya University are selected.

The data gathered from 402 pre-service teachers as part of the screening test are
categorised as A1-A2 (EPT), band 1 (CEPT), B1 (EPT), band 2 (CEPT) based on the
scores they attained out of 65 in EPT and 20 marks in CEPT. The band scores are provided
in the appendix. There are no participants in the B2 (EPT), band 3 (CEPT). Their mean

scores for individual test components are given below.

Table 3.8: Diagnostic test mean scores A1-A2 level, band 1 (n=332)

Grammar Classroom
and Reading Writing laneuage Total
Vocabulary (20 marks) (20 marks) @0 Iiaris) (85 marks)
(25 marks)
8 10 5 8.34 31.12

Table 3.9: Proficiency test Pilot EG (n=40) post-test mean scores
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Grammar Classroom
and Reading Writing lancuage Total
Vocabulary (20 marks) (20 marks) guag (85 marks)
(20 marks)
(25 marks)
13.3 14 12.1 15 54.1

There are no scorers in the third category that is B2, band 3.

3.5.2 Findings of Screening Test
The findings of the screening test can be summed up as below:

1. “‘Al1-A2’, band 1 performers performed well in some aspects of reading (sentence-
level meaning), writing (personal Informal, informal e-mail), grammar (pronouns,
adjectives, prepositional phrase), vocabulary (synonyms), and classroom language

(managing the classroom).

2. ‘B1’, band 2 scorers performed well in sentence-level meaning (reading), Personal
Information, informal, semi-formal, and Formal e-mail (writing), managing the
classroom, assessing students, and providing feedback (classroom English), modal
verbs, tense, connectives, pronouns, adverbs (grammar), synonyms, contextual

clues, collocations (vocabulary).

3. The screening test also helped the researcher to know the differences between ‘Al-

A2’,band 1, and ‘B1’, band 2 level performers.

After conducting the screening test with 402 pre-service teachers, they were categorised as
‘A1-A2’, band 1 (332) learners and ‘B1°’, band 2 (70) learners. Out of 332 ‘A1-A2’, band 1
level learners, 80 students were selected for the pilot study and 202 students were selected

for the main study. The convenience sampling technique is used for this purpose.
3.5.3 Informal Interviews

The Informal interviews conducted with teacher educators helped the researcher in
knowing about the teaching practicum provided to pre-service teachers. The teacher
educators opined that English language skills need to be improved along with a special
focus on communicative English for classroom. The interviews also helped the researcher
to know about the gaps in the teaching practicum related to the improvement of the

awareness levels of pre-service teachers with regard to language learning strategies,
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teaching efficacy, and language self-efficacy. This will further help pre-service teachers in
task preparation for lesson plans. The researcher also noticed that the task-based lesson
plans prepared by pre-service teachers as part of the teaching practicum lacked focus on
the classroom needs of learners that is language learning strategies and language self-
efficacy. Also, it is observed that the use of rubrics as a formative assessment tool, and the
use of classroom English as part of classroom interaction with learners is much required by
pre-service teachers with regard to their teaching practicum. Based, on the suggestions and
observations tasks were prepared by the researcher. The prepared tasks were verified by

experts from the field of teacher education.

After discussing the features of lesson plans (CELTA, NCERT) with the teacher

educators the following aspects are pertinent to be included.

1. Explicit instructions to initiate collaborative Interaction and incorporating rubrics

for assessment.

2. Including explicit language learning strategies in the lesson plan can enhance the
effectiveness of language instruction and better support students in improving their

English language skills.

The interviews with pre-service teachers revealed their low language self-efficacy
levels (listening, reading, speaking, writing) and also their need for classroom English
(managing the classroom, understanding and communicating lesson content, and providing
feedback). Their awareness of language strategies (Memory, cognitive, metacognitive,
compensation, social, and affective) also required improvement. They also shared their
views that preparing tasks for real classrooms needs more improvement so that it impacts
their teaching efficacy levels (Language of Interaction, Efficacy for student engagement,
Language of Instruction, Efficacy for class management, Efficacy for instructional
strategies). It is observed that the pre-service teachers required training in scaffolding the
language strategies as part of using the tasks effectively in real classroom contexts. Based
on their views, the modules are further modified. The questionnaires which are selected
based on the literature review are adapted as per the needs of pre-service teachers. The
language problems faced by pre-service teachers are also identified through these
interviews apart from the diagnostic test. They are: speaking (fluency, contextual

vocabulary), Reading (skimming, scanning, guessing), listening (limited exposure and
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strategies), and writing (spelling errors, connectives, tense). Regarding classroom English,
pre-service teachers faced problems with the use of instructional language in different

classroom contexts.

The Informal interviews conducted with teacher educators and pre-service teachers
helped in adapting questionnaires- SILL, language self-efficacy, and teaching efficacy per
the needs of the pre-service teachers. The task-based modules are further modified by
linking them to the questionnaires (SILL, language self-efficacy, teaching efficacy) chosen

for the study.

3.6 Findings of the Pilot Study

The pilot study was planned for 2 months. During these two months a pre-test, and
post-test were conducted with the entire sample (n=80), experimental group (n=40), and
control group (n=40). The experimental group was given questionnaires. In the
Intervention, the learners of experimental group were provided with tasks. The tasks
focused on the improvement of ELP, CEP, and awareness levels of pre-service teachers
(L2 self-efficacy, teaching efficacy, and LLS). The pre-task phase will include a mention
of the language strategy/strategies and language self-efficacy in focus, modelling of the
strategy, an objective test, and learner self-assessment rubric which are linked to learner
collaboration. The while-task phase. Both individual and pair/group work is encouraged in
the pre-task phase. In the while-task phase, learners are given a matching task related to the
strategy use and then they are involved in using different strategies to complete the task
given. In the post-task phase, teacher and learner interaction is encouraged and learners are
made to self-assess their language strategy use with the help of scoring rubrics. An

assessment test was given at the end of each task.

Description of the questionnaires with the purpose they were used with their Cronbach

values:

1. SILL questionnaire (a=0.78)

2. Language self-efficacy questionnaire (a=0.98)

3. Classroom English Proficiency Scale — (0.73) and Teaching self-efficacy
questionnaire (0=0.88)

4. Task feedback questionnaire (a=0.93)

Chapter 3: Research Methodology 73



5. Task-evaluation checklist (0=0.85)

The mean scores of the pilot group, experimental group for EPT and CEPT in pre-
and -post-test phases are provided below. The mean scores showed improvement from Al-

A2, bandl in pre-test phase to B2 level, band 3 in the post-test phase.

Table 3.10: Proficiency test Pilot EG (n=40) pre-test mean scores

Classroom Total

Listening (17) | Speaking (9) | Reading (18) | Writing (12) language (106 marks)

4 3.17 5.47 5 16.17 334

Table 3.11: Proficiency test Pilot EG (n=40) post-test mean scores

Writin | Classroom Total

Listening (17) | Speaking (9) | Reading (18) g (12) language | (106 marks)

13.1 8 16 9 32.9 78.07

The mean scores of the pilot group of the control group for EPT and CEPT in pre-and post-
test phases are provided below. There is no significant improvement in their mean scores
from pre-test to post-test phase. They recorded A1-A2 levels in both pre-and post-test

phases. Those scores are given below:

Table 3.12: Proficiency test Pilot CG (n=40) pre-test mean scores

Writin | Classroom Total

Listening (17) | Speaking (9) | Reading (18) g (12) language | (106 marks)

4 3 6 5.19 16 33.25

Table 3.13: Proficiency test A1-A2 level, band 1 (n=40) CG post-test mean scores

Writin | Classroom Total

Listening (17) | Speaking (9) | Reading (18) g (12) language | (106 marks)

5 3.58 8 5 22.41 44
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3.6.1 Data from Learners’ Questionnaires

The questionnaire data collected from learners in the pre-task phase is provided

below:
3.6.1.1 SILL

The mean scores reported for all the SILL items by the pre-service teachers from the

experimental group in the pre-test phase are given below:

Table 3.14: Pilot EG responses for the SILL questionnaire

S.No SILL Mean
Memory strategies
1 I think of relationships between what I already know and new things I 2.46
learn in English.
2 I use new English words in a sentence so I can remember them. 2.88
3 I connect the sound of a new English word and an image or picture of 2.03
the word to help remember the word.
4 I remember a new English word by making a mental picture of a 2.39
situation in which the word might be used.
5 I use flashcards to remember new English words. 2.13
. . 2.36
6 I physically act out new English words.
7 I review English lessons/content often. 1.97
2 I remember new English words or phrases by remembering their 1.97
location on the page, on the board, or on a street sign.
Cognitive strategies
9 I say or write new English words several times. 2.60
. ~ 2.60
10 | I practice the sounds of English.
. . 2.33
11 | I start conversations in English.
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12 | I write notes, messages, letters, or reports in English. 2.34

13 I first skim an English passage (read over the passage quickly) then 2.34
go back and read carefully.

14 | I make summaries of information that [ hear or read in English. 233
Compensation strategies

15 | I make guesses to understand unfamiliar English words 2.03

16 | Itry to guess what the other person will say next in English. 2.39
Metacognitive strategies

17 | Itry to find as many ways as I can to use my English. 2.13

13 I notice my English mistakes and use that information to help me do )36
better. '

19 | I pay attention when someone is speaking English. 1.97

20 | I'try to find out how to be a better learner of English. 1.97

21 | I plan my schedule so I will have enough time to study English. 2.60

22 | I'look for people I can talk to in English. 2.60

23 | I'look for opportunities to read as much as possible in English. 2.33

24 | I have clear goals for improving my English skills. 234

25 | I think about my progress in learning English. 2.34
Affective strategies

26 I encourage myself to speak English even when I am afraid of making 2.33
a mistake.

27 | I give myself a reward or treat when I do well in English. 2.33

28 | Inotice if [ am tense or nervous when I am studying or using English. 234

29 | Italk to someone else about how I feel when I am learning English. 2.33
Social strategies

30 If I do not understand something in English, I ask the other person to 503
slow down or say it again. '

31 | I practice English with other students 2.39

32 | I ask questions in English. 2.13

3.6.1.2 L2 efficacy

The mean scores reported for self-efficacy levels for all the skills of listening, reading,
writing, and speaking by the pre-service teachers from the experimental group in the pre-

test phase are given below
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Table 3.15: Pilot EG responses for the self-efficacy questionnaire

S.No | Self-efficacy Mean

Listening

1 Can you understand the listening materials and provide a gist of what 0.22
you have listened to in English?

5 Can you understand podcasts in English and discuss them with your 0.37
classmates?
If your teacher gives you listening materials on different topics, can

3 you understand the views of different speakers and answer questions 0.37
in English?
Speaking
Can you describe any picture in English? 0.37

5 Can you share/express your opinions in English? 0.22

6 Can you discuss in English with your classmates some topics 0.37
assuming all of you are interested?

7 Can you respond to your peers in English? 0.22
Can you introduce yourself and say about your likes/dislikes in

8 . 0.37
English?
Reading

9 Can you finish your homework of English reading independently? 0.37
When you read English articles, can you guess the meaning of

10 0.37
unknown words?

11 Can you understand the English news on the Internet? 0.22

12 Can you read English newspapers? 0.37

13 Can you find the meaning of new words by using English-English 0.22
dictionaries?

14 Can you understand new reading materials (e.g., news from the Time 0.37
magazine) selected by your instructor?
Writing

15 Can you write English compositions assigned by your teachers? 0.37

16 Can you leave a message for your classmates in English? 0.37

17 Can you make new sentences with the words just learned? 0.22

18 Can you send emails in English? 0.37

3.6.1.3 Teaching efficacy
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The mean scores reported for self-efficacy levels for all the skills of listening, reading,
writing, and speaking by the pre-service teachers from the experimental group in the pre-

test phase are given below:

Table 3.16: Pilot EG responses for the Teaching efficacy questionnaire

S.No Teaching efficacy Mean
Language of Interaction
| I can use appropriate English to ask questions (prompts) or to provide 506
clues and hints.
) I can use appropriate English to respond to students' questions, such as )34
seeking clarification, giving confirmation
I can give specific feedback in English to students about their
3 . . . 2.96
language strategy use with the help of rubrics/checklists.
Efficacy for student engagement
4 I can make students appreciate the potential benefits associated with 154
learning English
Language of Instruction
5 Using questions to scaffold content in clear English 2.73
6 I can give clear instructions in English related to activities linked to )06
language strategies
. I can give clear instructions in English when conducting activities, 534
giving homework, and managing the classroom.
2 I can use appropriate English signals (e.g., first, second, next) to )34
indicate stages of a lesson.
Efficacy for class management
9 Using classroom English for pair/group activities 2.96
Efficacy for instructional strategies
10 | I can provide examples in English wherever required 2.46
1 I can prepare good questions in English to engage learners in )34
understanding the content.
Table 3.17: Pilot EG responses for the task feedback questionnaire
Mean
S.No Task feedback score
S
Relevance
1 The subject matter of the course seems important 4
The things I am learning in this course will be useful to me 4
3 In order to accomplish my goals it is important that I do well in 4
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the course
Satisfaction
4 Working together with peers in language learning motivates 4
me
5 Teacher support which is provided whenever needed motivates 4
me to complete the task
6 I feel that this course gives me lot of satisfaction 4
7 The instructor uses an interesting variety of teaching strategies 4
8 The content of this course relates to my expectations and goals | 4.29
9 My curiosity is often stimulated 4
10 | I enjoy working for this course 4.05
Attention
The feedback provided motivates me in my language learning
11 | process. 4
Confidence
12 As I am making taking this course, I believe I can succeed if I 403
try hard
13 I feel confident that I do well in this course. 4.29

3.6.1.4 Task evaluation checklist

The task evaluation checklist consists of 8 items and they are filled in by both learner and

the evaluator. The task evaluation data revealed that there is positive impact of the training
on pre-service teachers’ task preparation for lesson plans. The mean scores of each

evaluation item provided by the learner (pre-service teacher) and the evaluator are given

below.
Table 3.18: Task-evaluation checklist mean scores of pilot EG
Objective: Items Learner | Evaluator
Learner
TBLT 1. T(? have a cl'ear idea of the task phases 180 378
that is pre, while, and post-task phases
Language of 2. To give specific feedback in English to
Interaction students about their strategy learning with 3.82 3.78
the help of rubrics
3. To use appropriate English to ask
. . . 3.9 3.87
questions or to provide clues and hints
Language of 4. To give clear instructions in English when 386 387
Instruction conducting activities ’ '
Efficacy for 5. To make students appreciate the potential 3.88 3.81
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student benefits associated with learning English
engagement through
activities

6. To mention the strategies that are used as
per the SILL questionnaire

7. To model the strategy by using the
relevant material

3.85 3.83
SILL

4.07 3.92

8.To mention the language self-efficacy

L2 Self-efficacy
statement/statements as per the task

The pilot study helped the researcher to draw the following conclusions:

1. The scores of the experimental group improved from ‘A1-A2’ (EPT), band 1
(CEPT) level in the pre-intervention phase to ‘B2’ (EPT), band 3 level (CEPT) in
the post-intervention phase.

2. The task rubrics used with learners are kept simple to help learners to assess and

reflect on their progress.

3. The improvement in English language proficiency and classroom English
proficiency levels of the experimental group have to be considered along with the
improvement in the language self-efficacy, LLS, and teaching efficacy levels of
pre-service teachers in the experimental group in the main study. So, the
questionnaires should be used both in the pre and post-test phase only with the

experimental group.

4. The guidelines provided to pre-service teachers to prepare tasks for lesson plans

were tailored as per the research objectives (4) of the study.

Pilot study (80)

Improvement in proficiency
scores

Modification of task
preparation guidelines

Considering awareness
levels’ improvement

Figure 3.2: Pilot study EG findings
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3.6.1.5 Factors leading to the Main study

Based on the screening test results 202 students were selected for the main study in which
101 students are considered as the experimental group and 101 students are considered as
control group. For the main study, 6 teacher education colleges (rural and urban) were
selected. The convenience sampling technique was used to suit the needs of the study.
There are 75% women and 25% men in the sample. They have chosen different
methodologies as their specialisation which comprises subjects such as Physics, Biological
science, and social sciences with English as the common methodology. The participants
are from both Telugu and English medium of Instruction at their school level. The sample
details are also provided in the diagrammatic form. The years of exposure to English as a
medium of Instruction varies for Individual participants. All the participants showed their
willingness in participating the study. Based on the findings of the pilot study the task

modules and task evaluation checklist were slightly adapted for the main study.

Sample 202 (EG, )
CG) 3U,3R

f75% Women
o men

Sample

Methodolog_
(PS,BS,SS) E.

Method-ology

J L

Figure 3.3: Profile of Experimental group (n=202), main study

The training planned for pre-service teachers is presented in the table below:

Table 3.19: Task Module Items

Formative
Task 1 Task 2 Task 3 Task 4 Assessment
/scaffolding
h
S Information listening to Information comPre ¢
Listening .\ . . nsion YES
recognition opinions matching .
questions
Speaking | Describe, express compare two - - YES
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opinion, and pictures and
provide reasons express
and explanation opinions
unde?ste.mdlng the | Mind-mapping text cohesion | predicting
. main idea and (long text .
Reading . e . (sequencing (KWL YES
identifying comprehension | . .
. information) charts)
opinions )
Writing | Paragraph writing | E-mail writing - - YES
Managing the Managing the assessing
Class-
classroom: classroom: student work
room . . . - YES
Enelish environment and environment and giving
& activities and activities feedback

Follow-up activity — Objective tests and Tasks for lesson plan

3.6.1.6 Data collection tools used for the main study

Along with the tools used for the pilot study such as proficiency test, student
questionnaires, task evaluation checklist the main study included informal interviews.
These interviews are conducted with pre-service teachers as follow-up interviews in order
to gather information from them about the impact of the training on their understanding of
tasks to be used in real classroom situations. The data gathered from the data collection for

the main study are discussed in chapter-5.

3.7 Research design of the Main Study

The diagram below shows the research design of the main study:
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Figure 3.4: Research design of main study

3.8 Research questions of the Main Study
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The research questions of the main study are prepared on the basis of the results of the

pilot study:

1. Is there any relationship among ELP, CEP, and awareness levels (language self-

efficacy, LLS, teaching efficacy) of pre-service teachers?

2. Will there be an improvement in the EP, CEP and awareness levels (language self-
efficacy, LLS, teaching efficacy) of pre-service teachers with task-based language
training?

3. How does the improvement in the EP, CEP, and awareness levels (language self-
efficacy, LLS, teaching efficacy) of pre-service teachers impact their task
preparation for lesson plan?

Hypothesis: Task-based language training will improve ELP, CEP, and awareness levels

(self-efficacy, LLS, teaching efficacy) of pre-service teachers.

3.9 Summary

In this chapter, an overview of the data collection tools used for the preliminary study (pre-
testing, screening test), pilot study, and main study are provided. Along with that the
findings of the preliminary study which helped in sample collection, the findings of the
pilot study which informed the researcher in effective execution of the main study are

provided. The task modules are explained in detail in chapter 4.
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Chapter-4

Task-Based Modules
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4.1 Introduction

This chapter discusses the details of the task modules prepared for the study. The
English language proficiency needs and classroom English needs of pre-service teachers
are considered along with their language learning strategies, L2 self-efficacy, and teaching
efficacy levels. The modules focus on one particular skill such as listening. Speaking,
reading, writing, and also classroom English. The tasks contain pre-while-post task phases.
The pre-task phase focuses on the language strategy and L2 self-efficacy to be modeled
with learners and then includes an objective test that includes strategy-related questions,
one particular grammar aspect, and also an aspect of vocabulary. After, that the learners
will self-assess their collaboration with the help of scoring rubrics. Learners will do
individual and pair work in the pre-task phase. In the while-task phase, learners are given a
task on a topic along with a matching activity. Learners will use different language
strategies (cognitive, metacognitive, compensation, memory, social, and affective) to
complete the task. While-task phase involves individual work. In the post-task phase, there
will be teacher and learner interaction and also peer interaction. Learners will use scoring
rubrics and self-assess their language strategy use at the end of the task. Learners are given
a test at the end of each module. The materials for the tasks include newspaper articles,
podcasts, YouTube videos, and web-based articles on the chosen topics. The tasks also
included activities taken from the British council ‘Learn English’ and Aptis web sources as
part of the objective tests in the pre-task phase. This chapter also includes the follow-up
activity provided to pre-service teachers as part of the task preparation for lesson plans by

pre-service teachers in the post-intervention phase.

4.2 Framework for Designing Task Modules

The selections of task components are done based on a detailed literature review
which are mentioned in chapter 2. They include: Tasks with a gap related to information or
opinion, focus on both ‘meaning’ and ‘form’, and scope for collaboration, interaction and
self-assessment, using Willi’s three task phase model, and including have a formative

assessment in the form of objective test and activity/exercises as per the Weaver’s model.

The scaffolding theory which is one of the task-based language teaching theories is
also included in the tasks by using scoring rubrics for all tasks, using mind maps and KWL

charts for reading tasks, and using modelling for all tasks.
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The course consists of 5 modules. Each module consists of tasks and assessment

1. Classroom English (3)

2. Listening (4)
3. Speaking (2)
4. Reading (4)
5. Writing (2)

Follow-up activity: Tasks for lesson plan. This section consists of guidelines, an
example task to be used for lesson plan, and a task evaluation checklist. The task format
which is based on Scaffolding theory, Willis (1996) pre-while-post phases, and Weaver

(2012) 1s given in diagram and tabular form below.

«SILL, Language self-efficacy
*Modeling, objective test
*Rubric

* Assessment (matching task)
*Group work (Instructions)

*Discussion (scaffolding questions)
*Rubric
*Dbjective test

Figure 4.1: Task description

Some common instructions which are used in the training programmes with pre-service

teachers are given below:

Table 4.1: Classroom Instructions for tasks

The following classroom Language/Instructions are used for the tasks:
Instructions for collaboration and Interaction:
» Understanding Instructions: Have you understood the Instructions?
» Participating Actively: Participate in the task, ask questions if you have
any/ Ask for help
» Supporting Peers: Pay attention to your peers, help each other when
support is required, explain the point clearly, sit in groups of three, and

discuss your points from the podcast you listened to/ the text you read.

» Checking Answers: Take the time to review your answers/ Double-

Chapter 4: Task-Based Modules 86



check your work before submitting

» Asking for Help: If you stop in the middle of the task, do not hesitate to
ask your peer or the teacher for assistance.

» Self-Assessment: assess your performance based on the provided self-
assessment criteria/ be honest in your self-evaluation.

Classroom Instructions for strategy use:

» Encouraging strategy use: Pay close attention to any vocabulary words
or phrases that are new or unfamiliar to you, make a note of these words
or phrases for further exploration, take notes on key points, facts, or
examples presented in the video, discuss all the important details of the
video/text given, encourage your peers to do the same.

» Taking support: Help your peers who find the task difficult/challenging,
explain the difficult words, summarize the content, and don’t hesitate to
ask questions or seek support.

Feedback:

» Appreciation: Well, done, good job, excellent teamwork, you have
interacted well, keep up your teamwork, and support each other for a
better learning experience, you did a good job, keep up the active
participation, Keep up the great work!

» Improvement: Focus on the key details/keywords, understand the
context clearly, work on the difficult words, you missed a few important
details, listen actively and note down important information, keep

practicing and improving.

4.3 Task Modules

Based on the task format mentioned above the following tasks are prepared for

each skill. The tasks are provided in order.

1.12.4 Listening Tasks
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The listening module has a list of tasks which are given below:

Table 4.2: Listening tasks

Skill- Listening Strategy in focus Self-efficacy Task exercises
TASK-1 memory, Understand podcasts
Information metacognitive, social | and discuss with
Recognition classmates

(Transcripts)

TASK-2 compensation, Understanding the Classification,
Listening memory, views of different matching task
to opinions metacognitive, social | speakers (Strategy,
TASK-3 cognitive, Understanding the Vocabulary,
Information memory, listening materials and Grammar)
matching social providing a gist
Task-4 Metacognitive, answering questions in
Listening Affective, English
comprehension Social

4.3.1.1 Task 1: Information recognition

Strategies in focus: memory (Remembering the words in context, reviewing the content),

metacognitive (Finding ways to improve listening), social (practicing with peers)

Listening self-efficacy: Understand podcasts in English and discussing with classmates

Procedure

Pre task:

Modelling of the strategy: The strategy is modelled by helping learners to listen to the

supporting details, and key vocabulary. Learners are encouraged to listen to the audio until

they understand the information clearly. They are given transcript to check their

understanding of the content.

Transcript used for modelling:

wild populations globally.

details which support the main Idea (here reasons for wildlife decline)

are also bringing down the wild life population drastically.

Listen to the video ‘reasons for 69% fall in world wildlife population’ and choose the

A. Agriculture, hunting, logging, introduction of invasive species, pollution and diseases

B. Latin America and the Caribbean regions have seen the largest decline of monitored

C. Bio-diversity loss, climate crisis are major reasons for the steep fall.

D. Global wild population has declined by 69%. This is according to the world wild life
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funds living planet report 2022.

E. Habitat loss and barriers to migration routes were found to be responsible for about
half the threats to monitored migrated fish species.

F. The International Union for Conservation of Nature (IUCN) Red list shows Cycads
are the most threatened species.

G. Cycads grow in tropical forests and are facing extinction due to loss of habitat.

Source: The Hindu, YouTube video

Vocabulary list: logging, drastically, crisis, steep fall, barriers, habitat

Objective test
Learners will listen to audio clips on different topics and will answer the questions
1. Listen to ‘why do young people feel so lonely?’ and tick mark the appropriate answer-
Which age group suffers most from loneliness? A. 12 to 16 B. 16 to 18 C. 16 to 24 D. 15
to 20
2. Listen to ‘Clay refrigerators’ and tick the appropriate answer.
The tap of a clay refrigerator is made of ---- material A. Clay B. copper C. plastic D.
brass
3. Listen to ‘what makes you happy?’ and answer the following question:
In which two countries happiness is associated with ‘shared experiences and ‘family’?
A. Norway, Japan B. Japan, New Zealand C. Africa, India D. Norway, Africa
4. Listen to ‘what can’t computers do?” and tick mark the correct option. What is another
term for AI? --A. Computer algorithms B. machine thinking C. human intelligent
behavior
5. Listen to ‘India’s biggest virtual herbarium’ and answer the following
questions: -------- countries viewed the portal of Indian herbarium within 5 weeks of its
launch. A. 25 B.35 C.45 D.55
Source: BBC 6-minute English podcasts
Vocabulary-adjectives:
Listen to the audio https://learnenglish.britishcouncil.org/skills/listening/b1-listening/weather-

forecast and underline the right words which fall under dry and sunny weather

Dry weather Sunny weather

Bright, wet weather, showers, dry, drizzle, | Bright, wet weather, showers, dry, drizzle,
thunderstorms, a heat wave thunderstorms, a heat wave
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Self-assessment rubric- 1 (collaborative Interaction):

Understanding Instructions
and Participation

Low (2): can understand the
instructions but cannot
participate in the activity by
asking questions.

Medium (4): can understand the
instructions and participate in

the activity by asking questions.

Supporting Peers

Low (2): can partially support
peers by explaining the task.
Medium (4): can support peers
by explaining the task.

High (6): Can support peers by
explaining the task and can
attend to their queries related to

task completion.

Checking Answers and
Seeking Clarification

Low (2): can check whether the
answer/answers are
correct/incorrect but hesitate to
seek clarification.

Medium (4): can check
whether the answer/answers

are correct/incorrect and also

seek clarification.

High (6): Can check whether

High (6): can understand the
instructions, actively

participates in the activity by the answer/answers are
asking questions and also can correct/incorrect, seek
actively involve peers in the clarification by asking the

task.

peer/teacher and helps peers.

While-task: The podcasts selected for this task phase are:

1. “What makes you happy? 2. “What is the key to happiness?’
Learners will do the individual work. They will choose one podcast and then note down the
key details related to the main idea and also vocabulary related to the video chosen by

them. They also complete a matching task.

1. We all have different ideas about A. comes from gratitude.
2. Happiness is an emotion B. is the quality of our
3. I do think that what we need to focus relationships.

on C. that actually gets measured.

4. Malene also thinks happiness D. what makes us happy.
i) 1-D,2-C, 3-A, 4-B
ii) 1-D, 2-C, 3-B, 4-A
iii) 1-D, 2-B, 3-C, 4-A

iv) 1-A, 2-C, 3-B, 4-A
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Post-task: Learners discuss in groups. (Scaffolding questions: 1. Have you noted down the
key details? 2. Do you find any word difficult to understand? 3. what is your idea of

happiness? 4. What are the different ways for a happy life provided in the video?).

Self-assessment rubric -2 (strategy learning):

Vocabulary Understanding Details Comprehension Content Understanding and
Low (2): Found some of the Low (2): Missed some details | Discussion

vocabulary difficult to understand | in the video. Low (2): Not able to

in the video provided. Medium (4): Noted down all | understand the content
Medium (4): Understood the the details from the video. completely

vocabulary in context in the video | High (6): Noted down all the | Medium (4): Understood the

provided. details from the video and content

High (6): Understood the able to recall those details. High (6): Demonstrates
vocabulary in context in the video understanding of content in
along with their meanings. English and is able to discuss it

with classmates.

4.3.1.2 Task 2: Listening to opinions

Strategies in focus: Compensation (Guessing what comes next or what the speakers will
say in English), memory (reviewing content, remembering the words in context),
metacognitive (Paying attention when someone is speaking In English), social (practicing
with peers).

Listening self-efficacy: Understanding the views of different speakers

Procedure:

Pre-task:

Modelling of the strategy: The strategy is modelled by helping learners to listen to the
main idea, key vocabulary and to note down important views put forward by the speakers.
Listen to the audio https://www.youtube.com/watch?v=we4KiShNjlA and note down the

main idea and key vocabulary.

Transcript used for modelling: (read the transcript of the conversation on 'Improving your
memory' and tick mark the correct option).
Neil : which type of food supports good memory function? Is it...a) eggs b) spinach, or
¢) bananas?
Rob : b) spinach.

Neil: In fact they were all correct — they are all examples of food that can help support
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good memory. Apparently, foods rich in B vitamins are important as they provide
protection for the brain as we age and support good memory function. I think it's time to
change my diet! Rob: That's interesting, Neil.
Neil: Memory is the ability to encode, store and recall information but a number of
factors can affect people’s memory processes including health, anxiety, mood, stress and
tiredness.

a. Dancing helps in improving the memory

b. Egg is the only food that supports good memory

c. B vitamin helps in remembering things well

d. Stress will not create an effect on our memory processes

Source: BBC 6- minute English Podcast

Vocabulary list: apparently, encode, recall, affect

Objective test:
Learners will listen to the audio clip and provide answers- https://aptisweb.com/teacher-
4/listening?view=home&a=listening_
Listen to a new teacher having a discussion with his boss. Read the statements and decide
whose opinion matches the best: the man’s. the woman’s or both.

1. The man’s lesson was unsuccessful (man/woman/both)

2. The man has a good relationship with his students (man/woman/both)

3. Having lesson modifications is helpful (man/woman/both)

4. 4.Peer observations are helpful for all teachers (man/woman/both)
Learners will listen to the audio clip and arrange the sentences in the order as they hear
them https://learnenglish.britishcouncil.org/skills/listening/b2-listening/getting-advice

1. Do regular physical activity as part of your lifestyle.

2. Talk to a doctor.

3. Do something to make your heart beat too fast.

4. Do something to keep your mind busy.

5. Make yourself breathe too fast on a purpose
vocabulary— adjectives
Heat is considered to be a water pollutant because it decreases the capacity of water to hold

dissolved oxygen in solution, and it increases the rate of metabolism of fish. ---------

species of game fish (e.g., trout) cannot survive in water with very ---- levels of
dissolved oxygen. A ------- source of heat is the practice of discharging cooling water from
power plants into rivers; the discharged water may be as much as 15 °C (27 °F) ------- than
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the naturally occurring water.

A. Valuable, warmer, low, major

B. Valuable, low, major, warmer

C. Major, low, valuable, warmer

Self-assessment rubric- 1 (collaborative Interaction):

Understanding Instructions and
Participation

Low (2): can understand the
instructions but cannot participate
in the activity by asking questions.
Medium (4): can understand the
instructions and participate in the
activity by asking questions.

High (6): can understand the
instructions, actively participates in
the activity by asking questions and
also can actively involve peers in

the task.

Supporting Peers
Low (2): can partially
support peers by
explaining the task.
Medium (4): can
support peers by
explaining the task.
High (6): Can
support peers by
explaining the task
and can attend to
their queries related

to task completion.

Checking Answers and Seeking
Clarification

Low (2): can check whether the
answer/answers are correct/incorrect
but hesitate to seek clarification.
Medium (4): can check whether the
answer/answers are correct/incorrect
and also seek clarification.

High (6): Can check whether the
answer/answers are correct/incorrect,
seek clarification by asking the

peer/teacher and helps peers.

While-task:
The audio clip chosen for the main task is related to ‘social media and its Impact- positive
and negative’. Learners will listen to different views, note down them and complete a
matching task.
Matching task:
Match the opinions with the correct ‘person’ after listening to the audio:
1. Who says that e-learning will have no scope for practical learning?
2. Who provides statistical facts about students’ e-learning?
3. Who says that students cannot connect well with learners and teachers in an e-
classroom?
4. Who says that e-learning is a substitute for classroom learning due to its
accessibility at any given time?
1) person a, person b, person ¢, person d
ii) person c, person d, person a, person b

1i1) person a, person ¢, person b, person d
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Post-task: Learners discuss in groups. (Scaffolding questions: 1. What is the gist of the

topic that you have listened to? 2. Do you agree with the positive uses of social media

provided in the audio? 3. Can you say about the negative impact of social media?)

Self-assessment rubric- 2 (strategy learning):

Vocabulary Details

Comprehension Comprehension
Low (2): Found some of Low (2): Missed some
the vocabulary difficult to | details in the audio
understand in the video clip.
provided. Medium (4): Noted
Medium (4): Understood down all the main
details in the video.
High (6): Noted down

all the details in the

the vocabulary in context
in the video provided.

High (6): Understood the
vocabulary in context in video and able to
the video along with their complete the matching

meanings. task.

Vocabulary
Association

Low (2): Not able to
find the word and
sound association.
Medium (4):
Connecting the sound
of a new English word
to the image or picture
of the word.

High (6): Connecting
the sound of a new
English word to the
image or picture of the
word and can recall it

well.

Listening
Comprehension
Low (2): Finds it
difficult to
comprehend the
listening materials
Medium (4):
Partial
understanding of
the listening
materials

High (6):
Demonstrates
understanding of
listening materials
about different
topics and
understands the
views of different

speakers

4.3.1.3 Task 3: Information matching

Strategies in focus: Cognitive (summarizing information), memory (connecting the sound

of'a new English word with the picture), social (taking teacher/peer support).

Listening self-efficacy: Understanding the listening materials and providing a gist

Procedure:

Pre-task:
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Modelling of the strategy: The strategy is modelled by helping learners to listen to the
main idea, key vocabulary and to note down important views put forward by the speakers.

as a gist. ‘Three steps to boost your confidence’ and ‘8 traits of successful people’

Transcript used for modelling: (tick mark the right answer).

There are several factors that 1 confidence. One: what you're born with, such as your
_ 2, which will impact things like the balance of neurochemicals in your 3 . Two:
how you're treated. This includes the 4 pressures of your environment. And three: the
part you have control over, the choices you make, the risks you take, and how you think
about and respond to challenges and 5 . It isn't possible to completely untangle these
three factors, but the personal choices we make certainly play a major role in
confidence 6 . So, by keeping in mind a few practical tips, we do actually have the
powerto 7  our own confidence.

A. 1 impact 2 genes 3 brain 4 social 5 setbacks 6 development 7 cultivate

B. 1 impact 2 brain 3 social 4 genes 5 setbacks 6 cultivate 7 development

C. 1 impact 2 development 3 social 4 genes 5 setbacks 6 cultivate 7. Brain

Source: TED-Ed ‘3 steps to boost your confidence

Objective test:
Pronunciation: Tick mark the right combinations after listening to the audio clips.

1. a. Cardiovascular

% b. Cardiovasalar
. c. Cardiovalar

I. Swet

II . sweet

III. sweat

2. Listen to ‘why do young people feel so lonely?’ and answer the following questions:
(any one question)
What are the reasons that young people feel so lonely than the older people?

a. They need to control their emotions b. they experience identity change
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¢. They need people d. A and B
3. Listen to ‘Clay refrigerators’ and answer the following question
The clay refrigerators are used to store -----------
a. Fruits, vegetables, eggs b. fruits, milk, curd
c. curd, eggs, fruits d. vegetables, eggs, milk
4. Listen to a lecture on ‘India’s biggest virtual herbarium’ and answer the following
questions: The herbarium was developed by ---------------

a. citizens b. founders c. scientists d. data analysts
Source: youtube videos

Listen to the audio https://learnenglish.britishcouncil.org/skills/listening/b1listening/chemist

and answer the vocabulary activity

Describing illness Medicines and treatment
Dizzy, it hurts, a prescription, lozenges, Dizzy, it hurts, a prescription, lozenges,
plasters, tablets, syrup, a sore throat, an plasters, tablets, syrup, a sore throat, an
ache, a cough ache, a cough

Grammar:

Subject-verb agreement:
Choose the appropriate (singular/plural) verb:
1. The cat is / are scratching on the tree. Answer : is subject: The cat verb: is
Jenny want / wants a new bike.
A boy is / are playing with a ball.
Everyone at my party is / are eating cake and ice cream.
Two dogs is / are running in circles.
Mike’s turkeys is /are huge.
There was / were three hot dogs steaming on the plate.

I like / likes the blue dress with all the flowers on it.

A e AR R S

There was / were four planters on the porch.

10. The trees was / were blowing in the wind from the storm

Self-assessment rubric- 1 (collaborative Interaction):

Understanding Instructions and | Supporting Peers Checking Answers and Seeking
Participation Low (2): can partially Clarification

Low (2): can understand the support peers by Low (2): can check whether the
instructions but cannot participate | explaining the task. answer/answers are correct/incorrect
in the activity by asking questions. | Medium (4): can but hesitate to seek clarification.
Medium (4): can understand the support peers by Medium (4): can check whether the
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instructions and participate in the explaining the task. answer/answers are correct/incorrect

activity by asking questions. High (6): Can support and also seek clarification.
High (6): can understand the peers by explaining the | High (6): Can check whether the
instructions, actively participates task and can attend to answer/answers are

in the activity by asking questions | their queries related to | correct/incorrect, seek clarification
and also can actively involve peers | task completion. by asking the peer/teacher and helps

in the task. peers.

While-task: The topic for the main task: ‘E-learning: a substitute for classroom learning?’
Learners will listen to all the main ideas in the audio and note down the gist of the audio

and complete the activity.

Listen to a dialogue between a man and a woman. Read the statements and decide whose

opinion matches the best: the man’s. the woman’s or both.

—_—

social media creates awareness about various issues. (man/woman/both)

2. social media will bring people of different cultures together (man/woman/both)
3. social media encourages violence (man/woman/both)
4

social media does not create meaningful relationships (man/woman/both)

Post task: Learners discuss in groups. (Scaffolding questions: 1. Which person/persons’
views will you agree with? 2. Which type of learning do you support face-to-face learning

or online learning or blended learning?)

Self-assessment rubric- 2 (strategy learning):

Vocabulary Understanding Main Ideas Comprehension

Low (2): Found some of the vocabulary Low (2): Missed some main ideas in the
difficult to understand in the video provided. audio.

Medium (4): Understood the vocabulary in Medium (4): Noted down all the main ideas
context in the video provided. in the audio.

High (6): Understood the vocabulary in High (6): Noted down all the main ideas in
context in the video along with their the audio and able to recall those main ideas
meanings. and prepare a gist.

4.3.1.4 Task 4: Listening comprehension

Strategies in focus: Metacognitive (Finding ways to improve listening, Setting listening

improvement goals) Affective (self-appraisal), social (asking questions in English).
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Listening self-efficacy: Answering questions in English
Procedure: Answering comprehension questions

Pre-task:

Objective test/re-test scores:
Listen to the video ‘is genetically modified rice grown in India?’ and answer the
following questions:
1. Which plants are used to create the Golden rice crop?
a. Daffodils and Maize b.  Maize and wheat
c. Daffodils and butterflies d.  Daffodils and sunflowers
2. Genetically modified food crops are given approval for commercial cultivation
by the Indian government  (true/false)
3. What is the quantity of Basmati rice of the total rice exports of India as per the
video?
a. Half b. Two-thirds c¢. Quarter d. One
4. What are the three major benefits of genetically modified crops as per the video?
a. Increase in the yield b. disease resistance c. enough tolerant

d. salinity tolerant e. nutrient-rich f. rich colours.
Source: The Hindu, YouTube video
Listen to audio clip and complete the vocabulary task

https://learnenglish.britishcouncil.org/skills/listening/b2-listening/creating-study-group:

A. Itis impossible 1. in a big way

B. Make something possible 2. go away

C. Leave 3. There is no way
D. Very much 4. Find a way

E. A long time from now 5. Way off

1 A4, B3, C2, D1, ES
11 A3, B2, Cl1, DS, E4
111 A3, B4, C2, D1, E5

Grammar: Sentence structuring
(https://learnenglish.britishcouncil.org/skills/listening/b1-listening/arriving-late-class)

1. Have what I missed?
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About say anything did the mid-term? He
Didn’t that. I catch
Meant to be are page on? we what

Mean? What SEO does

N oA W

What with the American revolution? Does this have to do.

Self-assessment rubric- 1 (collaborative Interaction):

Understanding Instructions Supporting Peers Checking Answers and
and Participation Low (2): can partially Seeking Clarification

Low (2): can understand the support peers by explaining Low (2): can check whether
instructions but cannot the task. the answer/answers are
participate in the activity by Medium (4): can support correct/incorrect but hesitate
asking questions. peers by explaining the task. | to seek clarification.

Medium (4): can understand the | High (6): Can support peers Medium (4): can check

instructions and participate in by explaining the task and whether the answer/answers
the activity by asking questions. | can attend to their queries are correct/incorrect and also
High (6): can understand the related to task completion. seek clarification.
instructions, actively High (6): Can check whether
participates in the activity by the answer/answers are
asking questions and also can correct/incorrect, seek
actively involve peers in the clarification by asking the
task. peer/teacher and helps peers.

While-task: Listening to the demo test (Aptis) and answering the comprehension question.

Post-task: Scaffolding questions: (which listening strategy you found difficult to

understand and use? Which listening strategy do you want to improve?)

Self-assessment rubric- 2 (strategy learning):

Vocabulary Understanding Main Ideas Comprehension | Question Answering
Low (2): Found some of the Low (2): Missed noting down | Low (2): Finds it difficult
vocabulary difficult to some main ideas in the to answer the questions
understand in the video/audio audio/video played. given

provided. Medium (4): Noted down all Medium (4): finds it
Medium (4): Understood the the main details in the partially difficult to
vocabulary in context in the video/audio provided. answer the questions
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video/audio provided. High (6): Noted down all the High (6): Can answer
High (6): Understood the main ideas in the audio/audio questions given in English
vocabulary in context in the provided and able to recall by understanding the
video along with their meanings. | those main ideas and prepare a | listening materials.

gist.

Assessment (based on Aptis test) (see Appendix)

4.3.2 Speaking

The tasks which are included in the speaking module are given below:

Table 4.3: Speaking tasks

Skill- Listening Strategy in focus Self-efficacy Task exercises
TASK-1 memory, Expressing opinions/
Describe, express cognitive, discussing on a topic
an opinion, and compensation, and responding to
provide reasons metacognitive, peers in English Matching
and explanation affective, (prompts-fluency, exercise, fill-in-
(Role-play) social self-evaluation) the blanks
TASK-2 memory, Expressing opinions/ (Strategy,
compare two cognitive, discussing a topic and vocabulary,
pictures and compensation, responding to peers in grammar)
express opinions metacognitive, English
(Role-play) affective,

social

4.3.2.1 Task 1: Describe, express an opinion and provide reasons and

explanation (Role-play)

Strategies in focus: Using new English words in a sentence, cognitive (Conversing in
English), compensation (noticing mistakes and practice), metacognitive (noticing
mistakes), affective (self-evaluation, self-appraisal), social (practising with peers, taking

teacher/peer support)

Speaking self-efficacy: Expressing opinions/ discussing on a topic and responding to peers
in English
Procedure:

Pre-task:
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Modelling of the strategy: The strategy is modelled by helping learners to understand the
speaking task that is describing the picture (using adjectives-grammar) expressing
opinions, provide reasons and explanations (vocabulary, fluency and pronunciation) task
fulfilment and task relevance). They will refer to the model answers provided in the Aptis

website and British Council Learn English website.

Task used for modelling:

Say a few words about the picture above by using all/some of the vocabulary given

below:

Enthusiastic, engaging, modern, traditional approach

Expressing opinions (I think/ In my opinion/I would say/I feel/In my opinion

» Which profession gives you more satisfaction? (I would say, teaching is the most
satisfying profession)

» Why do you think so? (For this question provide reasons: 1. Teaching moulds a
person’s life. As a profession, teaching demands innovative thinking and problem
solving. (Complete the answer)

Two students discuss on a topic: (Role-play)

» Student 1: Today is international women’s day. Women are entering into every
field and they are performing even better than men. One of the reasons for such
progress is the way women are treated equally along with men at their homes. |
think women empowerment begins at home.

» Student 2: In my opinion there are many other factors which will help in
empowering women other than family. One of them is encouragement from the
society. Even though women are given equal opportunities at home, they are not
treated equally in the society. Women have to struggle a lot to prove their
capabilities. We not only need a supportive family but also a supportive society in

order to achieve women empowerment.
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Prepare a simple dialogue on the topic ‘Education should be free’ (use the above

example).

Objective test/re-test scores:

You have to explain the topic ‘teamwork’ to students. Use the following cues and

speak on the topic for 45 seconds for each question:

» What is the importance of teamwork in successful completion of task?

» How will you engage your learners in ‘teamwork’? what instructions will you

give for your learners?

Self-assessment rubric- 1 (collaborative Interaction):

Understanding Instructions
and Participation

Low (2): can understand the
instructions but cannot
participate in the activity by
asking questions.

Medium (4): can understand the
instructions and participate in
the activity by asking questions.
High (6): can understand the
instructions, actively
participates in the activity by
asking questions and also can
actively involve peers in the

task.

Supporting Peers

Low (2): can partially
support peers by explaining
the task.

Medium (4): can support

peers by explaining the task.

High (6): Can support peers
by explaining the task and
can attend to their queries

related to task completion.

Checking Answers and
Seeking Clarification

Low (2): can check whether
the answer/answers are
correct/incorrect but hesitate
to seek clarification.
Medium (4): can check
whether the answer/answers
are correct/incorrect and also
seek clarification.

High (6): Can check whether
the answer/answers are
correct/incorrect, seek
clarification by asking the

peer/teacher and helps peers.

While-task: (learners will do the task as role-play)
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Speaking: You have to explain the topic ‘teamwork’ to students. Use the following cues

and speak on the topic for 45 seconds for each question.
1. What is the importance of teamwork in successful completion of task?

2. How will you engage your learners in ‘teamwork’? what instructions will you give

for your learners?

Learners will be given reading inputs related to which they will complete exercises (see

appendix)

Post-task: Learners discuss in groups. (Scaffolding questions: 1. Which person/persons’

views will you agree with? 2. Are you able to use words in context?

Self-assessment rubric- 2 (strategy learning):

Grammar Vocabulary Use Pronunciation Cohesion and
Low (2): makes basic | Low (2): Insufficient Low (2): Structure
mistakes. range of vocabulary for Mispronunciations Low (2): Responses
Medium (4): makes the task are noticeable tend to be a list of
some mistakes Medium (4): Sufficient Medium (4): points.
High (6): No range of vocabulary for Pronunciation is Medium (4): Uses
grammatical errors the task. intelligible with only simple linkers
related to the task. High (6): Sufficient inappropriate High (6): Uses simple
range and control of mispronunciations and exhibits control
vocabulary for the task. High (6): of linkers.
Pronunciation is
intelligible.

4.3.2.2 Task 2: Compare two pictures and express opinions (Role-play)

Strategies in focus: Using new English words in a sentence, cognitive (Conversing in

English), compensation (noticing mistakes and practice), metacognitive (noticing
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mistakes), affective (self-evaluation, self-appraisal), social (practising with peers, taking

teacher/peer support)

Speaking self-efficacy: Expressing opinions/ discussing on a topic and responding to peers
in English

Procedure:

Pre-task:

Modelling of the strategy: The strategy is modelled by helping learners to understand the
speaking task that is comparing two pictures (using adjectives-grammar) expressing
opinions (vocabulary, fluency and pronunciation) task fulfilment and task relevance). They

will refer to the model answers provided in the Aptis website.

What do you see in the pictures? (hints: hard-working, collective, innovative,

burdensome, effortless, beneficial

What do you see in the two pictures? B. which mode of communication do you think
has more benefits and why? C. which type of communication do you think should be

encouraged in a classroom learning process
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Objective test:

RigHT R
DECision

1. How important is decision taking in life?

2. Which decisions do you consider as right and as wrong?

Self-assessment rubric- 1 (collaborative Interaction):

Understanding Instructions
and Participation

Low (2): can understand the
instructions but cannot
participate in the activity by
asking questions.

Medium (4): can understand the
instructions and participate in
the activity by asking questions.
High (6): can understand the
instructions, actively
participates in the activity by
asking questions and also can
actively involve peers in the

task.

Supporting Peers

Low (2): can partially
support peers by explaining
the task.

Medium (4): can support

peers by explaining the task.

High (6): Can support peers
by explaining the task and
can attend to their queries

related to task completion.

Checking Answers and
Seeking Clarification

Low (2): can check whether
the answer/answers are
correct/incorrect but hesitate
to seek clarification.
Medium (4): can check
whether the answer/answers
are correct/incorrect and also
seek clarification.

High (6): Can check whether
the answer/answers are
correct/incorrect, seek
clarification by asking the

peer/teacher and helps peers.

While-task: (learners will do as role-play)
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RigHT i
DECision

Ehmumm/

|

1. How important is decision taking in life?

2. Which decisions do you consider as right and as wrong?

Learners will be given reading inputs related to which they will complete exercises (see

appendix)

Post-task: Learners discuss in groups. (Scaffolding questions: 1. Which person/persons’

views will you agree with? 2. Are you able to use words in context?

Self-assessment rubric- 2 (strategy learning):

Grammar
mistakes.

Medium (4): use of
grammatical

mistakes

simple grammatical

structures.

Low (2): makes basic

structures with some

High (6): Control of

Vocabulary Use

Low (2): Inappropriate
vocabulary use for the
task are noticeable.
Medium (4): Sufficient
range of vocabulary for
the task.

High (6): Sufficient
range and control of

vocabulary for the task.

Pronunciation
Low (2):
Mispronunciations
are noticeable and
put a strain on the
listener.

Medium (4):
Pronunciation is
intelligible with
inappropriate
mispronunciations
High (6):

Pronunciation is

intelligible.

Cohesion and
Structure

Low (2): Responses
tend to be a list of
points.

Medium (4): Uses
simple linkers

High (6): Uses simple
and exhibits control

of linkers.

Assessment (Aptis test) (see Appendix)

4.3.3 Reading

Chapter 4: Task-Based Modules



The reading tasks which are introduced as part of reading module are given below:

Table 4.4: Reading tasks

Skill- Listening Strategy in focus Self-efficacy Tas.k
exercises

TASK-1 cognitive, Understand reading

understanding social materials

the main idea

and identifying

opinions

TASK-2 cognitive, Guessing _

Mind-mapping compensation, the meanings Mapchmg task,
. fill-in the gaps

(long text social of unknown words (Strategy,

comprehension) vocabulary,

TASK-3 compensation, Using reading strategies to grammar)

Text cohesion metacognitive, complete a reading task

(sequencing social (questioning, guessing)

information)

Task-4 memory, Using reading strategies to

predicting cognitive, complete a reading task

(KWL charts) metacognitive,social | (prior knowledge)

4.3.3.1 Task 1: Understanding the main idea and identifying opinions

Strategies in focus: cognitive (skimming and scanning the text), social (practicing with

peers)

Reading self-efficacy: Understanding reading materials

Procedure: skim and scan the text

Warm-up activity

Pre-task:

Modelling of the strategy: The strategy is modelled by helping learners to find the main

idea by skimming through the text and then they were asked to underline the important

ideas put forward in each paragraph in the text given. They were asked to check the

meanings of key words. Questions are also provided at the end of the text.

The text used for modelling:

A. A few years ago, the thing that was barely used by any educational institution has
become a big part of every student's life today. Since 2020, most universities and

schools in India have switched over to online learning for safety reasons. Though online
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education was in a nascent stage before COVID-19, the pandemic has seen it grow
exponentially. If not for the digital sphere, the educational world would have come to a
standstill.

B. Today, with the advent of video-sharing social media platforms, many education-related
activities are streamed and news viewed digitally for the benefit of students and
educators. E-learning has helped people learn anywhere, anytime. Those who wanted to
upskill or reskill themselves have also benefited. Many people have been able to
upgrade their qualifications and move up the corporate ladder thanks to completing
online courses.

C. Besides using the Internet for productive purposes, students also use it for entertainment
purposes and to share things. However, this can lead to various problems, if they are not
aware of safety measures. Scamsters lurk online to lure the unwary into trouble.
Phishing, cyberbullying, fake news, exposure to inappropriate content, and scams are all
issues that students must be made aware of, especially now when they are spending
more time online.

D. While preparing for exams, students should be advised to turn off notifications or stay
away from social media so that they can concentrate. Teachers and parents can set time
limits on the use of the device to prevent addiction.

E. Another deficiency of e-learning is the lack of individual attention to learners’ issues.
Lack of connectivity and access to devices among the economically weaker sections.
and inadequate exposure to digital tools both among the students and teachers need to
be addressed. Apart from teacher training, continuous feedback from students is vital
for quality assurance.

F. However, what is required is high-speed and constant Internet services, especially in
rural areas. This will ensure that youth in those areas are not left behind in this process.
Ensuring digital equity to all is vital for a nation’s progress and to provide education for
all, at any time, at any place and at any pace.

1. Who says about the requirements to make online learning available for everyone?
Who offers some measures to ensure quality of e-learning?

2
3. Who says that the students need to be aware of the online frauds?
4. who offers suggestions to students, teachers and parents?

5

Who says about the benefits of online learning?

Source: The Hindu e-news article

Vocabulary list: switch over, nascent, exponentially, standstill (1) advent, upskill (2) lurk,

unwary, Phishing, cyberbullying (3)
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Objective test:

There are some essential skills required for successful goal setting and achievement.
Person A- Without the desire to achieve, our attempts at goal setting are doomed to fail.
Motivation to achieve a goal encourages us to develop new techniques and skills in order to
succeed. In more challenging circumstances, the motivation to keep going is a powerful
contributor to goal attainment.

Person B- While setting goals is commonly considered being a specific time management
behaviour, time management is also required to successfully accomplish a goal. If we do not
properly consider the timescale required to attain a goal, we will inevitably fail.
Additionally, the time we allocate to planning our goals directly impacts task performance —
the more time spent on the planning stage, the more likely we are to succeed.
Person C- Planning and organizational skills are integral to the goal achievement process.
Through proper planning, we can prioritize and maintain focus on the task at hand, while
avoiding extraneous distractions that can draw us away from the end goal.
Person D- Inevitably, at some point, things aren’t going to go as planned. Having the
flexibility to adapt to barriers, the perseverance to sustain your efforts and to carry on in the
face of adversity is essential to reaching your goal.
Source: Online article
1. Who thinks that only through proper planning one can stay focused?
2. Who opines that motivation is part of goal setting?
3. Who says that facing challenges is part of achieving goals?
4.  Who thinks that achieving goals is dependent on the way one plans their time?
A. Person B, person A, person C, person D
B. Person A, person C, person B, person D
C. person C, person A, person D, person B
Vocabulary: prefixes
Make the opposite of these words using the following prefixes:
UN- IN- DIS- IL- IM- IR
Employ- Visible- legible- Legal- patient- Honest- Appear- Polite
Grammar: past tense
Yesterday night somebody (break) into our neighbour’s house. He -------- (steal)
everything he found. They saw him while he was running away but they could not catch
him. This morning an inspector (come) and asked some questions:
The Inspector: what --------- (be) you doing when your husband was in the kitchen?

Mrs white: | (be) drinking my coffee.
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The Inspector: Coffee? But your husband was preparing tea.

Mrs. White: Tea? No. We ------- (do) drink tea last night.

Self-assessment rubric- 1 (collaborative Interaction):

Understanding Instructions and
Participation

Low (2): can understand the
instructions but cannot participate
in the activity by asking
questions.

Medium (4): can understand the
instructions and participate in the
activity by asking questions.

High (6): can understand the
instructions, actively participates
in the activity by asking questions
and also can actively involve

peers in the task.

Supporting Peers
Low (2): can partially
support peers by
explaining the task.
Medium (4): can support
peers by explaining the
task.

High (6): Can support
peers by explaining the
task and can attend to
their queries related to

task completion.

Checking Answers and

Seeking Clarification

Low (2): can check whether the

answer/answers are

correct/incorrect but hesitate to

seek clarification.

Medium (4): can check

whether the answer/answers are

correct/incorrect and also seek

clarification.

High (6): Can check whether

the answer/answers are
correct/incorrect, seek

clarification by asking the

peer/teacher and helps peers.

While-task: Texts chosen for the task
1. Ten things you can do for your mental health

2. How to improve mental health

Learners will work on the task individually and then as a group. They also complete a

matching task.

Person A- Like it or not, stress is a part of life. Practice good coping skills: Try One-
Minute Stress Strategies, do Tai Chi, exercise, take a nature walk, play with your pet or try
journal writing as a stress reducer. Also, remember to smile and see the humor in life.
Research shows that laughter can boost your immune system, ease pain, relax your body

and reduce stress.

Person B- Decide what you want to achieve academically, professionally and personally,

and write down the steps you need to realize your goals. Aim high, but be realistic and
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don't over-schedule. You'll enjoy a tremendous sense of accomplishment and self-worth as
you progress toward your goal. Smart phones can help you develop goals and stay on track

through mobile applications.

Person C- Humans are social creatures, and it's important to have strong, healthy
relationships with others. Having good social support may help protect you against the
harms of stress. It is also good to have different types of connections. Besides connecting
with family and friends, you could find ways to get involved with your community or
neighbourhood. For example, you could volunteer for a local organization or join a group

that is focused on a hobby you enjoy.

Person D- It is important to allow yourself a moment to enjoy that you had the positive
experience. Practicing gratitude can help you to see your life differently. For example,
when you are stressed, you may not notice that there are also moments when you have

some positive emotions. Gratitude can help you to recognize them. (source: online article)

1. Who says that stress can be cut down by fostering healthy relations?
2. Who thinks that being grateful will help a person to stay positive?
3. Who thinks that dealing with stress is an important skill?

Who opines that tracking one’s progress with mobile applications is a part of
accomplishing goals?

I. person C, person A, person B, person D

II. person B, person C, person D, person A

II1. person C, person D, person A, person B

Post-task: Learners discuss in groups. (Scaffolding questions: 1. Did you use dictionary to
find the meaning of new words? 2. Can you guess the meaning of unknown words? 3.

Which are the things will you try to do to improve your mental health?

Self-assessment rubric- 2 (strategy learning):

Locating Key Identifying Locating Opinions | Providing a Gist | Understandin
Words Main Idea Low (2): Unableto | Low (2): can g Information
Low (2): Can Low (2): Can locate some of the provide a partial Low (2): Can
locate key words. | identify the main | opinions stated gist of the text. understand the
Medium (4): Can | idea. Medium (4): Can Medium (4): can information
locate key words | Medium (4): Can | locate all the provide a provided
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and guess their
meaning.

High (6): Can
locate key words
and accurately
determine their

meaning.

identify the main
idea and provide
some relevant
details.

High (6): Can
identify the main
idea and provide
a comprehensive
understanding of

the text.

opinions stated.
High (6): Can
locate the opinions
stated and analyze
their context and

significance.

complete gist of
the text

High (6): can
provide a gist and
able to explain it

to the peers well.

partially.
Medium (4):
can understand
the information
effectively.
High (6): Can
understand the
information
provided in-
depth and
make
connections

within the text.

4.3.3.2 Task 2: Mind-mapping (long text comprehension)

Strategies in focus: cognitive (skimming the text), compensation (making guesses), social

(asking questions in English)

Language self-efficacy: guessing the meanings of unknown words

Procedure: skimming the text

Pre-task:

Modelling of the strategy: The strategy is modeled by helping learners to find the mind

ideas by skimming through the paragraphs in the text and then they were asked to match

the paragraphs with their titles. They were asked to check the meanings of key words.

The text used for modelling:

Strategies to Increase Critical Thinking SKills in students

The learning acquired in schools serves multi-dimensional purposes. It shapes your
interests, future education plans, career plans, and personality. This cannot be

accomplished solely through the school curriculum, but rather through a combination of
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academic learning and the development of life skills such as critical thinking.
How to increase critical thinking skills as a student?

A. Tt is often seen that students hesitate to ask questions in the classroom. It could
be the result of a fear of speaking in public or of embarrassment. But don't hold
back from asking questions that could help you learn better. Asking questions
enhances your critical thinking in learning. You can often wait for your class to
finish before personally approaching your teacher and clearing up your
questions. One question may lead to another, and that will further help in
clearing your concepts. If nothing else, then you can always turn to the Internet
and ask questions without being judged.

B. Critical thinking skills for students can be developed through social experiences.
If you get opportunities to participate in discussions, both online and offline, you
must go ahead with it. This will help you come across different perspectives, it
will introduce you to new information, you will face disagreements and more. It
can give you a lot to think about and analyze. Plus, it helps you develop better
communication skills.

C. If you want to remember what you studied through understanding and not just
by reciting it innumerable times, then you must practise active learning. It is a
method of learning that is based on an experiential approach. Active learning
can be achieved through group learning, case studies, demonstrations, visual
learning, etc.

D. It is easy to remember information through examples and stories as they reflect
the practical implications. They contribute to mindful learning. Real-life
examples, anecdotes, analogies, and facts help develop critical thinking skills.

E. The academic curriculum helps you lay the foundation for further learning. It is
impossible to gather every piece of knowledge in the world or even on a
particular subject. But if something strikes your curiosity, then go beyond your
academic textbooks and indulge in more research and learning with the help of
the Internet.

1. Practice active learning
Ask questions
Go beyond academic learning

Study with the help of examples

wok »wn

Participate in discussions

Source: Online article
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Vocabulary list: Embarrassment, clear up (A) Implications (D) Indulge (E)

Objective test:

Tick mark the right combinations:

Topic: Lifelong learning

A. Learning starts and ends with the individual. But is there a limit to how much a
person can learn? Is intelligence fixed at birth or can it be developed? Many
studies have confirmed that it is not intelligence that creates expertise but effort
and practice—that is, hard work.4 The most successful people devote the most
hours to deliberate practice, tackling tasks beyond their current level of
competence and comfort, observing the results, and making adjustments.5 Such
studies show that intelligence can be developed and that there are no limitations on
what we can learn throughout our lives. Indeed, the brain is like a muscle that gets
stronger with use, and learning prompts neurons in the brain to make new
connections. People with a fixed mind-set believe that their learning potential is
predetermined by their genes, their socioeconomic background, or the
opportunities available to them. They might have thoughts like, “I’m not good at
public speaking, so I should avoid it.”

Those with a growth mind-set, however, believe that their true potential is
unknown because it is impossible to foresee what might happen as a result of
passion, effort, and practice. They appreciate challenges because they see them as
opportunities for personal growth. Ultimately, they may achieve more of their
potential than someone with a fixed mind-set.

B. Many researchers have suggested that learning takes place only when people
stretch outside their comfort zone. When people work on tasks that aren’t entirely
comfortable, they are said to be in their learning zone, where they acquire new
knowledge and develop and practice new skills. When people first encounter a
new task, they experience “good” stress, leading to a higher level of performance.
However, too much stress can cause anxiety (“bad” stress) and have a negative
impact on performance. So, while it’s important for people to stretch outside their
comfort zone, it’s critical to choose the right tasks and the right pace.

C. Most people are in the workforce for 40 to 50 years, and they spend a lot of their
waking hours at work. As such, work has a huge impact on a person’s health and
well-being, so it’s imperative that people do what they love. A sense of purpose is

essential for a well-lived life. In Japan, the term ikigai means “reason for being,”
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and it encompasses all elements of life—including career, hobbies, relationships,
and spirituality. To find ikigai, start by answering four questions- What do you
love? What does the world need? What can you be paid for? What are you good
at?

The ability to stay vital can contribute significantly to a person’s development.
This goal demands that individuals make health and well-being a priority—paying
attention to exercise, nutrition, sleep, and relaxation (for example, mindfulness and
yoga) and developing good, sustainable habits. The impact of such personal care
and self-nurturing can be far-reaching: sufficient sleep has a huge impact on our
ability to acquire, retain, and retrieve knowledge. Sleep also affects attention and
concentration, creativity, development of insight, pattern recognition, decision-
making, emotional reactivity, socioemotional processing, development of trusted

relationships, and more.

Source: Online article
1.
2.
3.
4.

Stay energetic
Do what you love
keep learning

Focus on growth

Vocabulary: synonyms in context

Depending on your life circumstances, community, values, age, geographic place, and
other factors, these skills can be more or less important to you. The World Health
Organization established the following list of life skills in 1999:

1.

Interpersonal and communication skills: This generally describes the abilities
required to get along with and work with others, especially the ability to send and
receive written and verbal messages.

Problem-solving and decision-making: This term refers to the abilities needed to
analyze problems, find solutions to them (alone or with others), and then act on
them.

Critical and creative thought: This defines the ability to think about issues in new
and unusual ways in order to find new solutions or create new ideas, as well as
the ability to carefully analyze knowledge and consider its importance.

Emotional intelligence (self-awareness and empathy): It’s important to know
yourself and be able to empathize with others as if their experiences were your
own.

Self-control, assertiveness, and equanimity: These are the abilities needed to

defend yourself and others while remaining calm in the face of provocation.

Chapter 4: Task-Based Modules



in the above text:

Assertive (5): 1. Confident 2. Indecisive 3. Negative 4. soft
Resilience (6): 1. Resist 2. Adaptable 3. Skilled 4. remarkable
Empathy (4): 1. Mistake 2. Feel lost 3. Understand 4. locate
Grammar: tense (future plans)

e | (amflying/ fly) by plane tomorrow.

to Paris this evening?

e (Are you traveling /do you travel)
e [  (am going/go) to the cinema tonight.

e They always (are having/have) breakfast at 7:30 a.m.
e The library (opens/is opening) at 8:30 am. and
at 7:30 p.m.

e The parents (have/are having) a meeting on Saturday.

6. Resilience and problem-solving skills: These refer to the ability to bounce back
from losses and see them as learning opportunities or simply experiences

Tick mark the appropriate synonym based on the context in which they are used

(closes/is closing)

Self-assessment rubric- 1 (collaborative Interaction):

Understanding Instructions and
Participation

Low (2): can understand the
instructions but cannot participate
in the activity by asking
questions.

Medium (4): can understand the
instructions and participate in the
activity by asking questions.
High (6): can understand the
instructions, actively participates

in the activity by asking questions

and also can actively involve

Supporting Peers
Low (2): can partially
support peers by
explaining the task.
Medium (4): can
support peers by
explaining the task.
High (6): Can
support peers by
explaining the task
and can attend to
their queries related

to task completion.

Checking Answers and Seeking
Clarification

Low (2): can check whether the
answer/answers are correct/incorrect
but hesitate to seek clarification.
Medium (4): can check whether the
answer/answers are correct/incorrect
and also seek clarification.

High (6): Can check whether the
answer/answers are correct/incorrect,
seek clarification by asking the

peer/teacher and helps peers.
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peers in the task.

While-task: Skills Good Leaders Need

Learners will work on the task individually and then as a group. They will identify the

main ideas in each paragraph and summarize the information.
Skills Good Leaders Need:

There are a number of broad skill areas that are particularly important for leaders:

A. Perhaps the most important skill a leader needs and what really distinguishes leaders
from managers is to be able to think strategically. This means, in simple terms,

having an idea or vision of where you want to be and working to achieve that.

The best strategic thinkers see the big picture, and are not distracted by side issues or
minor details. All their decisions are likely to be broadly based on their answer to the

question ‘does this take me closer to where [ want to be?’

Of course, as well as being able to create a compelling vision, they must also be able
to communicate it effectively to their followers, which is partly why communication

skills are also vital to leaders.

B. While it is important to be personally organised and motivated as a leader it is
perhaps even more important to be able to plan. The best vision in the world is no
good without the plan to turn it into reality. Alongside strategic thinking, therefore,
go organising and action planning, both essential for delivery of your vision and
strategy. Good risk management is also important to help you avoid things going
wrong, and manage when they do. Leaders also need to be able to make good
decisions in support of their strategy delivery, and solve problems. With a positive
attitude, problems can become opportunities and learning experiences, and a leader

can gain much information from a problem addressed.

C. Without followers, there are no leaders. Leaders, therefore, need skills in working
with others on a one-to-one and group basis. One of the first skills that new leaders
need to master is how to delegate. This is a difficult skill for many people but, done
well, delegation can give team members responsibility and a taste of leadership

themselves, and help them to remain motivated.
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D. Good leaders tend to be extremely good listeners, able to listen actively and elicit
information by good questioning. They are also likely to show high levels of
assertiveness, which enables them to make their point without aggression, but firmly.
They know how to build rapport quickly and effectively, to develop good, strong
relationships with others, whether peers or subordinates. These skills come together
to help to build charisma, that quality of ‘brightness’ which makes people want to
follow a leader. Leaders also need to know how to give others their views on
personal performance in a way that will be constructive rather than destructive, and

also hear others’ opinions of them.

They are usually very good at effective speaking, equally skilled at getting their
point across in a formal presentation or Board meeting, or in an informal meeting or casual

corridor conversation.

Instructions: You can prepare a mindmap which provides the gist of the article.

Leadership skills

Post-task: Learners discuss in groups. (Scaffolding questions: 1. Did you use dictionary to
find the meaning of new words? 2. Can you guess the meaning of unknown words? 3. Can

you prepare a mind map of the text you have read?

Self-assessment rubric- 2 (strategy learning):

Identifying Main Idea

Low (2): Can identify the main
idea.

Medium (4): Can identify the
main idea and provide some
relevant details.

High (6): Can identify the main

idea and provide a

Skimming for Main Details
Low (2): Can skim through
some of the main details related
to the topic.

Medium (4): Can effectively
skim through most of the main
details related to the topic.
High (6): Can efficiently skim

Understanding Information
Low (2): Can understand the
information provided.
Medium (4): Can understand
the information provided
effectively.

High (6): Can understand the

information provided
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comprehensive understanding

of the text.

through all the main details

related to the topic.

comprehensively and make

connections within the text.

4.3.3.3 Task 3: Text cohesion (sequencing information)

Strategies in focus: Compensation (making guesses), metacognitive (allocating time for

reading), social (asking questions in English)

Reading self-efficacy: Using reading strategies to complete a reading task

Procedure: arranging ideas in a sequence

Pre-task:

Modelling of the strategy: The strategy is modeled by helping learners to guess the

sequence of ideas and also use questioning technique regarding the order of arranging the

ideas in a sequence. The focus is also given to ‘connectors’.

and learning.

Arrange the sentences in order:

gist of the re-arranged paragraph

A. Let your failure settle in, take it positively, and half your job is done.
B. The next step is to analyse the process and see what went wrong.

C. Now is the time for action. Draw your strategy with all your understanding

D. The first and most important step is to understand that failure is inevitable
and realise the undeniable wisdom of learning that it brings.
E. Write down everything and analyse it point by point

After completion of the above task, fill in the boxes with one word each which provide a

Objective test/re-test scores:

Rearrange the paragraphs as per the sections -before, while and during Interview.

Tick mark the right option

While the thought of an interview might appear daunting for most of us, interview
preparation is not as hard as it seems. All that one needs to do is stay organized and be
proactive. In this blog, we are going to discuss everything related to the interview
preparation. So, let's look at the interview preparation process step by step: Things to do

before, during, and after an interview.
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A. Inform your references: Inform your references beforehand that they might receive
a call from the company you interviewed for. Speak to them about the position and
emphasize the points that you would like to be recommended for.

B. Company information: The most important step is to read and research the
company/Institute you are interviewing for. Go through the company/Institute
website, blog, and social media pages for accurate information related to their
objectives, vision, and their activities. These details can most likely be found on the
website of the company in 'About us' or 'Who we are' section.

C. Questions for the interviewer: It is most likely that the interviewer will end the
interview with the question - 'Do you have any questions for me?'. Use this
opportunity to ask smart questions about the company/Institute, position, and culture.

D. About the interviewer: If you know the interviewer’s name already, research about
him/her. Visit his/her profile on LinkedIn or on the official website. Prepare for the
interview accordingly.

E. Follow up: If you do not hear from the interviewer within the expected number of
days, do not hesitate to drop an email and ask for an update.

F. Evaluate job description: The recruiter puts the effort into mentioning a detailed
job description for a reason. They are looking for someone who perfectly
complements the job profile and role. So, make a good effort to go through the job
description so that you are aware of the expectations the company/Institute has for
the position.

G. Timing: It is best to arrive 20-25 minutes before prior to the interview time. It will
give you time to relax. You can also use the time to check yourself in the mirror and
freshen up before the process starts.

H. Fit in skills and qualities: While you analyze the job description, outline the
knowledge, skills, and abilities required. Analyze what the employer is seeking
concerning your qualifications. Update your resume accordingly.

I.  Analyze the interview: It is one of the most important exercises to do post an
interview. Sit down for a few minutes and write down the questions that you were
asked during the interview. Furthermore, assess your responses to these questions
and make points of things that you forgot to mention or would have said in a better
way. This will help you prepare better for future interviews.

J. Make a list of questions: As per the company/Institute background and job role,
make a list of questions you can expect to be thrown at you. Research answers to

these questions via the company/Institute website, social media pages, company
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news, etc.

K. Interview body language: While waiting for your turn, sit properly and maintain a
good body posture. Be polite to the guards, receptionists, and other candidates. Keep
a smile on your face. In the interview room, sit and answer questions confidently. Be
firm, yet polite. In case you do not have an answer, be honest about it and pass on to

the question.
Source: Online article
Before the interview: 1,2,3,4,5,6,7,8,9,10, 11
During the interview: 1,2,3,4,5,6,7,8,9, 10, 11
After the interview: 1,2,3,4,5,6,7,8,9, 10, 11
Vocabulary in context:

If your emotional abilities aren’t in hand, if you don’t have self-awareness, if you are not
able to manage your distressing emotions, if you can’t have empathy and effective
relationships, then no matter how smart you are, you are not going to get very far.” These
words are from the American psychologist Daniel Goleman, who has written and spoken

extensively about emotional intelligence (EI).
Tick mark the opposite meaning of the word ‘distress’
a. worrying b. alarming c. comforting

After eight matches with just two points to their credit, Royal Challengers Bangalore
found themselves in a tight spot in the recent game against Kolkata Knight Riders.
Undeterred, by their spate of loses, they played on to score 213, with captain Virat Kohli
scoring a century. KKR, though believed to be the stronger team, managed only 203 in

response.
Tick mark the appropriate meaning of the word ‘undeterred’
a. not happy b. not discouraged ¢. not courageous

In this fast-changing era, employers often recognize everyday problem solving as integral
to the success of their organizations. Developing a problem-solving element for
employees can be used for practical and creative solutions, and to show independence and

initiative to employers. This skill can empower you in your personal and professional life.
Tick mark the appropriate meaning of the word ‘Integral’

a. necessary and important b. necessary and impotent c. necessary and urgent
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As India grapples with COVID-19 , a widely prevalent belief is that the crisis is purely
driven by the disease. However, the truth is that confused, and often disempowering

communication, has contributed equally to our present predicament.
Tick mark the opposite meaning of the word ‘disempower’
a. to make more powerful b. to make most powerful c. to make less powerful

Having attended a few motivation classes and having resolved to become a motivation
trainer in my own right, I decided to reinforce an area which has always failed me right
from my birth — time management, TM for short. I say right from my birth because I was
rather in a hurry to make my entry into the world, doing it two months ahead of schedule.

This could be the physiological reason for my poor TM.
Tick mark the appropriate meaning of the word ‘reinforce’

a. to make something stronger b. to make something weaker c. to make something lesser

Self-assessment rubric- 1 (collaborative Interaction):

Understanding Instructions and | Supporting Peers Checking Answers and Seeking
Participation Low (2): can partially | Clarification

Low (2): can understand the support peers by Low (2): can check whether the
instructions but cannot participate | explaining the task. answer/answers are correct/incorrect
in the activity by asking Medium (4): can but hesitate to seek clarification.
questions. support peers by Medium (4): can check whether the
Medium (4): can understand the explaining the task. answer/answers are correct/incorrect
instructions and participate in the | High (6): Can and also seek clarification.

activity by asking questions. support peers by High (6): Can check whether the
High (6): can understand the explaining the task answer/answers are correct/incorrect,
instructions, actively participates | and can attend to seek clarification by asking the

in the activity by asking questions | their queries related peer/teacher and helps peers.

and also can actively involve to task completion.

peers in the task.

While-task: Jumbled text is provided.

The paragraphs are also provided in jumbled order. Learners will rearrange the text and
also rearrange the paragraphs. Learners will work on the task individually and then as a

group. They also complete a matching task.

Jumbled text is provided. The paragraphs are also provided in jumbled order.
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1 a.

Learners will rearrange the text and also rearrange the paragraphs).

Include physical activities such as aerobic, muscle strengthening, and
balance training.

Being unable to do everyday activities is called a functional limitation.
Physically active middle-aged or older adults have a lower risk of
functional limitations than people who are inactive.

Everyday activities include climbing stairs, grocery shopping, or playing
with your grandchildren.

For older adults, doing a variety of physical activity improves physical

function and decreases the risk of falls or injury from a fall.

Benefits include improved thinking or cognition for children 6 to 13 years of age

and reduced short-term feelings of anxiety for adults.
It can also reduce your risk of depression and anxiety and help you sleep better.

Regular physical activity can help keep your thinking, learning, and judgment
skills sharp as you age.

Some benefits of physical activity on brain health happen right after a session of
moderate-to-vigorous physical activity.

Regular physical activity can also lower your blood pressure and improve your
cholesterol levels.

You can reduce your risk even further with more physical activity.

Heart disease and stroke are two leading causes of death in the United States.
Getting at least 150 minutes a week of moderate physical activity can put you at
a lower risk for these diseases.

People vary greatly in how much physical activity they need for weight
management.

Work your way up to 150 minutes a week of moderate physical activity, which

could include dancing or yard work.

You may need to be more active than others to reach or maintain a healthy

weight.

You could achieve the goal of 150 minutes a week with 30 minutes a day, 5 days

a week.
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Source: online article

Instructions: Use the titles below to rearrange the paragraphs

(Immediate benefits, weight management, Reduce Your Health Risk, Improve Your

Ability to do Daily Activities and Prevent Falls.

Post-task: Learners discuss in groups. (Scaffolding questions: 1. Do you find it difficult to
arrange the sentences in order? 2. Can you guess the meaning of unknown words? 3. Can

you use different strategies to complete the task?

Self-assessment rubric- 2 (strategy learning):

Identifying Main Idea Skimming and Identifying Understanding Information

Low (2): Can identify the main | Order with Connectors Low (2): Can understand the

idea. Low (2): Can skim through information provided.

Medium (4): Can identify the
main idea effectively.

High (6): Can identify the main
idea accurately and

comprehensively.

details but struggles to identify
their order using connectors.
Medium (4): Can skim through
details and identify their order
with connectors effectively.
High (6): Can efficiently skim
through details and accurately
identify their order using

connectors.

Medium (4): Can understand
the information provided
effectively.

High (6): Can understand the
information provided
comprehensively and make

connections within the text.

4.3.3.4 Task 4: Predicting (KWL charts)
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Strategies in focus: Memory (drawing connections between known and unknown
information), cognitive (skimming), metacognitive (finding opportunities to practice
reading), social (practicing with peers)

Reading self-efficacy: Using reading strategies to complete a reading task

Procedure: arranging ideas in a sequence

Pre-task:

Modelling of the strategy: The strategy is modeled by helping learners to use guessing
technique and also find the relation between the known and unknown things. Learners are

encouraged to skim through the text.

A pandemic in an unequal India

What comes to your mind after you read the title and see the picture?
Two example sentences are given for you.
Clues: pandemic, inequalities, job loss, poor, lock down

+« The title says about the pandemic situation in India

% Inequality increased with pandemic situation
Read the paragraph below and add point or points which you have not mentioned.

The measures adopted by the government to prevent the progress of the virus were first to
introduce a ‘work from home’ measure, to urge people to wash their hands frequently,
physical distancing, and then a 21-day lockdown. Public health experts are divided about
whether this lockdown was absolutely necessary and indeed implementable. It should have
been clear that a total lockdown was possible only for the rich and the middle class with
assured incomes during the period, homes with spaces for distancing, health insurance and
running water supply. But how is it useful to the poorer sections? The poorer sections

include casual daily-wage workers; self-employed people such as rag-pickers, rickshaw
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pullers and street vendors; and people forced to survive by alms. The visuals of thousands
of migrants, suddenly left with no food and work, walking to their homes hundreds of miles
away showed clearly that the lockdown is ineffective.

‘What must be done

For two months, every household in the informal economy, rural and urban, should be given
the minimum wages a month until the lockdown continues. Pensions must be doubled and
home-delivered in cash. There should be free water tankers supplying water in slums. In
addition, for homeless children and adults, and single migrants, it is urgent to supply cooked
food to all who seek it, and to deliver packed food to the aged and the disabled in their
homes using the services of community youth volunteers.

Source: online article

What I already What I want to How can I extend
What I learned?
know? know? this learning?

During pandemic How did the
The measures to be taken

times so many pandemic affect
] ) to support poorer
people lost their poorer sections of )
) ) sections.
lives. society?

Objective test/re-test scores:

Break free from limitations

We are full of potential but sometimes, we are held back because of our fixed mindset and
limited thinking

A. A fixed mindset needs to be fixed
Opportunities can be created with limited thinking

One should be aware of their strengths

O aw

People with growth mindset are afraid of taking challenges.
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Instructions: write THREE options which are relevant to the title and picture. Title:

Online Classes: The future of Education. Answer:

A. Students can learn from home without attending classes

w

Teachers need training for online mode of teaching
C. Educational institutions should make necessary arrangements for online learning of
students
D. Online learning has many disadvantages.
Vocabulary: fill-in-gap exercise
Complete the sentences (often, by, a, once, every, twice, often)
1. Tam going to cook for my friends ------ a month.
2. Iwant to be able to run 10km ------ the end of the year.
3. Tam planning to go running three times ----- week.
4. Tam going to watch a film in English ------- a week.
5. T am aiming to revise my English notes for ten minutes ---------- day.
6. I want to cook food at home more -------- .
Grammer (Verbs): (includes, affects, helps, help, make, work, realize)
Mental health ---------- our emotional, psychological, and social well-being. It ---------- how
we think, feel, and act as we cope with life. It also ------- determine how we handle stress,
relate to others, and make choices. Mental health is important at every stage of life, from
childhood and adolescence through adulthood and aging.
Why is mental health important?
Mental health is important because it can help you to:
1. Cope with the stresses of life
2. Be physically healthy

3, - good relationships

4, e meaningful contributions to your community
5. - productively

6. - your full potential.

Self-assessment rubric- 1 (collaborative Interaction):
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Understanding Instructions and | Supporting Peers Checking Answers and Seeking
Participation Low (2): can partially | Clarification

Low (2): can understand the support peers by Low (2): can check whether the
instructions but cannot participate | explaining the task. answer/answers are correct/incorrect
in the activity by asking Medium (4): can but hesitate to seek clarification.
questions. support peers by Medium (4): can check whether the
Medium (4): can understand the explaining the task. answer/answers are correct/incorrect
instructions and participate in the | High (6): Can and also seek clarification.

activity by asking questions. support peers by High (6): Can check whether the
High (6): can understand the explaining the task answer/answers are correct/incorrect,
instructions, actively participates | and can attend to seek clarification by asking the

in the activity by asking questions | their queries related peer/teacher and helps peers.

and also can actively involve to task completion.

peers in the task.

While-task: Learners will work on the task individually and then as a group. They also

complete a KWL chart.

Photosynthesis in plants (predicting):

carbon
dioxide —¥

carbohydrates

What comes to your mind after you read the title and see the pictures? Discuss and
read the following paragraph.
Photosynthesis is the process by which green plants and certain other organisms

transform light energy into chemical energy. During photosynthesis in green plants, light

energy is captured and used to convert water, carbon dioxide, and minerals into oxygen
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and energy-rich organic compounds.

It would be impossible to overestimate the importance of photosynthesis in the
maintenance of life on Earth. If photosynthesis ceased, there would soon be little food or
other organic matter on Earth. Most organisms would disappear, and in time Earth’s
atmosphere would become nearly devoid of gaseous oxygen. The only organisms able to
exist under such conditions would be the chemosynthetic bacteria, which can utilize the
chemical energy of certain inorganic compounds and thus are not dependent on the

conversion of light energy.

Energy produced by photosynthesis carried out by plants millions of years ago is
responsible for the fossil fuels (i.e., coal, oil, and gas) that power industrial society. In
past ages, green plants and small organisms that fed on plants increased faster than they
were consumed, and their remains were deposited in Earth’s crust by sedimentation and
other geological processes. There, protected from oxidation, these organic remains were
slowly converted to fossil fuels. These fuels not only provide much of the energy used in
factories, homes, and transportation but also serve as the raw material for plastics and
other synthetic products. Unfortunately, modern civilization is using up in a few centuries
the excess of photosynthetic production accumulated over millions of years.
Consequently, the carbon dioxide that has been removed from the air to make
carbohydrates in photosynthesis over millions of years is being returned at an incredibly
rapid rate. The carbon dioxide concentration in Earth’s atmosphere is rising the fastest it
ever has in Earth’s history, and this phenomenon is expected to have major implications

on Earth’s climate.
Source: online article

After reading the above paragraph on photosynthesis you can prepare a table as

shown below and share the information with others:

What I already What I want to How can I extend
What I learned? ) )
know? know? this learning?

Post-task: Learners discuss in groups. (Scaffolding questions: 1. Do you find it difficult to

fill the KWL chart 2. Can you identify the key/important words in the text?

Self-assessment rubric- 2 (strategy learning):
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Understanding Instructions and Reading Finding Relation Between Known and

Information Unknown Information
Low (2): Understood the instructions but could not | Low (2): able to find the relation between
complete the process after reading the information. | known and unknown information
Medium (4): Understood the instructions, read the | Medium (4): able to find the relation
information, and completed the activity. between the known and unknown
High (6): Understood the instructions, read the information and able to express that
information, and completed the activity by clearly | High (6): Demonstrates the ability to find
mentioning the relevant points under the relations between known and unknown

appropriate column. information, and helps peers.

Assessment (Aptis) (see Appendix)

4.3.4 Writing

The two writing tasks which are part of the writing module are given below:

Table 4.5: Writing tasks

Skill- Listening Strategy in focus Self-efficacy Task exercises
TASK-1 memory,cognitive, writing English )
o i i, Matching
Paragraph writing metacognitive, cornposmon' e fillui
affective, social (self-evaluation, exere1se, 1
’ the blanks
teacher feedback) (Strate
TASK-2 metacognitive, Writing  for specific &Y.
; . ) . vocabulary,
E-mail writing affective, audience
i grammar)
social

4.3.4.1 Task 1: Paragraph writing

Strategies in focus: Memory (understanding the process of writing), cognitive (using
words in sentences), metacognitive (evaluation of writing performance), affective (sharing
progress with others), social (taking teacher/peer support)

Writing self-efficacy: writing English composition

Procedure: paragraph writing

Pre-task:

Modelling of the strategy: The strategy is modeled by helping learners to understand
paragraph structuring, processes of paragraph writing with focus on text cohesion,

vocabulary (contextual) and grammar (linkers).

Organising paragraphs (source: IELTS

Topic sentence Encouraging people to use bicycles or public transport would have many

Chapter 4: Task-Based Modules 130



benefits for us as individuals and as a society.
First reason  Firstly, it would help us to be healthier and happier.
Evidence to support the first reason: Cycling to work or walking
between your home or place of work and the nearest bus stop or train
station will help you maintain or even improve your fitness. They are also
less stressful ways of commuting than sitting in a traffic jam and cycling
can even help you reduce your stress
Second Secondly, these ways of travelling are better for our cities and more
reason environmentally friendly.
Evidence to support the second reason: If more people cycled or took
public transport to work there would be a dramatic reduction in traffic
congestion making our cities less stressful places to be. Less traffic also
means less pollution and cleaner air
Concluding  Encouraging greater use of cycles and public transport could therefore
statement improve our standard of living through better health and a more pleasant,
greener environment.
Benefits of healthy lifestyle (organise your paragraph like the paragraph given above)
Healthy habits, disciplined lifestyle, health is wealth, overall health
Complete the paragraph:
My favourite subject is history because this subject lands me into the world of mysteries.
The best part of knowing history is to know about historical monuments and their

architecture. They reveal a lot about the rule of dynasties. ----------------- . Next, they stand

as architectural marvels. . One of them is Iron pillar in pillar, Delhi. ---
------------------ These are the aspects which make me feel interested in history.
1. These monuments give us a sense of identity.
2. Even today scientists could not know find the architecture behind these
wonderful structures.
3. Though I was introduced to history as a subject at college level, I never
considered it as a subject to study for exams.
4. In Indian context, we can know about successful rulers who constructed at

least one monument of historical importance during their ruling times.

Objective test:
Rearrange the following paragraph

A. Tt is always desirable to pursue physical activities that are integrated into our daily
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work, including household work, walking to the office, market, or bus top, taking
stairs over lifts and morning walks.

Can these environments be shaped differently? Yes, there is sufficient evidence
globally that there are many policy—Ievel interventions that help create an enabling
environment.

. Now, let us understand why our intention to walk or exercise does not convert into
actual practice.

Socio-cultural barriers are equally important, especially for women not being able to
do physical activity—their role within the house.

Thus, physical, economic, and socio—cultural environments in which we make
decisions about purchasing, preparing and consuming food or doing physical activity
are unsupportive of healthy choices.

However, we do not do it as we have many barriers to walking in our
environment—air pollution, weather (hot-cold-rains), unusable footpaths, lack of

parks or, when available, often unsafe and poorly lit.

Vocabulary: Fill-in-the gap activity

Linkers: (although, also, due to, I think, so)

(Healthy habits, disciplined lifestyle, health is wealth, overall health.... You can add more

words and make sentences by keeping the above picture in view)

. - we have to register first to submit the application.
2. The market was closed -------- bandh.

3. - she is my friend, I never asked her any help.
4. He played well. ---------- he was praised by everyone
5. Kids liked the cake, ------ they asked for chocolates

Self-assessment rubric- 1 (collaborative Interaction):

Understanding Instructions and | Supporting Peers

Participation Low (2): can partially

Checking Answers and Seeking

Clarification
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Low (2): can understand the
instructions but cannot participate
in the activity by asking
questions.

Medium (4): can understand the
instructions and participate in the
activity by asking questions.
High (6): can understand the
instructions, actively participates
in the activity by asking questions
and also can actively involve

peers in the task.

support peers by
explaining the task.
Medium (4): can
support peers by
explaining the task.
High (6): Can
support peers by
explaining the task
and can attend to
their queries related

to task completion.

Low (2): can check whether the
answer/answers are correct/incorrect
but hesitate to seek clarification.
Medium (4): can check whether the
answer/answers are correct/incorrect
and also seek clarification.

High (6): Can check whether the
answer/answers are correct/incorrect,
seek clarification by asking the

peer/teacher and helps peers.

While-task: Topic: prepare a paragraph on ‘Benefits of healthy lifestyle’. Learners will

complete task exercises (see appendix)

1. What are the advantages of adopting a healthy lifestyle?
2. How does a healthy lifestyle impact mental and emotional well-being?
3. How does a healthy lifestyle contribute to stronger immune system?

Post-task: Learners discuss in groups. (Scaffolding questions: 1. What are your views on

the given topic? 2. How did you find the process of structuring the paragraph?

Self-assessment rubric- 2 (strategy learning):

Response is
completely on
topic

the sentence level.
Errors do not lead
to improper
understanding of
the response.
High (6): Control
of simple

Relevance to | Grammar Spelling and
the Topic Low (2): Errors Punctuation
Low (2): lead to improper Low (2):
Response is understanding in Spelling
partially on parts of the mistakes are
topic. response. noticeable.
Medium (4): Medium (4): Uses | Mostly
Response is simple inaccurate
almost on grammatical punctuation.
topic. structures to Medium (4):
High (6): produce writing at | Mostly accurate

punctuation and
spelling.

High (6):
Spelling is

mostly accurate.

Mostly accurate
punctuation.

Vocabulary Use of

Use Connectors
Low (2): and Cohesive
Vocabulary is Devices
mostly Low (2):

sufficient to
respond to the
question(s), but
inappropriate
lexical choices
are noticeable.
Medium (4):
Vocabulary is
almost
sufficient to
respond to the
question(s).
High (6):

Response is a
list of
sentences
Medium (4):
Some attempts
at using
simple
connectors to
link sentences.
High (6): Uses
simple
cohesive
devices to
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grammatical Vocabulary is organize
structures. Errors sufficient to responses as a
occur when respond to the sequence of
attempting questions. sentences.
complex

structures.

4.3.4.2 Task 2: Email writing

Strategies in focus: Metacognitive (self-evaluation of writing process), affective (sharing
language progress with others), social (taking teacher/peer support)

Language self-efficacy: Writing for specific audience

SILL: finding opportunities to use English, noticing mistakes

Procedure: E-mail writing

Pre-task:

Modelling of the strategy: The strategy is modeled by helping learners to understand e-
mail writing with focus on phrases to be used for formal and informal e-mail, text
cohesion, and grammar (subject-verb agreement, linkers). Students are given some

exercises related to the aspects stated above.

(Identify linkers)

Dear Principal,

Thank you for your email about the staff meetings for new teachers!

On one hand, I am quite excited about the idea. I am looking forward to learning from my
colleagues. On the other hand, I am upset by the choice of day. After a long week of
teaching, many of us new teachers would like to go home and relax. Instead, we have to
spend our free time at work.

Although I am eager to participate in these training sessions, I am wondering if we could
arrange another date. I have spoken to some other group members and we believe that a
week night meeting after school would be best for all of our schedules. Could we consider
Monday or Wednesday instead? Please let me know if this is possible.

Regards,

Julia

Put the email in the right order

A. I can call you then if it is convenient. B. Nguyen Minh Chau C. Are you free to talk
about it on the phone tomorrow at about 3.30? D. Head Teacher — Vietnam International
School E. Could you please let me know? F. Dear Mr Chan, G. I look forward to hearing

from you soon. H. With best wishes, 1. Thank you for your last email.
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Objective test: (attaching, know, made, again, talks, particularly, further, attend)

Dear Rachel
Thanks for offering me the opportunity to  the marketing technology
conference last week. As you ~ , I was _ interested in the digital marketing
presentations.
I saw some veryuseful ~~ and I’ve  some new contacts that will be good
for our company. 'm __ information on two new digital marketing applications that I

think we would could see.
Thanks  for this opportunity. I’m happy to discuss the applications  if you
are interested.
Best regards
Chardine

Vocabulary: Match the appropriate phrase with the purpose of mail

A. Dear Sir or Madam, could you please send me...
B. Morning everyone, just thought you might be interested to know that....
C. Hi there Shalini, Hope you’re well. Might be a bit late on Saturday....
D. Dear Mr Bhaskar, I am writing to you because I am worried that....

1. Harini emailed all the maths teachers at his schools about some training --------------

2. Harini wrote her friend about their plans to play football at the weekend -------------

3. Harini sent an email asking for more information about a conference. She did not know

the name of the person who will read her mail.

4. Harini emailed a man called Bhaskar, father of a pupil at school. He wanted to know

why Mr. Bhaskar’s son was absent from school.

Grammar: (Jumbled sentences)
Put the phrases in the right order to make sentences.

1. I/ forward / meeting / you. / to / look

hearing / to / forward / look / you. / from / We

to / speaking to / soon. / forward / you / I/ look

2
3
4. on/ forward/to/seeing / We / look / Saturday. / you
5

look / possible. / your / to / receiving / as soon as / reply / forward /

Self-assessment rubric- 1 (collaborative Interaction):
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and Participation

Low (2): can understand the
instructions but cannot
participate in the activity by

asking questions.

instructions, actively

actively involve peers in the

task.

Understanding Instructions

Medium (4): can understand the
instructions and participate in
the activity by asking questions.

High (6): can understand the

participates in the activity by

asking questions and also can

Supporting Peers
Low (2): can
partially support
peers by explaining
the task.

Medium (4): can
support peers by
explaining the task.
High (6): Can
support peers by
explaining the task
and can attend to
their queries related

to task completion.

Checking Answers and
Seeking Clarification

Low (2): can check whether
the answer/answers are
correct/incorrect but hesitate to
seek clarification.

Medium (4): can check
whether the answer/answers
are correct/incorrect and also
seek clarification.

High (6): Can check whether
the answer/answers are
correct/incorrect, seek
clarification by asking the

peer/teacher and helps peers.

While-task: Topic: Prepare an e-mail to the parents of your students explaining to them

the advantages and disadvantages of mobile learning.

a. Why is the information important for the receiver?

b.

How do you convey the information to parents?

Learners will also complete exercises given. (see appendix)

Post-task: Learners discuss in groups. (Scaffolding questions: 1. What are the different

parts of an e-mail? 2. Which part of the mail is difficult to write?

Self-assessment rubric- 2 (strategy learning):

Appropriate Use of E-
mail format

Low (2): Inappropriate
use of format

Medium (4): Appropriate
format used consistently
in the response.

High (6): Response on

Vocabulary Range

Low (2): Insufficient range of

vocabulary to discuss the topic

required by the task.
Inappropriate lexical choices
do not lead to
misunderstanding.

Medium (4): Sufficient range

Use of Cohesive Devices
Low (2): Insufficient
linkers are used to indicate
the links between ideas.
Medium (4): A limited
number of linkers are used
to indicate the links

between ideas.
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topic and task fulfilled in
terms of appropriateness

of format.

of vocabulary to discuss the
topic required by the task.
High (6): Good range of

vocabulary used to discuss the

High (6): A good range of
linkers are used to clearly
indicate the links between

ideas.

topics required by the task.

Assessment (Aptis) (see Appendix)

4.3.5 Classroom English

The classroom English module has the following tasks:

Table 4.6: Classroom English tasks

Skill- Listening Strategy in focus Self-efficacy Task exercises
TASK-1 Scaffolding Using questions to
Understanding and | (classroom scaffold content in
Communicating Instructions) clear English
lesson content Matching
TASK-2 Scaffolding Giving clear exercise, fill-in-
Managing the (classroom instructions in English the blanks
classroom: Instructions) when conducting (Strategy,
environment and activities vocabulary,
activities grammar)
TASK-3 Formative Use appropriate
Assessing and assessment (rubrics), | English to respond to
giving feedback scaffolding students' responses

4.3.5.1 Task 1: Understanding and Communicating lesson content

Teaching efficacy: Using questions to scaffold content in clear English, and giving clear

instructions in English when conducting activities.

Chapter 4: Task-Based Modules 137



Modelling of the strategy: Learners went through Instructional phrases provided in the

course material to be used for explaining the activities in the lesson plans.

Provide questions to students (e.g., What do you know about photosynthesis?)

Fig. Photosynthesis in plants

What I already What I want to How can I extend
What I learned?
know? know? this learning?

Refer to ‘understanding lesson content’ unit in the course material and provide
instructions accordingly for group/pair activity based on the text given below. (Example:

practice saying the vocabulary)

Photosynthesis is the process by which green plants and certain other organisms
transform light energy into chemical energy. During photosynthesis in green plants, light
energy is captured and used to convert water, carbon dioxide, and minerals into oxygen

and energy-rich organic compounds.

It would be impossible to overestimate the importance of photosynthesis in the
maintenance of life on Earth. If photosynthesis ceased, there would soon be little food or
other organic matter on Earth. Most organisms would disappear, and in time Earth’s
atmosphere would become nearly devoid of gaseous oxygen. The only organisms able to
exist under such conditions would be the chemosynthetic bacteria, which can utilize the
chemical energy of certain inorganic compounds and thus are not dependent on the

conversion of light energy.

Energy produced by photosynthesis carried out by plants millions of years ago is
responsible for the fossil fuels (i.e., coal, oil, and gas) that power industrial society. In past
ages, green plants and small organisms that fed on plants increased faster than they were
consumed, and their remains were deposited in Earth’s crust by sedimentation and other

geological processes. There, protected from oxidation, these organic remains were slowly

converted to fossil fuels. These fuels not only provide much of the energy used in
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factories, homes, and transportation but also serve as the raw material for plastics and
other synthetic products. Unfortunately, modern civilization is using up in a few centuries

the excess of photosynthetic production accumulated over millions of years.

Consequently, the carbon dioxide that has been removed from the air to make
carbohydrates in photosynthesis over millions of years is being returned at an incredibly
rapid rate. The carbon dioxide concentration in Earth’s atmosphere is rising the fastest it
ever has in Earth’s history, and this phenomenon is expected to have major implications

on Earth’s climate.

Objective test:
Read the activity instructions. Then write true/false. (pg. no. 100)
Instructions: work with a partner. Take turns reading the text

1. The students should work by themselves. ------------------

2. The students should read. ----------------

Instructions: Answer the questions about your school. Answer with complete sentences.

3. The students should use complete sentences. ------------------

Instructions: Match the pictures to the words. Check your answers with a partner.

4. The students should do an underlining activity. ---------------

Instructions: Check the following words in your dictionary. Practice saying the words
with a partner.

5. The students have to check the meaning of the words. -----------------
Instructions: Ask your partner about his or her family. Take notes on your partner’s
family.

6. The students should work with a partner. ------------

7. The students have to write. ------------------

Instructions: Work in groups of three. Fill in the blanks using the chart.

8. The students should complete a chart.

Instructions: choose one of the following activities. Work in pairs.

9. The students have to do all the activities. ---------=-==------

Instructions: Use the vocabulary to write sentences. Underline the verbs in the sentences.

10. The students should listen. ------------------

Instructional phrases for group activity.
Match ‘Part A’ with ‘Part B’ to make full sentences:

Please work answering the questions

You have to get another 10 minutes
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You have until 10:30 into pairs

Work in groups on your own
Take turns to finish this activity
You have of four/five

Instructional phrases for managing classroom.

Use the flashcards to practice vocabulary

The example is at the bottom of page 28.

Do the exercise in the middle of page 15

Remember to check your work again

Now we are going to have a test on ‘photosynthesis’
I am going to read the instructions again

Self-assessment rubric- 1 (collaborative Interaction):

Understanding Instructions Supporting Peers Checking Answers and
and Participation Low (2): can Seeking Clarification

Low (2): can understand the partially support Low (2): can check whether
instructions but cannot peers by explaining the answer/answers are
participate in the activity by the task. correct/incorrect but hesitate to
asking questions. Medium (4): can seek clarification.

Medium (4): can understand the | support peers by Medium (4): can check
instructions and participate in explaining the task. whether the answer/answers
the activity by asking questions. | High (6): Can are correct/incorrect and also
High (6): can understand the support peers by seek clarification.
instructions, actively explaining the task High (6): Can check whether
participates in the activity by and can attend to the answer/answers are
asking questions and also can their queries related | correct/incorrect, seek
actively involve peers in the to task completion. clarification by asking the
task. peer/teacher and helps peers.

While-task: (Identify display and referential questions for the given topic and ask each

other those questions).
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ADVANTAGES AND DISADVANTAGES OF
SOCIAL MEDIA FOR STUDENTS
..

Advantages

e Teenagers are more in-
formed today, more than
ever before.

® Research has never been
easier than it is right now.

e A boostin self-esteem.

e Disabilities become alo-
most invisible.

e Boost to Technologi-
cal literacy.

e Broaden exposure of
opportunities.

-
Disadvantages

e Social media may be a
platform for cyberbullying.

e |[solation in disabled
teens.

® INncrease in procrastina
-tion.

® Social skills are dest-
royed.

e Information overload.

e Health related issues &
negative effect on their
productivity.

1. What is meant by self-esteem? (Display/referential)

2. What are the ways to overcome the disadvantages of social media?

(display/referential)

3. What are the different ways in which social media can be used as mentioned in the

picture? (display/referential)

4. What is the meaning of the word ‘procrastination? (display /referential)

Post-task: Learners discuss in groups. (Scaffolding questions: 1. Are you able to relate the

instructional phrases with the lesson plan? 2. Are you able to prepare questions to involve

learners in discussion?

Self-assessment rubric- 2 (strategy learning):

Providing Instructions

Low (2): Not able to focus on providing
instructions effectively.

Medium (4): able to focus on providing
instructions effectively.

High (6): able to focus on all the
aspects of providing instructions

effectively.

Providing Answers to Questions Raised
by Learners

Low (2): Insufficient range of vocabulary
to discuss the topic required by the task.
Inappropriate lexical choices do not lead to
misunderstanding.

Medium (4): Sufficient range of
vocabulary to discuss the topic required by
the task.

High (6): Good range of vocabulary used
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to discuss the topics required by the task.

4.3.5.2 Task 2: Managing the classroom: environment and activities

Teaching efficacy: provide examples in English wherever required, and prepare good

questions English to engage learners in understanding the content.

Procedure:
Pre-task:

Modelling of the strategy: Learners went through Instructional phrases provided in the

course material to be used for engaging the learners.

Refer to page no. 128 and use proper instructions to engage learners in the topic,

‘healthy lifestyle’.

Example: what are the words that are related to healthy lifestyle given in the picture?

Objective test:

Objective test (making announcements)

1. I have some important for the test

2. Please important information for you
3. Remember to study write it down

4. Don’t forget about we have a quiz next week

5. Remember that the quiz on Tuesday

6. There will is due June 2nd

7. We are going be a quiz tomorrow

8. The project to do a project on food

Making announcements -2
Choose correct option
1. Teacher: Don’t forget about the class trip next Friday
Student: where are we going?

Teacher:
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a. Give this invitation to your parents.
b. We will go to the theatre to see a play.

c. We are going to have a visitor next Friday.

Teacher: The break will be shorter today
Student: why?
Teacher:
a. We will not have a break today.
b. Give this notice to your parents.
c. We are going to have a guest.
Teacher: we will visit the museum today
Student: when are we coming back?
Teacher:
a. We will come back at 2:00 p.m.

b. There’s a change in the schedule

c. We are going to finish class at 10:30 a.m. today

Motivating students:

Choose correct option: (do it, again, keep, give up, doing great).

Yes. You’re

trying. You can do it.
Don’t Keep trying.
Try that You can do it.
You can I will help you.

Self-assessment rubric- 1 (collaborative Interaction):

Understanding Instructions Supporting Peers
and Participation Low (2): can
Low (2): can understand the partially support

instructions but cannot
participate in the activity by
asking questions.

Medium (4): can understand the
instructions and participate in
the activity by asking questions.
High (6): can understand the
instructions, actively

participates in the activity by

the task.
Medium (4): can
support peers by

High (6): Can
support peers by
explaining the task

and can attend to

peers by explaining

explaining the task.

Checking Answers and
Seeking Clarification

Low (2): can check whether
the answer/answers are
correct/incorrect but hesitate to
seek clarification.

Medium (4): can check
whether the answer/answers
are correct/incorrect and also
seek clarification.

High (6): Can check whether

the answer/answers are
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asking questions and also can
actively involve peers in the

task.

their queries related

to task completion.

correct/incorrect, seek
clarification by asking the

peer/teacher and helps peers.

While-task: Choose one video from TED ED videos and write down the discussion

questions related to the video and share with the group members.

Video name:

Discussion questions:

Post-task: Learners discuss in groups. (Scaffolding questions: 1. Which part of the mail is

difficult to write? 2. Have you revised and edited your writing? 3. Have you read the

answers of your peers?

Self-assessment rubric- 2 (strategy learning):

Understanding Different
Classroom Situations
Low (2): Not able to focus
on different classroom
situations effectively.
Medium (4): able to focus
different classroom
situations effectively.
High (6): Follows all the
aspects of understanding
different classroom

situations effectively.

Laying Emphasis on
Teacher and Learner
Interaction

Low (2): Not able to focus on
on teacher and learner
interaction as per the
classroom situations
effectively.

Medium (4): able to focus on
teacher and learner interaction
effectively as per the
classroom situations.

High (6): Follows all the
aspects of teacher and learner
interaction effectively as per

the classroom situations.

Understanding Phrases
for Classroom
Situations

Low (2): Not able to
focus on understanding
the phrases used for
different classroom
situations in the course
material effectively.
Medium (4): able to
understand the phrases
used for different
classroom situations in
the course material
effectively.

High (6): able to use the
phrases used for different
classroom situations in
the course material

effectively.

4.3.5.3 Task 3: Assessing and giving feedback
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Teaching efficacy: Using appropriate English to ask questions or to provide clues and
hints, and use appropriate English to respond to students' questions.

Procedure:
Pre-task:
Modelling of the strategy: Learners were asked to understand the rubrics/checklists which

can be used to provide feedback regarding language strategy use. Then they went through

Instructions phrases provided in the course material.

Look at the rubric used for reading comprehension which can also be used as a checklist.
Try to relate the rubric/checklist to the activity/task you have prepared for the lesson plan.
Reading task: understanding main idea and identifying opinions.
Locating Identifying Locating Providing a | Understanding
Key Words | Main Idea Opinions Gist Information
Low (2): Low (2): Can Low (2): Low (2): can | Low (2): Can
Can locate | identify the Unable to provide a understand the
key words. | main idea. locate some of | partial gist of | information
Medium Medium (4): the opinions the text. provided
(4): Can Can identify the | stated Medium (4): | partially.
locate key main idea and Medium (4): can provide a | Medium (4): can
words and | provide some Can locate all complete gist | understand the
guess their | relevant details. | the opinions of the text information
meaning. High (6): Can stated. High (6): can | effectively.
High (6): identify the High (6): Can provide a gist | High (6): Can
Can locate | main idea and locate the and able to understand the
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key words  provide a opinions stated  explain it to information

and comprehensive  and analyze the peers well  provided in-
accurately  understanding their context depth and make
determine of the text. and connections
their significance. within the text.
meaning.

Objective test:

Read the passage. Then read a teacher’s conversation with a student. Choose the
correct answer for each question
Stay Healthy:
1. It is not fun being sick. You have to stay home. You can’t play with your friends.
Do these things to stay healthy?
Response:
a. Wash your hands often. Use hot water and soap. Wah for 20 seconds to
kill the germs.
b. Get sleep. Get 7 to 8 hours every night to help your body fight sickness.
c. Never sneeze in your hand! Germs go on anything you touch. If you get
a cold, sneeze into your arm to keep your family and friends healthy
2. Teacher: what do you have to do if you are sick?
Student: paly with your friends
Is the student’s answer correct?
a. The answer is correct.
b. The answer is incorrect. Answer: You have to stay home, and you can’t
play with your friends.
c. The answer is incorrect. Answer: There are some things you can do to
stay healthy.
3. Teacher: what is one thing you can do to stay healthy?
Student: Wash your hands
Is the student’s answer correct?
a. The answer is correct.
b. The answer is correct. Answer: Put germs on anything you touch.
c. The answer is incorrect. Answer: sneeze into your hand

4. Teacher: How long should you wash your hands?
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Student: 20 minutes

Student: Get sleep

Remember to
Does this
Try using

Look at the

This sentence is

Is the student’s answer correct?

a. The answer is correct.

5. Teacher: What is another way to stay healthy?

Is the student’s answer correct?

a. The answer is correct.

Instructional phrases for self-correction:

Match ‘Part A’ with ‘Part B’ to make full sentences:

b. The answer is incorrect. Answer: 20 seconds.

c. The answer is incorrect. Answer: 7 to 8 hours.

b. The answer is incorrect: Answer You have to stay home.

c. The answer is incorrect. Answer: Sneeze into your arm

example

a different word
off the topic
sound, right?

follow the example

Self-assessment rubric- 1 (collaborative Interaction):

Understanding Instructions
and Participation

Low (2): Not able to focus on
understanding the instructions
and does not actively
participate in the activity by
asking questions.

Medium (4): Not able to focus
on one or two of the following
steps: understanding the
instructions and participating
in the activity by asking
questions.

High (6): Follows all the steps
for understanding the

instructions and actively

Supporting
Peers

Low (2): Not able
to focus on
supporting peers
by explaining the
task.

Medium (4): Not
able to focus on
one or two of the
following steps:
supporting peers
by explaining the
task.

High (6): Follows
all the steps for

Checking Answers and Seeking
Clarification

Low (2): Not able to focus on
checking whether the
answer/answers are
correct/incorrect or seeking
clarification.

Medium (4): Not able to focus on
one or two of the following steps:
checking whether the
answer/answers are
correct/incorrect or seeking
clarification.

High (6): Follows all the steps for
checking whether the

answer/answers are
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participates in the activity by supporting peers | correct/incorrect and seeking
asking questions. by explaining the | clarification by asking the

task. peer/teacher.

While-task: In the while-task phase learners looked at different types of reading, listening,
speaking and writing activities/tasks which can be prepared for learners. They selected one

activity each. Source: British council learn English website.

speaking and writing activities/tasks which can be prepared for learners. They selected one

activity each. Source: British council learn English website.

Listening (categorizing/ fill-in-the gap, comprehension exercises, matching phrases with
meanings/ jumbled paragraph, reordering the sentences/ sentence completion exercises,

summarizing)

Reading (true/false, fill-in the gaps, matching words with meanings, Jumbled order,
categorizing, matching paragraphs with headings, giving a title for the text, comprehension

exercises, mind map, KWL chart)

Writing (fill-in-the gaps, rearranging sentences, Jumbled paragraph, matching questions

with appropriate answers, categorizing, joining sentences)
Speaking (true/false, rearranging sentences, dialogue writing, role-play, discussions

Mention the activity:

Post-task: Learners discuss in groups. (Scaffolding questions: 1. Are you able to relate the
instructional phrases with the lesson plan? 2. Are you able to understand the

rubrics/checklists used to give feedback?

Self-assessment rubric- 2 (strategy learning):

Understanding Different Understanding Providing Feedback to
Activities Related to Phrases for Self- Learners on Language
LSRW Skills Correction Strategies

Low (2): Not able to focus | Low (2): Not able to Low (2): Not able to focus on
on understanding different | focus on the phrases providing feedback to learners
activities related to LSRW | used for self-correction | related to language strategies
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skills effectively. effectively. effectively.

Medium (4): able to Medium (4): able to Medium (4): able to provide
understand some activities | understand the phrases feedback to learners related to
related to LSRW skills used for self-correction | some language strategies
effectively. effectively. effectively.

High (6): understands High (6): understands High (6): able to provide
different activities related and uses the phrases feedback to learners related to

to LSRW skills effectively. | used for self-correction | all language strategies

effectively. effectively.

Assessment (CEP) (see Appendix)

4.4  Guidelines for pre-service teachers

As part of the study, after training the pre-service teachers in ELP, and CEP the
guidelines were provided to pre-service teachers to prepare tasks for lesson plan in order to
see the impact of the training on pre-service teachers’ understanding of the task preparation
procedure. Along with guidelines a sample task is provided to pre-service teachers. The
guidelines include: giving specific feedback about strategy learning, using questions or
providing clues, hints for scaffolding content in English, providing clear instructions, and
mentioning the language strategy and self-efficacy statement which is used in the task. The
task contains a self-assessment rubric (see table 4.7) and teacher assessment rubric for

strategy learning (see table 4.8).

Sample Task for Lesson Plan:

Topic: Agriculture in India

SILL: Memory/ compensation/Cognitive/ metacognitive/affective/social

Self-efficacy: Listening/speaking/Reading/Writing

Task phases

Pre-task

Modelling the strategy: understanding main idea and identifying opinions

The strategy is modelled by helping learners to find the main idea by skimming through
the text and then they were asked to underline the important ideas put forward in each
paragraph in the text given. They were asked to check the meanings of key words.

Text used for Modelling: mention about the text used.

» To use instructions /questions to scaffold content in clear English.
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Table 4.7: Self-assessment rubric- 1 (collaborative Interaction)

Understanding Instructions and
Participation

Low (2): Not able to focus on
understanding the instructions
and does not actively participate
in the activity by asking
questions.

Medium (4): Not able to focus
on one or two of the following
steps: understanding the
instructions and participating in
the activity by asking questions.
High (6): Follows all the steps
for understanding the
instructions and actively
participates in the activity by

asking questions.

Supporting Peers
Low (2): Not able
to focus on
supporting peers
by explaining the
task.

Medium (4): Not
able to focus on
one or two of the
following steps:
supporting peers
by explaining the
task.

High (6): Follows
all the steps for
supporting peers
by explaining the
task.

Checking Answers and Seeking
Clarification

Low (2): Not able to focus on
checking whether the
answer/answers are correct/incorrect
or seeking clarification.

Medium (4): Not able to focus on
one or two of the following steps:
checking whether the
answer/answers are correct/incorrect
or seeking clarification.

High (6): Follows all the steps for
checking whether the
answer/answers are correct/incorrect
and seeking clarification by asking

the peer/teacher.

While task: provide the activity to learners based on the text used for modeling (mention

the activity)

» Instructions related to the activity

Post-task: teacher and student interaction related to the activity

» To use questions/clues/hints.

Table 4.8: Teacher assessment rubric-strategy learning (for feedback)

Vocabulary Understanding
Low (2): Found some of the
vocabulary difficult to
understand in the video
provided.

Medium (4): Understood the
vocabulary in context in the

video provided.

Details Comprehension

Low (2): Missed some details
in the video.

Medium (4): Noted down all
the details from the video.
High (6): Noted down all the
details from the video and able

to recall those details.

Content Understanding and
Discussion

Low (2): Not able to
understand the content
completely

Medium (4): Understood the
content

High (6): Demonstrates
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High (6): Understood the
vocabulary in context in the
video along with their

meanings.

understanding of content in
English and is able to

discuss it with classmates.

4.5 Summary

This chapter deals with the design of task modules leaded to ELP and CEP. The

modules are developed based on the findings of preliminary study and also based on the

perspectives related to TBLT theory (scaffolding), and frameworks. The task modules are

also linked to the objectives of the study and also to the questionnaires (L2 self-efficacy,

SILL, teaching efficacy). In order to understand the impact of training, guidelines with a

sample task are provided to pre-service teachers which is linked to the fourth objective of

the study. In the next chapter, the results obtained from the pre-test, Intervention and post-

test phases are provided.
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Data Analysis
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5.1 Introduction

This chapter presents details of the main study group and tools used for data
analysis of the main study. A detailed analysis of the data gathered through pre-test,
Intervention, and post-test phases with the experimental group in the main study phase
were provided. The findings include data collected with the help of data collection tools
such as questionnaires, proficiency test (pre- and post-test), Intervention, task evaluation

checklist, and informal Interviews.

5.2 Data collection and procedure

Based on the screening test results 202 students were selected for the main study in
which 101 students are considered as experimental group and 101 students are considered
as control group. The convenience sampling technique was used to suit the needs of the
study. Participants specialized in various methodologies, including subjects such as
Physics, Biological Science, and Social Sciences, all of which shared English as their
common medium of instruction. The duration of exposure to English as the medium of

instruction varied among individual participants.

The study has adopted quasi-experimental design and the sample is made into two
groups after conducting the proficiency test in a non-randomized way during both the pilot
and main study phases. Both the groups are given pre-test and post-test. With this, the
study adopted a pretest-post-test group design (Rogers & Revesz, 2019). The data analysis

and Interpretation were also done accordingly.

Convenience sampling technique is used for selecting the sample for the main study
and the intervention time lasted for 6 months with 60 hours of Instruction. The intervention
started in the second semester of B.Ed students and continued to the third semester of the
B.Ed course that is into the second year of B.Ed course. Experimental group is provided
training in TBLT instruction with a focus on the English language proficiency of learners,
classroom English and also their awareness levels. The control group is not provided any
training. Prior permission is taken from the Institute heads and principals for conducting

the survey. The schedule of the intervention is provided below:
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Table 5.1: Intervention plan

Week-wise distribution Topic Hours spent

The course consists of 5
modules. Each module consists

of tasks and also includes

Week assessment
1,2,3,4,5,6, 7.,8,9, 1. Classroom language (3) 42
10,11, 12,13,14,15,16 2. Listening (4)
3. Speaking (2)
4. Reading (4)
5. Writing (2)
Week Preparing tasks for lesson plan 8
17,18, 19,20, 21 (Follow-up activity)
Total 60

In The findings of the pilot study (provided in chapter 3) were considered for
further modification of tasks and adapting the guidelines provided to pre-service teachers

for task preparation for lesson plans.

The reliability analysis for the performances of the students to the ELPT and CEPT
in the experimental group in the main study phase was reported .886 which is highly valid

test which is given below.

Table 5.2: Reliability Statistics

Cronbach's Alpha Based on
Cronbach's Alpha N of Items
Standardized Items
.855 .866 2

1.12.5 Experimental group data reliability

Sample reliability test- Test of normality is performed in the SPSS to understand
the frequency of distribution and the distribution of the mean in the chosen sample. It
showed normal distribution of the data and the reliability of the Instrument is high with
Cronbach alpha score .866. The normal distribution of the data is shown with the with the

help of normal QQ plot given below. It can be observed from the diagram below that the
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data is normally distributed as the points fall on the 45-degree reference line. The diagram

is provided along with the data set.

Normal Q-Q Plot of ExpPostTest
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Figure 5.1: Normal Q-Q plot
Table 5.3: Normality test
Kolmogorov-Smirnov* Shapiro-Wilk
Statistic df Sig. Statistic df Sig.
ExpPreTest 119 101 .001 .980 101 .140
ExpPostTest .067 101 200" 991 101 723
ContPreTest .082 101 .090 977 101 .082
ContPostTes 110 101 .004 978 101 .087
t

a. Lilliefors Significance Correction

*. This is a lower bound of the true significance.

1. Experimental group pre-test, post-test 2. Control group pre-test, post-test

5.3 Data analysis tools
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Descriptive statistics is used to understand the students’ performances in the ELPT,
CEPT and the mean value of the questionnaires used for the study. The mean values of
experimental group for the questionnaires (L2 self-efficacy, teaching efficacy, LLS), ELP
and CEP tests are used. Independent sample t-test is used to know the differences in the
mean values of the pre and post test results of experimental group and control group. The
paired sample t-test is used to find the differences in the performance percentage of
students for the ELPT and CEPT from the pre-test to the post-test results within the
experimental group. Correlation is done to find the significant relationship between the
ELPT, CEPT and non-linguistic factors such as self-efficacy, teaching efficacy, SILL. All
the tests were statistically done with SPSS version 18. All the data analysis tools used for

the study are given in the following figure:

Descriptive statistics (performance scores
and mean scores)

a N
Independent sample t-test (pre-post test
results of EG, CG)

w

Paired sample t-test (Pre, post results of
EQG)

Correlation between linguistic and non-

linguistic factors

Figure 5.2: Data analysis tools

The way the research questions are addressed through the data collection is presented in

the following figure:
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Figure 5.3: Purpose of data collection

5.4 Correlation among pre-test ELPT, CEPT, and L2 self-efficacy,
teaching efficacy, SILL

As part of the main study, the correlation of the mean values of the questionnaires
and the pre-test ELPT and CEPT mean scores of the experimental group was done which
helped in laying focus on all the factors throughout the intervention. The correlation among

all the factors is presented in the table below.

Table 5.4: Correlation table

L2 Self
Exp CEPT Tea. Self Efficacy SILL
Eff. Pre- Pre- Pre.
Pre-Test Pre-Test .
Exp. Experienc Exp.
e
1 .640™ .194 119 2517
Exp group
.000 .052 235 011
Pre-test
101 101 101 101 101
.640™ 1 264" -.011 181
CEPT
.000 .008 912 .070
Pre-test
101 101 101 101 101
Teaching Self Eff. .194 .264™ 1 .009 183
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Pre. Exp. 052 .008 .933 .067
101 101 101 101 101
119 -011 .009 1 216
L2 Self Efficacy
235 912 .933 .030
Pre-test
101 101 101 101 101
2517 181 .183 216 1
SILL
011 .070 .067 .030
Pre-test
101 101 101 101 101

1. Experimental group pre-test 2. CEPT pre-test 3. Teaching self-efficacy pre-test 4. L2
self-efficacy pre-test 4. SILL pre-test

5.5 Analysis of Proficiency test results of experimental and control

group
The main study was conducted in three phases:

» First phase comprised of conducting pre-test (language proficiency and classroom
language) to both experimental and control groups and administering questionnaires
to pre-service teachers in the experimental group.

» Second phase or Intervention phase aimed at improving the language proficiency,
classroom language and awareness levels of pre-service teachers in task preparation
for lesson plans through TBLT instruction. During this phase, learners were given
assessment at the end of every task module. This assessment is considered as mid-
test.

» Final phase included a post-test to know the improvement in the performances scores

of pre-service teachers, and administering questionnaires to the experimental group.

The control group was not given Intervention and they participated in the teaching
practicum provided in their respective institutions. Descriptive Statistics for the proficiency
performance percentage mean of pre-service teachers in both experimental and control

group is given below.

Table 5.5: Proficiency test mean scores of EG & CG

Score of Number of Mean of Performance S.dv
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Test Students Percentage
Pre Test EG 101 31 3.14
Post Test EG 101 79 3.89
Pre Test CG 101 32 2.73
Post Test CG 101 44 2.84

The descriptive statistics results depict that overall proficiency of the pre-service
teachers have drastically improved in the experimental group (79%) and moderately (44%)
improved in the control group respectively. There is a 48% improvement in the proficiency
performance of the experimental group when compared with the results of the pre-test of
EG (31%) and the results of the post-test of EG is (79%). There is only anl2% of
improvement in the proficiency levels of the pre-service teachers’ performance from pre-
test to post-test in control group. Overall, there is a minor improvement in the performance

of the students in the CG and major improvement in the performance of EG.

Along with the pre-test and post-test scores of the EG the mid-test scores that is
assessment scores are considered in order to see the improvement in the ELP and CEP
levels of pre-service teachers in the pre intervention, while intervention and post-

intervention phases (see figure 5.4).

Further, the performance of the pre-service students for LSRW skills are analysed.
The Overall proficiency performance percentage of EG is 79%. The listening performance
percentage is 23% in the pre-test, 52% in the mid-test and 78% in the post test respectively.
Secondly, the reading proficiency performance for the EG is 30.4% in the pre-test, 70.5%
in the mid test and 90% in the post test. Similarly, the writing proficiency performance
percentage of the EG Pre-service teachers are 40% in pre-test, 57% in the mid-test and
73% in the post test. Lastly, the speaking proficiency performance of the EG were 30% in
the pre-test, 62.37% in the mid-test and 75% in post-test. Therefore, the reading skills have
improved tremendously showing 90% of students’ achievement in the test. There is more
that 70% of students’ achievement in listening, writing and speaking skills of EG.
Moreover, the classroom language proficiency of the students has also improved from 32%
in the Pre-Test to 66.2% in the Post-test. The students have performed well for the CLP
(66.2%). The table given below shows the improvement levels of EG in listening, reading,
speaking and the overall score of ELP and the CEP scores from pre-test to mid-test to post-

test phases.
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Figure 5.4: Graphical representation of Pre-Mid-Post-test scores of EG

5.5.1.1 Comparison of Pretest Proficiency ELP, CEP Results of Control Group,

Experimental group

The proficiency scores of the experimental and control group in the pre-test phase are

given in the figure and table below:

Comparison of Pretest Proficiency ELP, CEP
results of Control group and Experimental

Group
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Figure 5.5: Graphical representation of pre-test scores of CG, EG
Table 5.6: Pre-test scores of CG, EG

30.4
40
23
30
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Overall
Proficiency

CEP 32 32

30.85 30.8

There is no considerable difference in the pre-test results of control and experimental
group which shows validity of the test results. The above figure 5.5 and table 5.6 show the

average performance of experimental group and control group in ELP and CEP.

5.5.1.2 Comparison of post Test ELP and CEP results of Control and

Experimental Group

The Reading proficiency has improved to 48% in the CG and 90% in EG. Similarly,
the results of writing also shows significant improvement in EG (73%) compared to CG
(48%). The students’ performance percentage is low for listening skills (39%) and
speaking skills (31%) respectively. However, the performance percentage for skills such as
speaking (75%) and listening (78%) in EG are higher. This shows that control group has
moderately improved in Reading and writing, however, skills related to listening and

speaking are not improved post-intervention. The results are shown in the figure below:

Comparison of Post Test ELP and CEP Results of
Control and Experimental Group
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Figure 5.6: Graphical representation of post-test scores of CG, EG

Moreover, the Classroom Language Proficiency (CLP) of the Pre-service students
have moderately improved in CG (45%) and highly improved in EG (66%). Therefore, it is

evident that Experimental Group has performed well and acquired higher levels of English
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proficiency when compared with Control group proficiency test performances. A

comparison of the post-test results of experimental and control group are given below.

Table 5.7: Post-test statistics of EG, CG

Group N | Mean Std. Deviation Std. Error Mean
Post . 79.009
Test Experimental Group | 101 9 4.12431 41038
Control Group 101 47'9613 3.01652 30016

The standard deviation and standard error mean values provide information about the
spread and reliability of the data within each group. These results suggest that the
Experimental Group have experienced a positive impact due to intervention, as reflected in

their higher post-test scores.

5.5.1.3 Test Results of Pre and Post-test of CG and EG

The independent sample T-Test (see table 5.8) is performed to post test score of
experimental and control group to examine the differences in the proficiency achievements

of the Preservice teachers between groups.

The average scores of control group students are m= 47.6 which is low when
compared with Experimental group (m=79) It is identified that there is a significant
difference (p=0.01) in the scores secured by the pre-service teachers of CG and EG with a
two-tail significance in t-test for equality of means. Thus, it is evident that there is a
difference (t = 61.75) in the language proficiency achievement levels of the students.
Moreover, the proficiency achievement levels of EG is higher when compared with CG
performances for the EPT test. Therefore, the TBLT instruction has effectively improved
the proficiency levels of Experimental group pre-service teachers. Whereas, CG students
scored low levels of achievement in EPT test. Hence, there is a significant difference in the

achievement levels of CG and EG.

Table 5.8: Independent Samples Test

Levene's Test for t-test for Equality of Means
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Equality of Variances
Sig.
F Sig. t df ,
(2-tailed)
Post test 5.741 017 61.750 | 200 000
Equal variances assumed

Equal variances not 61.750 183.18 000

assumed 5

The impact of TBLT-based intervention on pre-service teachers’ ELP and CEP
performance was also assessed using a paired-sample t-test. The paired sample statistics
are provided below:

Table 5.9: Paired Samples Statistics

Mean N Std. Deviation Std. Error Mean
ExpPreTest 33.71 101 3.333 332
Pair 1
ExpPostTest 79.01 101 4.124 410
34.089
ContPreTest . 101 2.89862 28842
Pair 2
ContPostTest 47.613 101 3.01652 30016
9

Secondly, a T-test was conducted within the groups of Experimental and Control
for the scores of pre-test and post-test. The mean score of Experimental Pre-test is m =
33.71 and the EG Post-test is m= 79. When the paired sample T-Test is conducted for Pre-
test and post test score of EG, the results showed significant difference (p=0.00) in the ELP
and CEP scores of the pre-service teachers. Similarly, the paired sample T test (see table
5.10) was conducted to the pre-test and post-test scores of CG, it results showed
differences in the ELP and CEP scores of the students. Even though there is a significant
difference between the pre and post-test results of both EG and CG, it is identified that the
percentage of improvement in the English language proficiency test was much higher for

the EG and lower for the CG.

Table 5.10: Paired Samples Test

Paired Differences

Mean N Std. Std. Error
Deviatio Mean
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n
ExpPreTest -45.297 -170.714 100 .000
Pair 1
ExpPostTest
ContPreTest -13.52475 -48.756 100 .000
Pair 2
ContPostTest

Paired Samples Correlations

N | Correlation | Sig.

Pair I Exp. PreTest & Exp. PostTest | 101 .7641.000
Pair 2 Cont. PreTest & Cont. PostTest | 101 .5561.000

Moreover, there seems to be a high correlation in the pre-test and post test scores of
Experimental groups (.764). Similarly, there is a moderate correlation between the pre-test
and post test scores of Control group (.556). It shows that there is a significant relationship
between the skills possessed by the students in the pre-test and their improvement in the
skills acquisition after intervention as reflected in the post test results. However, there is a
significant difference within groups when compared to achievement attained by the
students at pre-test and the actual achievement attained by the students at post-test levels.
Thus, the correlation results report that there is a similarly in the skills required for students
attempting pre-test and post-test. However, the T-test results show significant difference in
the growth of proficiency performance of the students from pre-test scores to post-test

scores after intervention.

Comparison of Pre and Post Test results of
ControlGroup and Experimental Group
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== Pretest of CG Pretest of EG Post Test of CG Post Testof EG
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Figure 5.7: Graphical representation of post-test scores of CG, EG

The differences in the pre-test results and post-test results of both experimental group and

control groups are combinedly shown through the diagram given below:

Table 5.11: Pre and post-test scores of CG, EG

Reading 30.4 30.4 48.5 90

Writing 44 40 48.5 73

Listening 26 23 39 78

Speaking 23 30 31 75

Overall Proficiency 30.85 30.8 41.75 79
CEP 32 32 45.32 66.2

1.12.6 ELP and CEP results of control group and experimental group

This section will provide the proficiency for each skill and also for CEP of control
group for pre-test and post-test phases and that of experimental groups in the pre-mid-post

phases. The statistics related to the total scores of EG and CEG groups were also provided.

5.5.1.4 Reading results of the experimental group and control group

Reading proficiency scores of the control group in the pre and post-test phases are

given below.

Table 5.12: Pre and post-test reading scores of CG

Contextual Clues 31.4 65.8
Text Cohesion 19.3 40.8
Reading CG  Short text Comprehension 42.8 68
Long text Comprehension 28.8 29
Total Reading 30.4 48.5
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Figure 5.8: Graphical representation of pre and post-test reading scores of CG

Pre-test and post-test reading results of the pre-service teachers which are provided
above shows good improvement in the performance scores of CG for contextual clues that

is 34% increase and 26% rise for short-text comprehension.

5.5.1.5 Pre-Mid-Post Reading results of the Experimental Group

The pre-test, mid-test and post-test reading performance of the experimental group
steadily increased with a percentage of 30.41% (pre-test) , 70.51% (mid-test) and 90%
(post-test) respectively (see figure 5.9 and table 5.13).

It is observed that learners have set their reading goals well and steadily performed
well through mod-test and post-test. Another key finding was that the reading techniques
such as contextual grammar, vocabulary learning, guessing, asking questions, re-reading,
mind-mapping, predicting which were modelled and also scaffolded through tasks helped

learners to improve their reading comprehension.
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Figure 5.9: Graphical representation of pre-mid-post-test reading scores of EG

Table 5.13: Pre-mid-post-test reading scores of EG

Contextual Clues 32.67 75 82.92
Text Cohesion 22.77 88.61 99.5
Reading Short text Comprehension 41.33 66.33 71.53
Long text Comprehension 26.73 58.25 62.2
Total Reading 30.41 70.51 90

In a nutshell, the interpretation of the data shows that the participants experienced
significant improvements in their reading abilities across various aspects, including
contextual clues, text cohesion, short text comprehension, and overall reading ability

5.5.1.6Listening results of the experimental group and control group

The Listening proficiency of the control group in pre and post-test phases are given

below in both table and diagram forms:

Table 5.14: Pre and post-test listening scores of CG

Information Recognition 20.8
Information Matching 38 52
Listening to opinions 46 50
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Figure 5.10: Graphical representation of pre and post-test listening scores of CG

There is not much improvement in the listening scores of the control group from pre-test to

post-test phase:

5.5.1.7 Pre-Mid-Post Listening results of the Experimental Group

There is considerable improvement in the listening performance of pre-service
teachers which is reflected through a rise in the percentage from pre-test (23%) to Mid test

(52.12%) and post-tests (78.04%) respectively (see table 5.15 and figure 5.11).

It is observed that using transcripts, contextual vocabulary learning, note-taking,
and collaboration helped learners in the experimental group to improve their listening

performance from pre-test to post-test.

Table 5.15: Pre-mid-post-test listening scores of EG

Listening Information Recognition 24.8 65.25 79.63
Information Matching 35.64 85.94 99
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Listening to opinions 7.72 45.94 54.85
Listening comprehension 23 52.12 78.04

Listening Proficiency Assessment of Experimental
Group Pre-Service Teachers
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Recognition Matching comprehension
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Figure 5.11: Graphical representation of pre-mid-post-test listening scores of EG

The data indicates that the participants made significant and consistent improvements

across all listening skills from the pre-test to the mid-test and further to the post-test. These

suggest that the training or intervention had a positive impact on their

listening abilities.

5.5.1.8 Writing results of the experimental group and control group

Writing proficiency of control group from pre and post-test phases are presented below in

tabular and diagram forms:

Table 5.16: Pre and post-test writing scores of CG

Short text writing 42 46
Writing CG Email Writing 46 48.6
Total Writing 44 473
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Writing Proficiency Assessment of Control group
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Figure 5.12: Graphical representation of pre -and post-test writing scores of CG

There is not much improvement in the writing proficiency of control group from pre-test to

post-test.

5.5.1.9 Pre-Mid-Post writing results of the Experimental group

The overall writing performance of the pre-service teachers increased from pre-test to mid-
test by 17% that is from 40 to 57% and then in the post-test it has improved to 73% that is
by 16%. With regard to short text writing of pre-service teachers the improvement from
pre-test to mid-test is 14% and then it has improved by 20% in the post-test (see table 5.17
and figure 5.13).

It is observed that the pre-service teachers’ preference for feedback improved their writing
skills. Self-evaluation and readiness for feedback have also contributed to the improvement
of pre-service teachers in the experimental group. Due focus on grammar (using
connectives, error correction-tenses), and spelling (self-evaluation), use of picture prompts

for task completion helped learners to improve their paragraph writing.

With regard to e-mail writing pre-service teachers showed improvement with the format of
the e-mail writing, spelling errors, and task completion by employing self-evaluation

(metacognitive), peer support (social), and using question prompts (memory) properly.

Table 5.17: Pre-mid-post-test writing scores of EG

Paragraph writing 37 51 71
writing Email Writing 43.56 55 75
Total Writing 40 57 73
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Figure 5.13: Graphical representation of pre -and post-test writing scores of EG

Overall, the data indicates that the participants made significant and consistent
improvements in their writing skills, whether in paragraph writing, email writing, or the
combined total writing skills, from the pre-test to the mid-test and further to the post-test.
These improvements suggest that the training or intervention had a positive impact on their

writing abilities.

5.5.1.10 Speaking results of the Experimental group and Control group

Speaking proficiency of the control group in pre and post-test phase are presented in the

table (5.18) and figure (5.14) below:

Table 5.18: Pre and post-test speaking scores of CG

Pre-test Post-Test

Speaking Express opinion 32 44
Providing Reasons 23 31
Total speaking 27.5 37.5
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Figure 5.14: Graphical representation of pre -and post-test speaking scores of CG

There is minimal increase in the speaking proficiency of the pre-service teachers in

the control group.

5.5.1.11 Pre-Mid-Post speaking results of the Experimental Group

The speaking performance of the pre-service teachers in the experimental group improved
from pre-test to mid test by 32% that is from 30% to 62.37% and then the improvement
from mid-test to post-test is 13% that is from 62.37% to 75.14% (see table 5.19 and figure
5.15).

improvement from pre-test to mid-test is 23% whereas from mid-test to post-test is 19%.

Learners’ improvement is high in the speaking task ‘expressing opinions and the

With regard to the improvement in the speaking task ‘providing reasons’ the improvement

from pre-test to mind-test is 32% and from mid test to post test is 13%.

It is observed that learners improved their speaking performance with continuous reflection
and feedback (metacognitive), role-plays (social), and task exercises that focus on
grammar and cohesion (cognitive, memory). Strategies helped them to be fluent, and

choose words appropriate for the task.

Table 5.19: Pre-mid-post-test speaking scores of EG

Pre-test | Mid-test | Post-Test
Express opinion 38.21 61.38 80.39
Speaking Compare and express 23.36 63.36 69.9
Total Speaking 30 62.37 75.145
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Figure 5.15: Graphical representation of pre-mid- post-test speaking scores of EG

The data indicates that the participants made significant and consistent improvements in
their speaking skills, particularly in expressing opinions and to a slightly lesser extent in
comparing and expressing opinions, from the pre-test to the mid-test and further to the

post-test.

5.5.1.12 CEP (classroom language proficiency) results of the experimental

group and control group

The classroom English proficiency scores of the experimental group and control group are

presented in the table (5.20) and figure (5.16) below:

Table 5.20: CEP results of control group (pre-test and post-test)

Managing the Classroom 46.4 46.6

Understanding lesson content 40 64.6

Communicating lesson content 25 27.6
CEP .

Assessing students work 31 40.9

Giving Feedback 22 63

Total CEP 32 45.32
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Figure 5.16: Graphical representation of pre-and post-test CEP scores of CG

There is a high rise in the control group performance for ‘giving feedback’ that is 41%

followed by 24% increase in performance for ‘understanding classroom content’.

5.5.1.13 Pre-Mid-Post CEP (classroom language proficiency) results of the

experimental group

The CEP performance of pre-service teachers in the experimental group has improved by
11% from pre-test to mid-test that is from 32 to 41% (see table 5.21). From mid-test to
post-test the performance pre-service teachers increased by 25% that is from 41 to 66.2%.
With regard to ‘giving feedback’ pre-service teachers showed high improvement
percentage that is by 36 % from mis test to post test. Then they showed high percentage
increase in ‘communicating lesson content’ that is from 36% in mid-test to 71.5% in post-
test. Followed by that there is improvement by 20% in ‘assessing student work’ from mid
test to post test. The improvement in the percentage of scores from mid test to post test is
same for ‘managing the classroom’ and ‘understanding lesson content’. Along with the
improvement in the performance scores there is a corresponding increase in the teaching
efficacy mean sores of pre-service teachers which are measure with the help of Language
proficiency assessment of teachers (English language) (Wang,2021) and teaching efficacy
questionnaires (Eslami & Fatahi, 2008). The improved percentage scores in ‘managing the
classroom’ are reflected through the improvement in the mean scores (m=4.17) ‘I can use
appropriate English to ask questions’ and (4.13) ‘I can give clear instructions in English
when managing the classroom. The high improvement in the percentage scores of ‘giving

feedback’ reflected in the high rise in the mean score (m=4.31) ‘I can give specific
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feedback in English to students about their learning’. Next to this, the improvement in the
mean scores (m=4.13) ‘I can use appropriate English to respond to students' questions,
such as seeking clarification, giving confirmation’ is reflected in the improvement in the
performance scores of pre-service teachers in ‘communicating lesson content’. The pre-
service teachers’ performance improved in ‘understanding lesson content’ reflected in their
mean scores (m=4.06). ‘I can provide an alternative explanation or example when students
are confused’ and (m=4.28). ‘I can prepare good questions for students’ in the

improvement in the performance scores in ‘assessing student work’ (See figure 5.17).

It is observed that pre-service teachers’ improvement in the performance of classroom
language proficiency is related to their improvement in instructional language,
understanding and comprehending the content in their textbooks available in English,
understanding teaching the language strategies through modelling technique and providing

feedback to learners related to their strategy using rubrics.

Table 5.21: CEP results of experimental group (pre-mid- post-test)

Managing the Classroom 46.6 50 67.9
Understanding lesson content 41 44 61
CEP Communicating lesson content 26 37 67.6
Assessing students work 31 41 61.4
Giving Feedback 23 36.4 71.5
Total CEP 32 41 66.2
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Figure 5.17: Graphical representation of pre -mid-and post-test CEP scores of EG
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Overall, the data indicates that the participants made significant and consistent
improvements in various aspects related to classroom effectiveness, from the pretest to the
mid-test and further to the post-test. These improvements suggest that the training or
intervention had a positive impact on their classroom management, content understanding,
communication, assessment, and feedback skills, leading to overall improved classroom

effectiveness.

5.5.1.14 Overall proficiency results of EG, CG

The following are the overall proficiency results of experimental and control groups

presented in tabular and graph forms:

Table 5.22: ELP and CEP results of control group (pre-test and post-test)

Reading 30.4 48.5 As
Writing 44 48.5

Listening 26 39

Speaking 23 31

Overall Proficiency 30.85 41.75

CLP 32 45.32

explained above the proficiency of the control group improved in two aspects related to
reading and two aspects related to CEP. There is no significant difference in the

performance scores for other tasks under ELP and CEP.

Overall Proficiency and CEP of Control Group Pre-
Service Teachers
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Figure 5.18: Graphical representation of ELP,CEP scores of CG (pre-post test)
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In contrast, participants from experimental group made significant and consistent
improvements in various language skills, overall language proficiency, and classroom
effectiveness from the pre-test to the mid-test and further to the post-test. These
improvements suggest that the training or intervention had a positive impact on their

language skills and teaching effectiveness.

Table 5.23: ELP and CEP results of Experimental group (pre-mid- post-test)

[Brsted |[ s [ Postient |

52.12 78.04

30.41 70.51 90
40 57 73
30 62.37 75.145
30.8525 60.5 79.04625
32 41 66.2
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Figure 5.19: Graphical representation of ELP,CEP scores of EG (pre-mid-post test)

As explained above there is significant difference in the performance scores of
experimental group for ELP and CEP in the pre-test followed by mid-test (Intervention)
and post-test phase.

5.6 Intervention results and questionnaire data of the experimental
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This section further explains the performance of the pre-service teachers of

experimental group in the Intervention phase:

The Intervention data includes objective test scores (conducted in the beginning of
the pre-task phase and at the end of the post-task phase), and self-assessment data gathered
from pre-service teachers related to their self-assessment of collaboration levels during the

pre-task phase and related to their strategy use during the post-task phase.

The details related to learners’ self-assessment of language strategy use and
collaboration (Listening, speaking, reading, writing, and classroom English) are provided

below.
1.12.7 Listening

The mean scores for objective tests conducted in the pre-task phase and at the end of
the post-task phase are: Pre-task phase- Information recognition (5.15), listening to
opinions (7.89), Information matching (6.08), and listening comprehension (6.05) and
Post-task phase- Information recognition (9.20), listening to opinions (9.88), and

information matching (9.64), and listening comprehension (9.61).
The following scaffolding was implemented by the researcher within the tasks:

» Encouraging learners to listen to the audio/video for more than one time for better
understanding with focus on a specific strategy and key words.

» Encouraging learners to read the comprehension questions before they listen to the
audio

» Encouraging learners to note down important information.
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Figure 5.20: Graphical representation of collaborative Interaction rubric data (listening)

The above figure shows that the pre-service teachers’ collaboration is high for information
matching and comprehension task followed by information recognition and listening to

opinions tasks. The collaborative work enabled learners to use social strategies.
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Figure 5.21: Graphical representation of strategy learning rubric data (listening)

From the above figure it is understood that the Pre-service teachers rated themselves high
in listening strategy use under the information matching task and listening to opinions

tasks and the they also have higher levels of strategy use in listening task four that is
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related to comprehension questions which also involved use of different listening strategies
by the leaners. The listening self-efficacy levels of the pre-service teachers are also high

for listening comprehension task.

In a nutshell it appears that pre-service teachers perform collaboratively well in tasks
requiring comprehension and information matching. In addition to actively using social
strategies, they also have high levels of self-efficacy for listening comprehension tasks and
assess their own listening strategy use favorably. They have a strong chance of becoming
good teachers who can help students improve their listening and comprehension abilities

because of their ability to work together, employ strategies, and have self-efficacy.

1.12.8 Speaking

The following ways were implemented to attend to learners’ problems with

speaking:

1. Encouraging learners to complete the speaking tasks to provide an idea related to

answering the prompts.
2. Encouraging learners to use prompts (audio/visual) to speak

3. Encouraging learners to listen to their recorded responses and find what was

lacking in their speech.

4. Encouraging learners to get peer and teacher support in order to rectify their

speaking errors (sentences structures), and fluency and problems.

The objective test mean scores of speaking tasks conducted during pre-task phase
are- task 1(6.87), and task 2 (6.57) and post-task phase are-task 1(9.04), and task 2 (9.20)
(see figure 5.22). The self-assessment scores and collaborative rubric scores of pre-service
teachers shows that the pr-service teachers have more collaboration for task 2 that is
‘compare and express opinions’ and high levels of strategy use and self-efficacy levels

with task 1 that is ‘describe and express opinions’ (see figure 5.23).

Chapter 5: Data Analysis 180



SPEAKING COLLABORATION
100

95
a0
85
-
75

task 1 task 2

Figure 5.22: Graphical representation of collaborative Interaction rubric data (speaking)
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Figure 5.23: Graphical representation of strategy learning rubric data (speaking)

In summary, the strategies implemented to address speaking problems focus on idea
generation, prompt utilization, self-assessment, and collaborative work. The analysis of the
pre-service teachers' scores reveals that they excel in collaborative efforts for opinion
comparison tasks (Task 2) and exhibit strong strategy use and self-efficacy in tasks that
involve describing and expressing opinions (Task 1). This suggests that they are well-
equipped to guide learners in improving their speaking skills, particularly in these specific

areas of speaking tasks.
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1.12.9 Reading

The following ways were suggested to learners to overcome their reading

problems:

» Encouraging learners to re-read the details with a clear objective in mind.

» Encouraging learners to use questioning as technique to know the topic of the text

and opinions stated in the text.

The objective test mean scores of readings conducted during pre-task phase are: task
1(8.84), task 2 (8.22), task 3 (6.61), and task 4 (7.00) and post-task phase are: task 1(10),
task 2 (9.36), task 3 (9.42), and task 4 (9.82). The self-assessment scores for reading
strategy by pre-service teachers shows that the pre-service teachers actively used reading
strategies to complete the different reading tasks. The collaboration of pre-service teachers
is higher (see figure 5.24) for predicting task followed by long text comprehension task,
contextual clues and main idea identification. The strategy use (see figure 5.25) is higher in
completing text cohesion task, followed by long text comprehension and predicting tasks.

The reading self-efficacy levels of pre-service teachers are high for text cohesion task.

Collaboration- Reading
120

100

80
60
40
20

0

main idea text cohesion predicting

Figure 5.24: Graphical representation of collaborative Interaction rubric data (reading)
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Figure 5.25: Graphical representation of strategy learning rubric data (reading)

In summary, the suggested reading strategies focus on re-reading with a clear
objective and using questioning techniques to enhance reading comprehension. The pre-
service teachers' self-assessment scores show their active use of reading strategies. Their
collaboration and strategy use vary across different reading tasks, indicating their
adaptability and readiness to support learners in various aspects of reading. Additionally,
their high self-efficacy levels in certain tasks suggest their confidence in guiding learners

effectively in those areas.

1.12.10 Writing

The following measures were repeatedly suggested to learners to overcome their

writing problems.

1. To use connectives
2. To use vocabulary appropriate to the topic.
3. To self-evaluate writing

The objective test mean scores of writing conducted during pre-task phase are- task

1(6.87), and task 2 (6.57) and post-task phase are- task 1(9.80), and task 2 ( 9.82).
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Figure 5.26: Graphical representation of collaborative Interaction rubric data (writing)

Writing strategy rubric
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Figure 5.27: Graphical representation of strategy learning rubric data (writing)

Pre-service teachers collaborated more for e-mail writing task (see table 5.26) and
they used more writing strategies for completion of e-mail writing task. The writing self-

efficacy levels of pre-service teachers are also high for e-mail writing (see figure 5.27).

In summary, the suggested measures for overcoming writing problems focus on the
use of connectives, appropriate vocabulary, and self-evaluation. The pre-service teachers'
collaboration and strategy use is particularly strong in the context of e-mail writing,

indicating their preparedness to guide learners effectively in this area. Furthermore, their
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high self-efficacy levels for e-mail writing suggest their confidence in supporting learners

in mastering this specific writing skill.

1.12.11 Classroom English

The following measures were followed by learners throughout the tasks related to

classroom English

» Making the pre-service teachers to understand the instructional phrases provided in
textbooks and encouraging them to reflect on their use in real classroom contexts.
» Linking classroom activities with language strategies
» Laying focus on the scaffolding questions provided while conducting pair/group
activities
» Highlighting using rubrics for language strategy use.
The objective test mean scores of CEP conducted during pre-task phase are- task
1(5), task 2 (6.5), and task 3 (5) and in the post-task phase are: task 1(14.09), task 2
(14.69), and task 3 (12.35). The collaboration of pre-service teachers is high for
‘understanding and communicating classroom content’ task (see figure 5.28) and teaching

efficacy levels of pre-service teachers are high for ‘managing the classroom’ task (see

figure 5.29).
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Understaning abd Managing the classroom Assessment and giving
communicating content feedback

Figure 5.28: Graphical representation of collaborative Interaction rubric data (CEP)
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Teaching Efficacy
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Figure 5.29: Graphical representation of strategy learning rubric data (CEP)

In summary, the measures taken by learners in the context of classroom English
tasks focus on understanding instructional phrases, linking classroom activities with
language strategies, utilizing scaffolding questions, and using rubrics for language strategy
assessment. The high level of collaboration among pre-service teachers in understanding
and communicating classroom content underscores their commitment to effective teaching
practices. Additionally, their high teaching efficacy levels in managing the classroom
reflect their confidence and preparedness for creating conducive learning environments by

using classroom English.
Conclusion

For all tasks under each skill and also for CEP, the feedback is provided to learners
for their performance in the objective tests conducted during Intervention phase helped

learners to improve their strategy learning.

1.12.12 Questionnaires’ data of experimental group
5.6.1.1 SILL Questionnaire

The improvement in the mean scores of pre-service teachers in the experimental

group for different strategies in the pre-test and post-test phase are given below.
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Table 5.24: Main study EG responses for the SILL questionnaire (pre-post-test)

Pre- Post-
test test

SILL
mean | mean

(EG) | (EG)

Memory strategies

| I think of relationships between what I already know and 551 37
new things I learn in English. . .

I use new English words in a sentence so I can remember
2 N 291 3.96
them.

; I connect the sound of a new English word and an image 505 3 53
or picture of the word to help remember the word. . .

A I remember a new English word by making a mental " 341
picture of a situation in which the word might be used. ' '

5 I use flashcards to remember new English words. 2.17 3.09
6 I physically act out new English words. 2.35 3.42
7 I review English lessons often. 2 3.07

I remember new English words or phrases by
8 remembering their location on the page, on the board, or 2 3.07

on a street sign.

Cognitive strategies

9 I say or write new English words several times. 2.47 3.43
10 | I practice the sounds of English. 2.47 3.43
11 I start conversations in English. 2.38 3.20
12 I write notes, messages, letters, or reports in English. 2.33 3.35

I first skim an English passage (read over the passage
13 2.38 3.35
quickly) then go back and read carefully.

I make summaries of information that I hear or read in

14 2.51 3.20
English.
Compensation strategies
15 To understand unfamiliar English words, I make guesses 291 3.79
16 I try to guess what the other person will say next in 2.05 3.96
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English.

Metacognitive strategies

17 [ try to find as many ways as I can to use my English. 2.41 3.53

12 I notice my English mistakes and use that information to 2.17 3.41
help me do better.

19 I pay attention when someone is speaking English. 2.35 3.09

20 I try to find out how to be a better learner of English. 2 342
I plan my schedule so I will have enough time to study

21 2 3.07
English.

22 I look for people I can talk to in English. 2.47 3.07
I look for opportunities to read as much as possible in

23 247 3.43
English.

24 I have clear goals for improving my English skills. 2.38 3.43

25 I think about my progress in learning English. 2.33 3.20

Affective strategies

I encourage myself to speak English even when I am
26 2.33 3.35
afraid of making a mistake.

27 I give myself a reward or treat when I do well in English. 2.33 3.35
I notice if I am tense or nervous when I am studying or

28 _ _ 2.38 3.20
using English.

I talk to someone else about how I feel when I am learning
29 2.47 3.09
English.

Social strategies

If I do not understand something in English, I ask the other
30 _ . 2.38 3.42
person to slow down or say it again.

31 I practice English with other students 2.33 3.07
32 I ask questions in English. 2.33 3.07

The table shows the improvement in the mean scores for different strategies
(memory, compensation, cognitive, metacognitive, social, affective) in the SILL
questionnaire. The high rise in the memory strategies is for ‘I use new English words in a
sentence so I can remember them (m=3.79)’, and ‘I think of relationships between what I

already know and new things I learn in English (m=3.96)’ which shows the correlation

Chapter 5: Data Analysis 188



with improvement in writing with the help of picture prompts under the task ‘paragraph

writing’ and in reading for the ‘predicting task’.

Then the improvement in the listening of pre-service teachers has seen
improvement with the use of transcripts for ‘information recognition’ and ‘information
matching tasks’ which is reflected in the improvement in the mean score (m=3.43) ‘I say or
write new English words several times’. The use of podcasts helped in improving their

cognitive strategy that is ‘I practice the sounds of English (m=3.43)’.

Then the improvement in the compensations strategies has showed improvement in
the reading ‘To understand unfamiliar English words, I make guesses’ under the task ‘text
cohesion’, and listening ‘I try to guess what the other person will say next in English’

under the task ‘listening to opinions.

Then the improvement in all the skills is correlated with the improvement in the
metacognitive strategy, ‘I have clear goals for improving my English skills I try to find as
many ways as [ can to use my English’ and affective strategies, ‘I encourage myself to
speak English even when I am afraid of making a mistake’, ‘I give myself a reward or treat
when I do well in English’ and social strategy,” If I do not understand something in
English, T ask the other person to slow down or say it again’. A proper understanding of
these improvements is shown through the intervention data presented further in this

chapter.

5.6.1.2 L2 Self-efficacy Questionnaire

The data gathered from the questionnaire responses from the pre-service teachers in pre

and post-test phases are given below.
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Table 5.25: Main study EG responses for the self-efficacy questionnaire (pre-post-test)

EG
SN EG Post-
o Item Pre-test test
mean mea
n

Listening

1 Can you understand the listening materials and provide a 2.64 4.49
gist of what you have listened to in English?

) Can you understand podcasts in English and discuss with 91 443
your classmates?
If your teacher gives you listening materials on different

3 | topics, can you understand the views of different speakers 2.21 4.42
and answer questions in English?

y | Speaking o . 221 | 452
Can you describe any picture in English?

5 | Can you share/express your opinions in English? 2.66 4.45

6 Can you discuss in English with your classmates some )93 4.49
topics assuming all of you are interested?

7 | Can you respond to your peers in English? 2.64 4.51

g (;an }.101.1 ir}troduC(? yourself and say about your 294 441
likes/dislikes in English?
Reading

9 | Can you finish your homework of English reading 2.25 4.51
independently?

10 When. you read English articles, can you guess the 524 441
meaning of unknown words?

11 | Can you understand the English news on the Internet? 2.54 4.57

12 | Can you read English newspapers? 2.56 4.54

13 Can ?lou ﬁnd the 'meaning of new words by using English- )53 443
English dictionaries?

14 Can you unders?and new reading materials (e.g., news) 5 60 439
selected by your instructor?
Writing

15 | Can you write English compositions assigned by your 3 4.54
teachers?

16 | Can you leave a message to your classmates in English? 2.68 4.42

17 | Can you make new sentences with the words just learned? 2.40 4.60

18 | Can you send emails in English? 2.59 4.47
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The table shows the improvement of mean scores from pre-test to post-test phase of
Experimental group. A high mean score was reported for ‘can you understand the listening
materials and provide a gist of what you have listened to in English?’ (m=4.49) which
indicates use of cognitive strategy to improve listening. Next, the highest mean score for
‘can you respond to your peers in English?’ (m=4.51), which is a cognitive strategy
indicates improvement in speaking. After that, the highest mean score reported for ‘Can
you finish your homework of English reading independently?’ (m=4.51), which is an
affective strategy reported improvement in reading. Finally, the highest mean score is
reported for, ‘can you make new sentences with the words just learned?’ (m=4.60), which
is a cognitive strategy shows improvement in speaking. The improved ELP and CEP also

correlated with some SILL items which is provided in chapter 6.
5.6.1.3 Teaching efficacy Questionnaire

The improvement in the teaching efficacy levels of pre-service teachers in the
experimental group is provided through the improvement in the mean scores of the
teaching efficacy questionnaire from pre-test to post-test phase. The mean scores are given

below.

Table 5.26: Main study EG responses for the Teaching efficacy questionnaire (pre-post-

test)
S.N EG EG Post-
Item Pre-test
0 test mean
mean
Language of Interaction
1 2.14 4.17

I can use appropriate English to ask questions (prompts) or to
provide clues and hints.
I can use appropriate English to respond to students'

2 243 4.13

questions, such as seeking clarification, giving confirmation

I can give specific feedback in English to students about their

3 language strategy use with the help of rubrics/checklists. e st

Efficacy for student engagement

4 I can make students appreciate the potential benefits 243 4.13
associated with learning English
Language of Instruction

5 2.31 4.13
Using questions to scaffold content in clear English

6 I can give clear instructions in English related to activities 3 4.06
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linked to language strategies

I can use appropriate English signals (e.g., first, second, next)

7 243 4.28

to indicate stages of a lesson

I can use appropriate English signals (e.g., first, second, next)

8 1.47 4.13

to indicate stages of a lesson

Efficacy for class management

9 3 4.13

Using classroom English for pair/group activities

Efficacy for instructional strategies

10 243 4.06

I can provide examples in English wherever required

I can prepare good questions English to engage learners in

11 2.33 4.28

understanding the content

The table shows the improvement of mean scores of pre-service teachers in all the
aspects of teaching efficacy such as ‘Efficacy for student engagement, efficacy for class
management, efficacy for instructional strategies, language of Interaction and language of
Instruction’. This shows the improvement in the instructional language use of pre-service

teachers in different contexts with the help of the training offered.

The improvement in the awareness levels of pre-service teachers in the
experimental group for L2 self-efficacy, teaching efficacy and SILL is triangulated with

their task preparation for lesson plans. A further discussion of that is provided below.

5.7 Task evaluation checklist analysis

In the post-intervention phase pre-service teachers used a task evaluation checklist
(5 point-likert scale) to rate their task preparation for lesson plan. Their scores are high for
all statements (see figure 5.29). It is observed by the evaluator that their instructional
phrases used for interaction varied as per the task and topic. Getting trained in instructional

language gave the required support for pre-service teachers.

The scores given by the evaluator slightly varied to that of the pre-service teachers’
scores but the variation is minimal as the pre-service teachers followed the guidelines

while preparing the tasks.
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Figure 5.30: Graphical representation of task-evaluation checklist data (learner)
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Figure 5.31: Graphical representation of task-evaluation checklist data (evaluator)

The task evaluation checklist analysis shows that the pre-service teachers are able
to use some specific components of the training provided to them in their task preparation
for lesson plans effectively. It shows the positive impact of the training on pre-service

teachers in the experimental group.
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Table 5.27: Task-evaluation checklist mean scores (learner, evaluator)

Learne | Evaluato

Objective | Items
r r

Learner

To have a clear idea of the task phases that is pre,
TBLT . 3.96 3.79
while and post-task phases

To give specific feedback in English to students
about their strategy learning with the help of 3.96 3.92

rubrics

Language of
Interaction

To use appropriate English to ask questions or to

provide clues and hints 4 3.96
Language of | To give clear instructions in English when
. . . 4 3.94
Instruction | conducting activities
Efficacy for To make students appreciate the potential benefits
student . . . . o 4.06 3.83
associated with learning English through activities
engagement
To mention the strategies which are used as per the
: : 4.06 4
SILL SILL questionnaire
To model the strategy by using the relevant
. 4.06 3.94
material
L2 Self- To mention the language self-efficacy 4 4

efficacy statement/statements as per the task

The mean scores of the pre-service teachers are also presented in the tabular form
given above. As stated above, the difference in the mean scores given by the learner and

the evaluator is minimal.

5.8 Informal Interviews and feedback questionnaire results

1.12.13 Informal Interviews

At the end of the post-intervention phase a follow-up informal interview was
conducted with 10 pre-service teachers. The pre-service teachers responded to questions
related to the ‘usefulness of training in real classroom contexts, pre-service teachers’
understanding of the classroom English, pre-service teachers’ perception about using
language strategies for further language improvement’. The responses of the pre-service

teachers include the following points:

1. Modelling a strategy is highly useful for learners to understand the use of a

particular strategy to complete a reading, listening, speaking, and writing activity.
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2. Teacher and learners’ interaction can be promoted well with task-based language
practice.

3. Using rubrics to help learners know about their language strategy use will help
learners with their language proficiency improvement.

4. Proper use of classroom English will help in promoting teacher-learner interaction.

5. The classroom English component of the training has helped in understanding the
use of English for teaching purposes.

6. Pre-service teachers are also of the opinion that strategy learning will help them in
further language improvement.

7. The formative assessment done with the help of rubrics and quizzes are useful for

the real classroom teaching.

The only challenge mentioned by pre-service teachers is tailoring their instructions
as per the task. Then they were suggested to tailor the instructions as per the classroom
needs, topic chosen with focus on modelling, learner collaboration, learner interaction and

providing feedback.

1.12.14 Feedback questionnaire

Task perceptions/feedback (Learner feedback) questionnaire (5-point Likert scale)
(given to experimental group in the post-test phase) EG=101. The means cores of the

questionnaire are given below:

Table 5.28: Task feedback questionnaire responses of Experimental group (post-test)

Task Mean
Feedbac Score
k s
Relevance
1 The subject matter of the course seems important 4.25
2 The things I am learning in this course will be useful to me 4.29
3 In order to accomplish my goals, it is important that I do well in the 4
course
Satisfaction
4 Working together with peers in language learning motivates me 4
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5 Teacher support which is provided whenever needed motivates me 495
to complete the task '
6 I feel that this course gives me lot of satisfaction 4
7 The instructor uses an interesting variety of teaching strategies 4.20
8 The content of this course relates to my expectations and goals 4.29
9 My curiosity is often stimulated 4.20
10 I enjoy working for this course 4.06
Attention
1 The feedback provided motivates me in my language learning 4
process.
confidence
As I am making taking this course, I believe I can succeed if I try
12 4.13
hard
13 I feel confident that I do well in this course. 4.29

The informal interviews and the data collected from feedback questionnaire
revealed that the pre-service teachers thought the relevance of the training to their own

learning and also to their profession contexts.

5.9 Summary

This chapter has dealt with the analysis of the tasks data gathered from pre-service
teachers of the experimental group in the main study phase. The data analysis included
questionnaire analysis, proficiency test analysis and task evaluation checklist analysis. The
responses gathered from pre-service teachers through informal interviews were also
provided. The findings from the analysis done will be presented in the next chapter with

Implications of the study.
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Findings and Conclusion

Chapter 6: Findings and Conclusion 197



6.1 Introduction

This chapter presents the significant findings of the study. The findings are arranged as per
the research questions on which the study is developed. The findings include awareness
levels of pre-service teachers related to L2 self-efficacy, SILL, and teaching efficacy.
Then, the findings related to the language proficiency of pre-service teachers and their
awareness of task preparation for lesson plans are also presented. The implications of the
study are discussed. The limitations of the study, along with suggestions for future

research, are presented.

6.2 Findings of the study

Keeping in view the below research questions, the findings of the study have been

presented:

e [s there any relationship among ELP, CEP, and awareness levels (language self-
efficacy, LLS, teaching efficacy) of pre-service teachers?

e Will there be an improvement in the EP, CEP, and awareness levels (language self-
efficacy, LLS, teaching efficacy) of pre-service teachers with task-based language
training?

e How does the improvement in the EP, CEP, and awareness levels (language self-
efficacy, LLS, teaching efficacy) of pre-service teachers impact their task
preparation for lesson plans?

The study aims to address the ELP and CEP problems faced by pre-service teachers
and further improve their ELP and CEP along with awareness levels such as L2 self-
efficacy, SILL, and teaching efficacy through TBLT. It is observed from the literature
review that multi-dimensional aspects of improving the teaching practicum of pre-service
teachers can be improved with a due focus on language strategies (SILL) and L2 self-
efficacy for ELP improvement, and focus on teaching efficacy for CEP improvement

which in turn help them with pre-service teachers’ task preparation for lesson plans.
The findings of the study are presented below:

6.3 Findings related to the correlation of awareness questionnaires and ELPT, CEPT
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The correlation helped the researcher focus on improving L2 self-efficacy, teaching
efficacy, and SILL throughout the intervention. A two-tailed test was done to find the
significant relationship between ELPT, CEPT (pre-test results of experimental group), and
non-linguistic factors such as language self-efficacy, language motivation, motivational

strategies, teaching efficacy, and SILL.
The findings are provided below:

1. Teaching efficacy and ELPT test (1=.293) Teaching efficacy and CEPT
(r=264)

2. ELPT and SILL (strategy Inventory for language learning) (r=.251), SILL
and L2 self-efficacy (r=.214)

In the previous studies, scholars such as Renandya et al. (2018), Richards (2020),
Alibakhshi et al. (2020), and Wang (2021) mentioned about the relationship between
teaching efficacy and ELPT. Along with that (Freeman et al., 2015 Burns, 2017; Thi et al.,
2017) mentioned the importance of CEP, which correlated with teaching efficacy. Berne
(2004) and Cohen & Henry (2019) mentioned the relationship among ELPT and SILL.
Johnson & Poulter (2015), Hoang & Wyatt (2021), Kiely (2019), and Wang (2021)

mentioned about the relation among SILL and L2 self-efficacy.

Accordingly, there is an improvement in the mean scores of the L2 self-efficacy
levels, SILL, and teaching efficacy of pre-service teachers in the experimental group from
the pre-test to post-test phase, along with improvement in the ELPT and CEPT scores. It

further helped pre-service teachers in their task preparation for lesson plans.
6.4 Findings from the proficiency test

1.12.15 ELPT

Pre-test and the benchmarking against CEFR. The Al level of EG has
outperformed the CG, showing a 48% improvement in the English language proficiency
test score. There is only an 8% improvement in the performance percentage of CG. Thus, it
is evident that the Experimental group has acquired English language proficiency well

when compared to the Control group students. Overall, the Pre-service students’ English
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language proficiency has improved highly and reached B2 levels of proficiency when

compared with CEFR benchmarks (Phaisannan et al., 2019).

e The pre-service teachers have effectively acquired receptive skills such as reading
and listening after intervention. Moreover, there is a strong correlation between the
SILL and the post-test score of the proficiency test. In that context, the strategies
implemented for training the LSRW skills have highly enhanced these students’
receptive skills. Most of the strategies that are used in the training have concentrated
on compensation, comprehension, cognitive, and memory, which are related to

metacognition.

e For the questionnaire on awareness and use of Language Learning Strategies (SILL),
the students reported a high use of compensation strategies (m = 3.96), which is
related to guessing, which improves the ability to guess the meanings of the
sentences using contextual clues. Hence, there is a tremendous enhancement in the
reading skills acquisition of the Pre-service students as drawing contextual clues is
essential during reading. There is a corresponding improvement in the reading self-
efficacy for the statement ‘When you read English articles, can you guess the
meaning of unknown words?’ (m=4.41). The students reported a high mean value
(m=3.76) of the statement on memory strategies,’ I think of the relationship between
what I already know and new things I learn in English,” which reflected a parallel
improvement in the reading self-efficacy for the statement ‘Can you understand new

reading materials selected by your instructor?’ (m=4.39).

e For the statement ‘I connect the sound of a new English word to an image of the
word to help remember the word,’ the students report a high mean value (m= 3.53).
It showed their improvement in using the memory strategy linked to listening.
Concerning the cognitive strategy, ‘I make summaries of information that I hear or
read in English,” the students report a mean score of (m=3.20). A corresponding
improvement is shown in the listening self-efficacy for the statement, ‘Can you
understand the listening materials and provide a gist of what you have listened to in
English?’ that is (m=4.41).

e The productive skills such as speaking and writing also improved. The students

performed well for speaking-related tasks, which is reflected in the high mean values
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(m=3.41) and (m=3.42) for the statements on metacognitive strategies (Kawali,
2008), ‘I notice my English mistakes and use that information to help me do better,’
and ‘I try to find out how to be a better learner of English.” The improvement
correlated in the speaking efficacy levels of pre-service teachers with mean scores
(m=4.45) and (m=4.49) for the statements Can you share/express your opinions in
English?, ‘Can you discuss in English with your classmates some topics assuming all

of you are interested?’ respectively.

e The scores in writing are also high with the help of mastery over the select strategies
of SILL. The mean value of memory strategies is reported to be higher. The
statement on memory strategy, ‘I use the new English word in the sentence so I can
remember them,” is one of the highly used strategies of SILL that reflects the
improvement in the use of new vocabulary and language acquisition that the students
have received during the intervention. It related to the improvement in their writing

self-efficacy levels in composition writing.

e For the statement ‘I tried to find as many ways as I can to use my English,” the
students have reported m=3.53, which is high, and it shows that the intervention has
positively influenced these students to explore the English proficiency in various
situations of academic and personal domain.

Researchers such as R. L. Oxford (1992) and Mitchell & Myles (2004) have
mentioned the relation among English language proficiency, language strategies, and

language self-efficacy, which supports the present study.

1.12.16 CEPT

The percentage scores of pre-service teachers for CEPT in the post-test phase are
high for giving feedback (71.5%), managing the classroom (67.9%), and communicating
lesson content (67.6%). These scores corresponded with the teaching efficacy levels of pre-

service teachers in the post-task phase.

e The statement I can give specific feedback in English to students about their
language strategy use with the help of rubrics/checklists was reported with a mean

value (m=4.31) that shows the confidence that pre-service teachers gained using
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rubrics as part of formative assessment in the classroom by relating them to

language strategies and L2 self-efficacy.

e The statement ‘I can give clear instruction in English when conducting activity’
was reported with a mean value (m=4.13) that shows the students’ confidence level

after the intervention concerning the language used for managing the classroom.

e The statement ‘I can prepare good questions in English to engage learners in
understanding the content’ has reported a mean value of (m=4.28), which shows
pre-service teachers’ improved teaching efficacy in using English to communicate

lesson content.

e Pre-service teachers scored 61% in the aspects- of understanding lesson content and
assessing student work which corresponded with the teaching efficacy statements’ I
can use appropriate English to ask questions (prompts) or to provide clues and hints
(m=4.17) and Using questions to scaffold content in clear English (m=4.13).

In the previous research done by Freeman et al. (2013), Ciampa & Gallagher
(2018), BALCI et al. (2019), and Thompson & Woodman (2019), it was suggested and
recommended to train pre-service teachers to improve their teaching efficacy levels as a

part of improving their language Instruction.

findings of the study are presented below:

6.5 Findings from the Intervention

The objective test, conducted as part of the pre-task phase and repeated in the post-

task phase, helped pre-service teachers improve their language strategy use.

e Also, the self-assessment rubrics helped pre-service teachers evaluate their
strategies and self-efficacy levels to improve further (Panadero et al., 2016). This
showed the impact of formative assessment (Shepard, 2005; Clark, 2012;
Weaver,2012; Alrabai, F.,2015; Waluyo, 2019) on pre-service teachers’ language

strategy and self-efficacy improvement.

e Using scoring rubrics for collaboration made the learners aware of their task

participation. It allowed the instructor to provide the support required by the
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Individual learners by observing their task participation in a group. This led to

teacher, student, and peer-to-peer scaffolding (Ahmadi et al.,2017; Such, 2021).

e Adding the scaffolding strategy that is ‘modeling’ helped learners to improve their

metacognition in the form of setting clear goals (Walqui, 2006).

e The feedback provided by teachers through formative assessment in the form of
objective tests (Morris et al., 2021) given to pre-service teachers at the beginning of
the pre-task phase and the end of the post-task phase and also the use of a scoring
rubric which is part of self-assessment helped pre-service teachers in keeping up
with their progress concerning language strategies, classroom English, language
self-efficacy levels, ad teaching efficacy levels. So, the teacher feedback coupled
with self-assessment will help improve pre-service teachers” ELP and CEP scores,

improving their task preparation for lesson plans.

e Effective scaffolding will promote collaboration and interaction, which will help
exercise social and affective strategies, which will further aid in improving

compensation and memory strategies.

e The use of scoring rubrics improved the metacognitive strategies of learners, which

further helped improve their cognitive strategies.

e Teacher scaffolding and learner collaboration and interaction positively impacted

learners’ cognitive strategies.

o Effective use of different strategies throughout the tasks helped improve learners’

self-efficacy.

Skill-specific findings are given below:

Listening:

e Providing comprehension questions helped learners listen to specific information,
which helped them collaborate well and use different listening strategies,
improving their self-efficacy (Milliner & Dimoski, 2021).

Speaking:

o Using prompts (audio/visual) helped learners improve their speaking strategy use
and self-efficacy levels (Ellis,2013).

o Using role-play activities facilitated learners to practice speaking through

collaboration (Jakob, 2018)
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Reading:

e KWL charts helped in promoting collaboration and improve the metacognitive
strategies of learners (Ogle,1986)

o Tasks linked to text cohesion or arranging the text allowed learners to use different
strategies, such as skimming and scanning. Learners will arrange the jumbled
sentences into a paragraph and check whether the paragraph is meaningfully
arranged or not R. L. Oxford (2016).

Writing:

e Writing with a purpose and interactive element of the tasks motivated learners to
improve their collaboration, language strategy use, and self-efficacy levels
(Patterson et al., 2008).

e Providing input to learners through pictures helped them concentrate on their
writing process (Lai et al., 2011).

e Reviewing one’s writing and taking support from peers and teachers improved pre-
service teachers’ metacognitive and social strategies.

Classroom English:

o Scaffolding questions allowed pre-service teachers to improve their collaboration
and self-efficacy levels (Catherine Elder, 2001).

o Classroom English use helped pre-service teachers meet their classroom teaching
needs.

1.12.17 Other findings

e The listening comprehension task made learners collaborate more, allowed them to
use different strategies, and improved their self-efficacy.

e Learners’ collaboration is high for the speaking task ‘compare and express
opinions.’

e Speaking task that is ‘describe and express opinions’ allowed learners to use
different strategies and improved their self-efficacy levels.

e The use of KWL charts encouraged learner collaboration.

e The reading task, ‘text cohesion,” helped learners use different strategies and

improved their self-efficacy.
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e The e-mail writing task made learners collaborate, use different strategies, and

improve their self-efficacy.

6.6 Findings from the task evaluation

e Training of pre-service teachers in language learning strategies and classroom
English through tasks (Turkan et al.,2017) led to improvement in their language
proficiency language self-efficacy levels, and adding this practical knowledge to
the lesson planning helped pre-service teachers to improve their teaching efficacy

(BALClI et al., 2019; Fu & Wang, 2021).

e Knowing the scaffolding techniques, such as modeling and instructional language,
helped pre-service teachers improve their teaching efficacy levels (Walqui, 2006;

Newton & Bui, 2020).

The outcomes of the training are presented in the figure below:

Scaffolding

Listening/Reading
again with note-talang,
mind maps, using
comprehension
questions, prompi

Strategies learned

Contextual guessing,
drawing connections,

self-evaluation
(rubrics), using

Outcomes

Preparing tasks with
focus on strategies,
providing feedback

utilization self- classroom (rubrics), providing
evaluation, using instructions, and scaffolding through
rubrics, understanding questioning questions, hints
classroom instructions (scaffolding)

and questions/hints

Figure 6.1 TBLT outcomes
6.7 Implication of the study
The following are the implications of the study:
1.12.18 Implication for teacher training courses

e Language tests with different language proficiency levels with classroom language
can be created for pre-service teachers so that they will have an opportunity to

reflect on their language skills and help their students with strategy learning.
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TBLT instruction needs to be explored with pre-service teachers with different

language proficiency levels and identify how it will impact their teaching practice.

Improving the language strategies of pre-service teachers will bring clarity to their
teaching process and make it objective-specific. Learners can be introduced to the
language strategies, which will help them do well in English as a medium of

instruction.

Knowing the scaffolding techniques will help pre-service teachers improve

learners’ language self-efficacy levels in real classroom contexts (Ortlieb & Schatz,

2020).

Metacognitive awareness of the pre-service teachers can be improved, which will

help them impart the same to learners, which suits learners’ context.

Pre-teachers’ awareness of formative assessment tools such as rubrics must be

developed with language proficiency improvement.

The use of scaffolding questions by pre-service teachers has to be developed.

It is essential to consider pre-service teachers’ awareness of L2 motivation, L2 anxiety,

and teaching anxiety levels as part of their micro-teaching.

This will help them address the language problems that learners face in real contexts.

1.12.19 Implication for teachers

Learners’ formative self-assessment through rubrics can be explored further by
including them in tasks that aim at improving different levels of language

proficiency of learners.

Learners’ use of different strategies has to be promoted through different types of

tasks.
Learners’ self-efficacy levels have to be considered in the task preparation process.

Learners’ collaboration and interaction must be monitored to promote better

language learning.

Using classroom English needs to help learners complete the assigned tasks without

creating any apprehension in them.

Chapter 6: Findings and Conclusion 206



e Scaffolding strategies will help learners/students to improve their strategy-based

learning in beginner proficiency learner contexts.

e Apart from teacher scaffolding, enough opportunities should be given for peer-to-

peer scaffolding for language improvement.

e Tasks with due focus on meaning and form should be encouraged to cater to the
needs of learners with language proficiency gaps.

1.12.20 Implication for course developers

e Tasks prepared in the course are designed per the language and teaching needs of
student teachers (Bygate, 2016). This is reflected through scaffolding (modeling,
formative assessment through Rubrics), assessment, and follow-up activity through
which learners practiced language strategies from learners’ and teachers’ points of
view. So, planning task-based courses for pre-service teachers needs to be

comprehensive.

e The course developers are urged to prepare courses promoting beginner teachers

about scaffolding strategies.

6.8 Suggestions for future research
Future research may be pursued

e Further studies can include any particular subject stream of pre-service teachers and
analyze their language learning strategy awareness.

e The language anxiety levels of pre-service teachers in real classroom teaching
contexts can be studied to know more about the need for language teaching
practicum.

e Through longitudinal studies, the impact of language proficiency training can be
explored in real classroom contexts.

e The language practicum of pre-service teachers through blended modes can be
explored.

e Language strategy training through HOTS (high-order thinking skills) has to be
explored in teacher education in Indian contexts, focusing on the scaffolding

principle as highlighted in the National Curriculum Framework (NCF) 2023.
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6.9 Limitations of the study Scope for future work
The following are the limitations of the study:

1. The non-linguistic factors, such as language anxiety and language motivation levels
of pre-service teachers, could not be included in the present study as the sample

size is large.

2. Specific tasks are considered for research as the focus is on improving ELP and

CEP.

3. The study has been limited to pre-service teachers with low language proficiency

levels.

4. The study focused only on SILL, and skill-specific strategy questionnaires were not

included.

6.10 Conclusion

The study has aimed at improving pre-service teachers’ ELP, CEP levels, and
awareness levels (SILL, L2 efficacy, teaching efficacy) through TBLT. Overall, the
improvement in the above areas through intervention and the feedback from pre-service
teachers have confirmed the positive impact of the training. The triangulation of data also
proved the effectiveness of the intervention. It can be concluded that the training practicum
of pre-service teachers has to be given more importance in the teacher training courses as it
will impact the confidence levels of pre-service teachers in handling learners in real
classroom contexts. Further research can be done to provide more insights into the future

needs of pre-service teachers.
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Appendix-A: Tools used for data collection

Appendix-Al: Tools used for data collection Diagnostic test (Grammar and
Vocabulary, Reading, Writing, Classroom English) and assessment criteria

Section I: Grammar and vocabulary test (25M)

Tick mark the right option:
1. The baby boy saw ----------------- in the mirror and started to cry.

a. itself b. herself c. himself
2. A lot of trains ----------------- late today due to heavy storms.

a. Are run b. run c. are running
3. - was a strong wind last night.

a. There b. Here c. This
4. Firstly, I want o congratulate you all. Secondly, I would like to wish you good luck and -
--------- I hope you have enjoyed the course.

a. in the end b. at last c. finally
5.You -----------mm-- clean your teeth twice a day to avoid having problems.

a. can b. should c. will

6. The children thought they were ------------- when they saw the ball.

a. in a danger b. in danger c. in the danger
7. Jack: I think it is going to rain. Jill: [----------- the clouds are clearing. Jack: we’ll soon
see.

a. Disagree b. complain c. argue
8. I really don’t like this meal---------- money in the world wouldn’t get me to eat it.
a. Whatever b. enough c. all the
9. Last year, Joanna bought two------ coats in New York.
a. Long, black, leather b. black, long, leather c. leather, black, long
10. I must report to the meeting that Cyrus completed his first piece of work well ahead of
schedule. -------- however, his work has been handled late.
a. Sequentially b. Subsequently c. Consequently
11. That’s very good of you but you ............ have paid me back until tomorrow.

a. needn’t b. wouldn’t c. couldn’t
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12. T - - intending to stop smoking even before I got this bad enough.
a. Would have been b. had been c. have been
13. Anne: oh! I watched the new TV show last night. Jo: Was it any good? Anne: Yes....
the TV set is so old I could see very little. ()
a. Mind you b. still c. by the way
14. Consider (choose the word/phrase which has a similar meaning)
a. Think about b. seem well c. go for
15. Talk (choose the word/phrase which has a similar meaning)
a. Stroll b. point out c. converse
16. Complete (choose the word/phrase which has a similar meaning)
a. Finish b. go through c. full
17. Return (choose the word/phrase which has a similar meaning)
a. Account b. go back c. reverse
18. Report (choose the word/phrase which has a similar meaning)
a. Go after b. account c. respect
19. She hit her--------- while she was playing football.
a. motor b. tail c. shoulder
20. The ----------- went to the police.
a. Crime b. solicitor c. shoulder
21. It was bad but it was not a --------------
a. Gate b. magazine c. crime
22. Some words are often used together, e.g. smelly socks. choose a word that is often used
with-Concrete ( )
a. Builder b. thrill c. proposal
23. choose a word which is often used with- Tender
a. Diet b. words c. place
24. choose a word which is often used with- Sophisticated
a. Dress b. purse c. ship
25. choose a word which is often used with- Blunt

a. Movement b. proposition c. instrument



Section II: Reading section (20M)
1. Tick the right option from A, B, C, D: (3M)
(hearing, good, background, keen, attached, writing)
From: Teena
To: Rebecca, Principal
Subject: Application for the post of Adhoc faculty
[ am ---------- in response to the job advertisement on the official website of your
institute for the position of Adhoc faculty.
I have 5 years of experience as a teacher at the college level. For the last three
years, | have worked as an Assistant Professor in an autonomous Engineering
college. I have experience in training students of different proficiency levels

with soft skills and communication skills.

I have --------m-m- my CV with more information about my ------------ and
qualifications.

I look forward to ---------- from you soon.

Regards,

Teena

a. Writing, background, hearing, keen, hearing, attached
b. Writing, good, keen, attached, background, hearing
c. Writing, background, hearing, attached, keen, good
2. Tick the right option from A, B, C, D (3M)
I believe that girls should be treated .............. at home. This means that they should
be given the ................... to study and choose their career. If they are able to earn on
their own, they can meet their expenses ............. Parents and siblings play an
............ role in ------------the academic and career life of a girl. Even to grow as a
stronger personality women need an ...................... atmosphere at home. ()
a. Equal, building, situation, confidence, less, encourage
b. Equally, opportunity, confidently, importance, encourages, building

c. Equally, opportunity, confidently, important, building, encouraging



d. Equal, situational, building, confidential, lesser, encouragement

3. Choose one right option from A, B, C, D (2M)
Elaborating on public policy, Narendra Jadhav, Rajya Sabha MP, economist,
educationist, and author, said, “It is a government ------------ course of action with
three key dimensions - definition of problems, goals the government would like to
achieve, and what policies must be ----------- to achieve those goals. In any
democracy, policymakers are legitimately ------------- people’s representatives —
the PM, Council of Ministers, and their advisors. There are also non-elected
officials such as the bureaucracy like the TAS, IPS, IRS, and others who are meant
to implement policies -------------- by the government.” ()
a. Employed, elected, chosen, announced
b. Announced, elected, employed, chosen
c. Chosen, employed, elected, announced
d. Announced, employed, chosen, announced
4. Re-arrange the following sentences in proper order to form a paragraph. The first
sentence and the ending sentences of the paragraph are provided. Tick the right option
from A, B, C, D (2M)
S1: There are quite a few advantages to face-to-face classroom transactions.
S6: Therefore, it is argued that face-to-face interaction is better than online
instruction.
P. The content, mode, and manner of delivery are already programmed for each
module and teachers have little freedom once a module is prepared and delivered.
Q. The biggest is that teachers can think on their feet, strategize according to the
content and the mood of their students and constantly monitor students intake.
R. Besides, the attention span of students in the online mode, especially in the
asynchronous mode, is unpredictable.
S. Unfortunately, these are absent in online teaching-learning.
a. PQRS b. QSPR c. PRQS D. QPSR ()
5. Re-arrange the following sentences in a proper order to form a paragraph. Tick the right
option from A, B, C, D: (2M)
p. Teaching should be one of the highest-paid professions in the country.



g.- The government, in collaboration with the industrial sector, must invest in
continuous skill enhancement and training to bring our teachers on a par with
global standards.
r. This will also help reduce the ‘brain drain’ and enable India to merge as one of
the bigger education hubs.
s. Indian teachers, however versatile, are limited by opportunities and are highly
underpaid. ( )
a. PQRS b. RSPQ c. SPQR d. QSPR
6. Read the questions below and match them with the opinions of people. Tick the right
option from A, B, C, D: (4m)
1. who thinks that social media makes you believe in fake things? 2. who thinks that
social media connects people? 3. who thinks that adults will go through peer pressure
because of social media? 4. who thinks that social media helps to fulfil personal
interests? 5. Who opines that social media will have a negative impact on teenagers? 6.
Who thinks that social media helps in reaching personal goals? 7. Who thinks that
people can be cheated due to social media?
Name of the topic: social media and its impact
Person A: I think there are many advantages of social media. One of them is, you
can connect with people from different parts of the world. It helped a number of
people to stay connected during the times of pandemic. So, people can rely on
social media during more difficult times like the pandemic.
Person B: Social media distracts teenagers easily. They have to be guided by their
elders or teachers otherwise they will be wasting their precious time. Sometimes,
adults also face peer pressure because of social media and they suffer from low
self-image.
Person C: People can pursue their interests with the help of social media. For
instance, we can search online groups with similar interests. One can extend their
learning this way and can reach their goals. But they need to know the ways to
select a group, and understand the rules of the group.
Person D: One cannot make a distinction between real and fake in social media. So,
there is a chance that people will be ending up in unfortunate things like loss of
money, fake relationships, fake news, and loss of peace. ( )

a. person A, person B, person C, person D



b. person D, person A, person B, person C

c. person C, person B, person A, person D

d. person D, person B, person A, person C
7. Read the paragraphs carefully and choose an appropriate heading for each paragraph.
(4m)
Title of the article: Build a positive mindset

1. Lack of motivation is a common concern for many students. While some struggle to
cope with academic pressure, others find it difficult to develop an interest in what
they are studying or pursuing. Often, students choose a professional course because
of social or peer influence. In some cases, this lack of motivation comes from
classroom structures where teachers do not give adequate attention to a student’s
individual needs. In other cases, it stems from unstructured thinking and a lack of
clear direction. Here are some ways to regain the drive to achieve your goals.

2. Academic learning can be dull and monotonous particularly if your teachers don’t
make an effort to make it more engaging and interesting. However, do not need to
limit yourself to classroom teaching or course books. Education is a never-ending
subject, and the more you immerse yourself in it, the more you discover.
Unfortunately, our education system is restricted by excessive focus on marks. Look
at education as a vast expanse of learning, immerse yourself in different authors, and
read multiple books on your subjects until you find a narrative that strikes a chord
with you.

3. when we feel down and out, a powerful story of struggle and success tends to inspire
us. So, read inspirational biographies of people who overcame difficult odds to
achieve their goals. The company you keep is a key determinant of your success (or
failure). Being around people who are driven and motivated helps you stay focused.
Make friends with people who share your passion, and keep in regular touch with
those who help you overcome your blues.

4. No matter which field of academics you are pursuing, there will always be an area
that excites and drives you. Many students go through their academic routines
without any vigor or excitement. This results in shallow learning and low motivation.
Your passion may not necessarily come from your academic field. Be it theatre,
music, or writing, finding and pursuing a new passion helps reset your mind and

makes it more focused and driven. ( )



a. 1. reasons for low motivation 2. Feel good 3. Find your passion 4. Real learning
b. 1. Reasons for low motivation 2. Real learning 3. Feel good 4. Find your passion
c. 1. Find your passion 2. Feel good 3. Real learning 4. Reasons for low motivation

d. 1. Reasons for low motivation 2. Feel good 3. Find your passion 4. Real learning

Section III: Writing section- Answer the following questions (20M)
What is your favorite sport? 2. What is your favourite TV show? 3. What is your
favourite subject? 4. Who is your inspiration? 5. What is your aim/dream/goal? (3m)
Answers:
Write about your native place in 20-30 words. (3m)
Answer:
Your friends want to know about your travel experiences. Answer their questions in
30-40 words. 1. 1. What was your most memorable trip so far? Explain why it was a
memorable trip 2. Which places do you want to visit in future? and suggest reasons
why others should visit those places. (3m)
Answer:
Write an e-mail to your friend discussing your summer vacation plans and asking
about his/her summer vacation plans (50-60 words) (5m)
Write an e-mail to your principal, requesting to provide Internet facilities in
classrooms. (100-120 words) (6m)
Mention the problems which you are facing due to lack of Internet facilities.
Mention how teachers and students will be benefitted with those facilities

Section I'V: Classroom language (20M)

There are three sections in this test and the marks for each section are provided below:

sections 4x5=20m

Section-1 (5m)

1. Tick mark the right from A,B,C, D to choose the appropriate phrases for blanks

given below:— 3m

[1] T have some important

[2] Remember to ----------------
[3] There will
[4] We
[5] The project




[6] You will do

A. areport on your family, be a quiz tomorrow, is due June 2™, will have a test
tomorrow, information for you, study for the test

B. areport on your family, be a quiz tomorrow, information for you, study for
the test, is due June 2", will have a test tomorrow

C. information for you, study for the test, be a quiz tomorrow, will have a test
tomorrow, is due 2™, a report on your family

D. information for you, study for the test, will have a test tomorrow, is due 2™,
be a quiz tomorrow, a report on your family

2. Tick the appropriate option: (2m)

Students are not playing a game correctly. You say:

1. Don’t you know how to play the game
2. This is not the right way to play the game
3. Let me explain you the game rules once again
4. Stop the game

You want to say the instructions again to students. You say:

Let us ------------ the instructions.

a. Understand b. listen to c. review d. revive
Section- II (5m)

3. Tick the skill (listening, reading, writing, speaking) against the instruction: (2m)
Check the following words in your dictionary. Practice saying the words with a
partner  (listening, reading, writing, speaking)
Answer the questions about your school in complete sentences.
(listening, reading, writing, speaking)
Ask your partner about his or her family. Take notes on your partner’s family.
(listening, reading, writing, speaking)
Imagine life without metals and express your opinions to your partner
(listening, reading, writing, speaking)

4. Tick mark the question numbers which match the reading passage given below:

(3m)

Penguins are a type of bird. They are different from other birds because they cannot
fly. Penguins spend much of their time underwater, and they are excellent

swimmers. Penguins eat fish and other sea life. There are eighteen different kinds



of penguins in the world. The Fairy Penguin is the smallest and weighs only two
pounds. The Emperor Penguin is the largest. I can weigh up to ninety pounds.
1. What is the name of the documentary film made on penguins?
Name the birds which can swim like Penguin
What does a penguin eat?
Which birds are considered as extinct?

What is the weight of the Fairy Penguin?

A i

Which penguin is the largest one?

Section-I1I (10m)
Tick the right option
5. Mention whether the situation matches the instruction given or not with ‘yes/ no’
(2m)
Situation: students should ask their partners about their friends.
Instruction: students gather information from their friends about their family
members. (Yes/ no)
Situation: students should work in pairs to answer the questions.
Instruction: work in a group. Answer the questions. (yes/ no)
6. Tick the reviewing/summarizing/communicating goals/sequencing goals against
each sentence. (4m)
In this unit, you are going to study words about the family. (reviewing/
summarizing/ communicating goals/ sequencing goals)
Who remembers what we discussed about the topic in the last class? (reviewing/
summarizing/ communicating goals/ sequencing goals)
Today we talked about the parts of a plant. (reviewing/ summarizing/
communicating goals/ sequencing goals)
Next, you will play a game. Then, we are going to listen to a story. (reviewing/
summarizing/ communicating goals/ sequencing goals)
7. Match the expressions in column A with expressions in column B. Tick the right

option. (4m)

Column A ColumnB
A. Don’t forget I. to pay attention to the explanation ( )
B. Youneed II. is off topic ()




C. This sentence II1. are missing ()

D. Some details IV. to complete the chart ()

1.LAIVBI CIIDIII 22AIMIBIICIVDI
3.CAOBIICIVDI 4. AIBIICIIDIV

Marking criteria for writing section (pre-test and screening test) (A- 1) (1 to 4)

Areas assessed: Task fulfilment and communicative competence

3 (above A1) *  Fully intelligible responses for all five
questions.
o Test taker completely achieves the task.
2 Al.2 »  Three or four of the responses are intelligible.
*  Errors impede understanding in one or two
responses.
1A1.1 *  One or two of the responses are intelligible.
*  Errors impede understanding in two or three
responses.
0 A0 * No intelligible responses.

Writing 3,4

Areas assessed: task fulfilment / topic relevance, grammatical range & accuracy,
punctuation, vocabulary range & accuracy, cohesion.
5 B1 (or above) Likely to be above A2 level.

4 A2.2 *  On topic.
*  Uses simple grammatical structures to produce writing at

the sentence level. Errors with basic structures common.
Errors do not impede understanding of the response.

*  Mostly accurate punctuation and spelling.

*  Vocabulary is sufficient to respond to the question(s).

* Some attempts at using simple connectors and cohesive
devices to link sentences.

3 A21 *  On topic

»  Uses simple grammatical structures to produce writing at

the sentence level. Errors with basic structures common.
Errors impede understanding in parts of the response.

*  Punctuation and spelling mistakes are noticeable.

*  Vocabulary is mostly sufficient to respond to the
question(s) but inappropriate lexical choices are
noticeable.

*  Response is a list of sentences with no use of connectors
or cohesive devices to link sentences.

2 A1.2 *  Not fully on topic




e Grammatical structure is limited to words and phrases.
Errors in basic patterns and simple grammar structures
impede understanding.

+ Little or no use of accurate punctuation. Spelling
mistakes common.

*  Vocabulary is limited to very basic words related to
personal information and is not sufficient to respond to
the question(s).

*  No use of cohesion.

1A11 *  Response limited to a few words or phrases.
e  Grammar and vocabulary errors so serious and frequent
that meaning is unintelligible.

0A0 *  No meaningful language or all responses are completely

off-topic (e.g. memorised script, guessing).

Writing 5

Areas assessed: task fulfilment & register, grammatical range & accuracy, vocabulary
range & accuracy, cohesion.

Above b2 Response shows the following features

6 marks * Response on topic and task fulfilled in terms of
appropriateness of register. Two clearly different registers.

*  Range of complex grammar constructions used accurately.
Some minor errors occur but do not impede understanding.

*  Range of vocabulary used to discuss the topics required by
the task. Some awkward usage or slightly inappropriate
lexical choices.

* A range of cohesive devices is used to clearly indicate the
links between ideas.

5 marks Response on topic and task fulfilled in terms of appropriateness
B2.2 of register: appropriate register used consistently in both
responses. Response shows the following features

» Some complex grammar constructions used accurately. Errors
do not lead to misunderstanding.

* Minor errors in punctuation and spelling occur but do not
impede understanding.

* Sufficient range of vocabulary to discuss the topics required by
the task. Inappropriate lexical choices do not lead to
misunderstanding.

* A limited number of cohesive devices are used to indicate the
links between ideas.

4 marks Response partially on topic and task partially fulfilled in terms

B2.1 of appropriateness of register: appropriate register used

consistently in one response. Response shows the following
features
» Some complex grammar constructions used accurately. Errors

do not lead to misunderstanding.




* Minor errors in punctuation and spelling occur but do not
impede understanding.

* Sufficient range of vocabulary to discuss the topics required by
the task. Inappropriate lexical choices do not lead to
misunderstanding.

* A limited number of cohesive devices are used to indicate the
links between ideas.

2 Response partially on topic and task not fulfilled in terms of
B1.2 appropriateness of register: appropriate register not used

consistently in either response. Response shows the following
features

* Control of simple grammatical structures. Errors occur when
attempting complex structures.

* Punctuation and spelling is mostly accurate. Errors do not
impede understanding.

* Limitations in vocabulary make it difficult to deal fully with
the task. Errors impede understanding in parts of the text.

* Uses only simple cohesive devices. Links between ideas are
not always clearly indicated.

1 Response not on topic and task not fulfilled in terms of
B1.1 appropriateness of register. No evidence of awareness of
register. Response shows the following features

* Control of simple grammatical structures. Errors occur when
attempting complex structures.

* Punctuation and spelling is mostly accurate. Errors do not
impede understanding.

» Limitations in vocabulary make it difficult to deal fully with
the task. Errors impede understanding in most of the text.

» Uses only simple cohesive devices. Links between ideas are
not always clearly indicated.

0 Performance below B1, or no meaningful language or the
Al1/A2 responses are completely off-topic (e.g. memorized script,
guessing).

Appendix A2: Score band used for preliminary, pilot, and main study
a. Score band used for preliminary study
Based on CEFR percentage scores the Aptis scores for the test are provided below: (out of

65 marks) The scores mentioned below include grammar and vocabulary, reading

comprehension, and writing skills

Grammar and
Reading (2 iting (2 Total
Vocabulary (25) eading (20) | Writing (20) | Total (65)
Al1-A2 10 6 7 3
B1 14 10 10 34




|B2

16

| 15

| 16

| 47

Based on TEFT assessment score bands the following scores are considered as band 1,2,3

for the classroom language test scores: (out of 20 marks)

8to 11 Band 1
12to 16 Band 2
17 and above | Band 3

The above scores include managing classroom, understanding and communicating

classroom content and assessing students and providing feedback

b. Score band for pilot, main study

Based on CEFR percentage scores the Aptis scores for the test are provided below: (out of

56 marks) The scores mentioned below include reading, listening, speaking, and writing

skills
Listening (17) | Reading (18) | Writing (12) Speaking (9) Total (56)
Al-A2 3 6 4 3 16
B1 7 9 6 5 27
B2 10 14 10 7 41

Based on TEFT assessment score bands the following scores are considered as band 1,2,3

for the classroom language test scores: (out of 50 marks)

20 to 27 Band 1
30 to 37 Band 2
40 to 50 Band 3

The above scores include managing classroom, understanding and communicating

classroom content and assessing students and providing feedback.

Appendix A3: Marking criteria for task preparation

Task for lesson plans marking criteria

Item Marks
Language strategy, teacher rubric 1 mark
Task phases 1 mark
Instructional language 3 marks
Total 5 marks




Based on the relevance of answers and task fulfilment learners are given 3 to 5 marks,
where 3 marks indicate medium performance level, 4 marks indicate above medium
performance level and 5 marks indicate high performance level. Below 3 marks is
considered as low performance level.

Appendix B: Data Collection Consent



P Bigy
f AR %
& w,‘n =1

To "1 J . .'! | E‘l

ThePrincipal 3\ YA/ 8

St.Peter sB.Ed college > . 4

LB Nagar F13448

Date:

Sub: Request for data Collection for research purposes

Dear Madam,

1 am Lalitha Devi Bommanaboina, (701975) research scholar under the supervision of _Dl-
Madhavi, from the School of Humanities, request you to permit me to collect data regarding
the language proficiency of pre-service teachers and also provide leaming opportunities for

student teachers to improve their language proficiency and teach effectively through
Intervention.

| am going to employ some research tools such as language proficiency test, classroom
observation, questionnaires, tasks as part of a pre-test and a post-test, interviews with leamers

and teachers, student feedback through the pre-stage, intervention stage, and post-stage of my
study.

Thanking vou,

Yours Sincerely,

Lalitha Devi Bommanaboina
Research Scholar
School of HSS
D Madhavi
Professor " -
Head of Department, Humanities and Social Sciences,
NIT Warangal M
Princlpal
§T. PETER'S COLLEGE OF EDUCATI™|
"-':..'._. a Mapar, Hanamkonda
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ThePrincipal

Lal Bahadur college of Education
Warangal

Dane:

Sub: Request for data Collection for research purmposes

Dhear Sar,

| am Lalitha Devi Bommanaboina, (T01975) rescarch scholar under the supervision nrdDr.
Madhavi, from the School of Humanities, request you to permit me to collect data regar I:ﬁ
the la.iguage proficiency of pre-service teachers and also provide leaming opportunities r
studewt teachers to improve their language proficiency and teach effectively through
interventon,

| am going to employ some research tools such as language proficiency ':EL-cl:smmmmnm
observation, questionnaires, tasks as part of a pre-test and a post-test, Interviews i

and teachers, student feedback through the pre-stage, intervention stage, and post-stage of my
study,

Thanking vouw.

Y ours Sincerely,
Lalitha v=ni Bommanaboina
Research Scholar
School of HSS
Dr Madhavi
Professor
Head of Department, Humanities and Social Sciences, "f
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NIT Warangal Y‘E’:R,-
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The Principal

College of Teacher Education
Hanamkonda,

Warangal

Date:

Sub: Request for data Collection for research purposes
Dear Sir,

I am Lalitha Devi Bommanaboina, (7019751 research scholar under the supervision of Elr
Madhavi, from the School of Humanities, request you 1o pt.'rmi!: me Lo u_n:ullncl data u-_g_a:dlfpg
the language proficiency of pre-service teachers and also provide leaming opporiunities for
student ieachers 1o improve their language proficiency and teach effectively through
Intervention,

1 am going to employ some research tools such as language thr’[Tll:‘il:l:ll:_}' test, classroom
observation, questionnaires, tasks as part of a pre-test and a post-1est, Inlervicws with 1m:_ru:rs
and teachers. student feedback through the pre-stage. intervention slage, and post-stage of my
study.

Thanking you,

Yours Sincerely, _

Lalitha Devi Bommanaboma

Research Scholar

School of HSS

Dr Madhawi

Professor

Head of Department, Humanities and Social Sciences,
NIT Warangal
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The Principal

Viswambhara College of Fducation
Bollikuma

Warangal

[ate-

Sub: Request for data Collection for research purposes

Dhear Sir,

| am Lalitha Devi Bommanaboina, (701975) research scholar under the supervision of Dr.
Madhavi, from the School of Humanities, request you 1o permit me 1o collect data regarding
the language proficiency of pre-service teachers and also provide learning opportunities for
student teachers to improve their language proficiency and teach effectively through
Intervention.

| am going to employ some research tools such as language proficiency test, classroom
observation, questionnaires, tasks as part of a pre-test and a post-test. interviews with leamners
and teachers, student feedback through the pre-stage, intervention stage. and post-stage of my
study.

Thanking you,

it 1 11 SR
Lalitha Devi Bomu.-*naboina . _
Research Scholar AL g‘j__r,y_ .
School of HSS fﬁ%z P{}
Head of Department, Humanities and Social Sciences, : ._{. 5T A, Dist. Warangal (T5)
NIT Warangal
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The Principal

Fatima College of Education
Karipet

Date:

Sub: Request for data Collection for research purposes
Dear Sir,

1 am Lalitha Devi Bommanaboina, (701975 research scholar under the supervision of Dr.
Madhavi, from the School of Humanities, request you to permit me to collect data regarding
the language proficiency of pre-service teachers and also provide leaming oppertunitics for
student teachers to improve their language proficiency and teach cffectively through
Intervention.

1 am going to employ some research tools such as language proficiency l.|=-5!,_ classroom
observation, questionnaires, tasks as part of a pre-test and a posi-test, inlerviews with leﬂn:nﬂs
and teachers, student feedback through the pre-stage, intervention stage, and post-stage of my
study,

Thanking you,
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Lalitha Desws " .

Research Scholar fw},

School of H5S

Professor =

Head of Department, Humanities and Social Sciences, s

e Princtpl ~—.
_arma College of rAmes Ve
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Pre-test and Post-test
1. SILL (Strategy Inventory of Language Learning)
2. Language self-efficacy
3. Teaching Efficacy

Post-test

1. Student feedback

| Details of the pariicipant i
i Methodologpy: ﬂiﬂ‘.‘:‘d‘j'rﬂﬁlﬂh
Gender: Temmale Loeation (Ruralfurban):
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i | esiiiniect the sonind of a new English word apd
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help remember e word, A
1 1 remember o new Enplish ward by making a
merial pieture ol a situation in which v
ihie wond mighi be wsed.
5 Vwse Masheards io remembser new Cnglish
words. e
L I phiysically act out new English wonds,
e
7 I review English lessans ofien,
[V
. 1 nemember new English words or pheases by
remembering 1heir lncaiion an the
page, on he board, or on a street sign, e
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Copnitive 5 ies ' i i
9 1 say of wrile new English words several limes,
L
o 1 practice the sounds of ish.
o -
11 1 i [} .
star conversatians in English "
12 1 wrile notes, messapes, IENErs, ar reports in
Enplish. L
13 I first skim an English passaps (read aver the
passags quickly) then go back and read o
carelully.
14 I makce smmaries of information that T hear or
read in English. o
Compensation siratepies
15 T undersiand unfamiliar English words, 1
ke puecsies —”
14 I try 10 guess what ihe other person will say
ek in English. e
Melacognilive 5 jes
17 I'iry 1o find as many ways as | can o use my
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sy il again.
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3z 1 ask questions in Enplish.
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il | start conversations in English. -
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14 I meake summaries of information that | hear or
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15 To understand unfmniliar English wonds, 1 L-'f
maoke guesses _
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1:am afraid of making a mistake. v
7 1 give mysell a reward or treat when [ do well in

English. v
28 T natice if | am tense or pervous when [ am

studying ar using English. wd

\

9 11alk 1o someene clse about how | feel when |

am leaming English. v

Sockal sratepics
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sk the other person to slow down ar
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L] | can give clear instructions in English when
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.|

I can give clear instructions in English when
giving assessment asks which are linked 1o
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8 I can give clear instructions in English when
managing the classroam,

E“ﬂ_'lucj for class management
9 I gan establish a elassroom management system
with each group of students
EfMicacy for instniclional stralegies
10 I gan provide an alternative explanation or
example when giadents are eonluged.

11 I can prepare good questions (o engaps learmers
in understanding the conlent.
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menial picture of n sitwation in which (Vo
the word mighl be used, R

5 1 use Nasheards 10 remember new English
winnds. LW

[ I physically act oul new English words,

T 1 review English lessons oflen.
ng v

] 1 remember new English wards or phrasss by
remembering their locatbon on the
pape, on the board, ar an a sircel Sign, L

Copnitive siriegies
o 1 say or write new English woords several times.

] 1 practice the saunds of English,

11 1 starl conversations in English. L

2 | write nodes, messages, leflers, af reposis |n
English. vy

13 1 Tirst skim an English passage (read aver the
passage quickly) then go back and read
carefllly.

14 | make summearies of information that [ bear or
resd in English. v

Campensaion sirmispies

15 T urslersiand unfamiliar Enpglish warnds, | v
make pucsics

16 1 ey 1o guess whal the otler person will say

neat in English. U

Metacognilive sirilegies

17 I iry 10 find as moany ways s | can o use my
_English, 5"
1% 1 modles ny English misiakes and use ot
infonmation o help me da beller. W

19 I pay sdlention when somcone is speaking
English. v
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1 am afraid of making & mistake. e
27 | give myseil s reward or treat when | do well in
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1] I matice i | am tense or nervous when [ am
studying or using English. W
FL] i talk to someone else about haw | feel when 1
am learning English, o
Social stralepics
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(e, news from the Time magazine) T
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wriling
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Gy I ean give elear instruclions in English when
conduciing activities which are linked 1o
lampunge sirstegics v

T I ean give clear instructions in English when
giving nssessment tasks which are linked 1o
language stralegics e

- I can give clear instructions in English when
managing the classraom -

EMMicacy for class management
9 I can establish a classroom management sysbem
with cach proup of students e
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1 I can provide an alternative explaraiion o -
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page, an ibe board, or an a sireet sign.

Copnilive siralegics
] 15y or write new English words several times. o

0 I practice the sounds of English,

1 1 starl comversations in English.

12 I wrile poles, messages, letlers, or reparts in
English. (P

13 I first skim an English passage (read over the

passage quickly) then go back and read v.-‘
carelully.

14 | miake summaries of infrmation that | hear or
read in English, v

Eurlu:mnlinn stralcpies
15 To understand unlamiliar English words, 1 Ve
makc piseiscs
16 Liry to pucss what the olher persan will say
next in English, v

Metacognilive stralegics

7 1 Ery to find as many ways as | ean o use my
English. v
I8 I medice my English mistakes and use tha
infsrmation 10 help me do betler. v

19 I pay attention when someone is speaking u/.r
English.
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ks gusmus -
14 1 try to gucss whe2 the other person will =y
re=xt ia English. v
REve I
17 It}mrndum--mulmnuwm v
Erglish
“IE I netice my English micsies and use that
informasion to help me do bener. (v
] | pay azention when someone i speking n
Englith.
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skills. \/;
15 | ehvink abent nig progress in bkearning English, o
Alleclive simicgics
26 I enconmge mysell o spenk English even when
1 arn afraid of making o misiake. "
7 I give mysell a rewand or irest when [ do well in
Engligh. "
-
15 I nodice if 1 am lenss or nervous when §am
stedying or using Enplish. e
19 I talk 1o someone else nbout low | Geel when |1
am leaming English, vy
Social siraleghes
0 IF1 da nod underzand samething in English, |
ask ihe olher person to slow dewn or v
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il I practice English with otlwer siudents o
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POST-TEST

Tl = 101 pasrticipants
r_I' Amgunge sell-cllicigy awimciiess ol pre-ser fee lewhers in expetimental group ™7 [ i
— e e R ——— J

Sedf.cfticacy i F | 2 joe
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Listeming .--""_ - =
! Cain v onderstand stonics wobd in English? | o -~
2 Can you understand raalio programs in
English speaking countries? ("
3 I wosur teacher pives you an smliv-recorded
English diabogue alsoul sehool Hife, con you i
undersiand if?
spenking ]
4 Can you indroduce your university in
English? v
3 Can you ask questions to yvour 1eachers in -
English? _
] Can you discuss in English with youwr
classmales somie opics assuming all of vou
are interested? il
7 Can viou answer your leachers” questions in -
English? -
5 Can vou introduwos yoursell in English? W
Resding
] Can you finish your hoamework of Englizl
reading independently? Al
i) When you read English artscles, can you
guess the meaning of unknown words? v
i Can vou understand the English news on the
Intemet? v
[F] Can you read English newspapers? s
[E] Can vou find the meaning of new words by
using English-English dictionaries? el
14 Can you undersiand new reading malerials
{e.g., news from the Time mapazine) v
selected by vour instrscior?
wriling
I5 Can you wrile English compositicns -
assigred by your teachers?
Ia Can you leave a message Lo your classmales v
in English?
I7 Can you make new sentences with the word o
just leamed? s
I8 Can you send ematls in English? v
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Language of Indnaction
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Reading components (pre and post-test) Marks: 18
1. Contextual clues
2. Jumbled paragraph (2)
3. Short text comprehension
4.  Long text comprehension
Listening Marks:
17
Listening (pre-test) question paper
1. What class was the teacher assigned?
a. English b. History c. Geography
2.  What day is the Mathematics test?
a. Monday b. Tuesday c. Friday
3. What team will the teacher coach this year?
a. Volleyball b. Football c. Basketball
4. Where is the staff holiday party?
a. At school b. At a restaurant c. At a banquet hall
5. What was the class average on the English test?
a. 60% b.70%  ¢.75%
6. Two coworkers are talking about their upcoming conference. What time is the
meeting?
a.445pm b.4:45pm  c.4:00 pm
7. How much is the library's new late fee?
a.$0.25/aday b.$1.00/aday c.$2.00/aday
8. What room number is the substitute teacher's classroom?
a. 12 b. 13 c. 30
9. What did the student bring for show and tell?
a. Abook b.Adoll c.Anpet
10. According to the new dress code, what can't the teachers wear?
a.Jeans b. Suits  c. Shorts
11. Two friends are discussing the new teacher. What do they think?

a. She's easy to understand. ~ B. She's friendly. C. She's young.



12. Listen to two teachers discussing potential modifications to their language school.
Read the statements and decide whose opinion matches the best: the man's, the
women, or both.

There should be a practical component (man/woman/both)

13. Listen to a new teacher asking a senior teacher about classroom management
strategies. Read the statements and decide whose opinion matches the best: the man’s,
the women, or both.

Rules should be clearly defined. (man/woman/both)

14. Four high school teachers are discussing their views on various school subjects.

Complete the sentences. Use each answer only once.
(I. Highlights the importance of learning a second language II. Is creating a course of
his/her own III. Believes physical education should be compulsory I'V. Incorporates art
into the lessons V. Wishes the curriculum were more practical VI. Thinks second
language instruction in other subjects is problematic.)
Person A T II III IVV VI
PersonB ITIIIIIIV V VI
PersonC I 1I III IV V VI
PersonD I II III IV V VI
PersonE I II Il IV V VI
PersonF I II III IV V VI
Listening (post-test) question paper
1. Listen to the substitute teacher. Which class did she cover?
a. Science  b. Business c. Maths
2. Why was the school closed on Monday?
a. Holiday  b. Flood c. Election
3. How many reports did the teacher complete?
a. 30 b. 20 c. 15
4. What did the teacher leave at home?
a. Her identification ~ b. Her keys c. Her folders
5. Where is the teacher taking the class for the field trip?
a. Museum b. Park c. Cinema
6. Two colleagues are discussing a new policy. What are they least happy with?

a. Training program  b. Meeting Length c. Preparation Time



7. What part of the school is closed for repairs?
a.Field  b. Gymnasium c. Hallway
8. During the sports match, what did the student injure?
a. His leg b. Hisarm c. His head
9. According to the principal, what will be served at the staff dinner?
a.Salad b.Pizza c. Pasta
10. How will the class get to the field trip?
a.Cars b. School bus c. Public transport
11. Two colleagues are discussing the new teacher. How old is she?
a. 25 b. 40 c. 30
12. Listen to a new teacher discussing with his boss. Read the statements and decide
whose opinion matches the best: the man’s, the woman’s, or both.
Having lesson modifications is helpful.
13. Listen to a new teacher discussing with his boss. Read the statements and decide
whose opinion matches the best: the man’s, the woman’s, or both.
Peer observations are helpful for all teachers.
14. Four people are discussing their views on shopping. Complete the sentences. Use each
answer only once. You will not need two of the reasons.
(I. Learned a new strategy from someone II. Promote hard work III. Limits student
rewards IV. Punishes bad behaviour V. Uses teamwork in the classroom VI. Struggles

to deal with adults)

Person A I II III IVV VI
PersonB TIHIIIVV VI

PersonC I 1I I IV V VI
PersonD I II I IVV VI
PersonE I II III IV V VI
PersonF I 11 III IV V VI



Writing (pre-test) task 1 and task 2
Marks allotted: 12 Time allotted: 12
minutes
Writing section
1. Prepare an e-mail to the parents of your students explaining them the advantages
and disadvantages of mobile learning. Provide your answer in 100-120 words.
Answer:
2. Paragraph writing
Use the clues (verbal) below and write a paragraph: (100-120 words).
Healthy habits, disciplined lifestyle, health is wealth, overall health
Answer:
Post-Test Writing
1. Share one memorable event in your life with your distant friend through mail.
(Provide your answer in 80-100 words).
Answer:
2. paragraph writing- successful/unsuccessful people
Use the clues (verbal) below and write a paragraph: (100-120 words)
Mindset, success, failures, learning
Answer:
Pre-Test Speaking
Marks allotted: 9 MARKS Time allotted: 6 minutes
1. You have to explain the topic ‘self-motivation’ to students. Use the following cues
and speak on the topic for 45 seconds for each question.
Why is it important to stay motivated in life despite failures?
What tips do you provide to your learners to stay self-motivated in their

personal and academic lives?




2. What do you see in the two pictures? B. Which mode of communication do you
think has more benefits and why? C. Which types of communication do you think

should be encouraged in a classroom learning process?

Post-Test Speaking

1. Describe the picture below b. How is technology useful to learners? C. do you think

technology can replace a teacher in future?

2. You have to explain the topic ‘smart work vs hard work’ to students. Use the

following cues and speak on the topic for 45 seconds for each question.

a. Describe the picture

b. What is the difference between smart work and hard work according to you?
c. Which one do you think is important for a successful career?

Hard Worker Smart Worker

Classroom English components (pre and post-test) Marks:

50

1. Managing the classroom



2. Understanding lesson content
3. Communicating lesson content
4. Assessing student work

5. Giving feedback

Appendix C3: Intervention (student responses)
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TMEICD  Prenaenm ()
- TUMBLED  prRAGRAPH (1)) Medmr
SHoRT  TExXT (1) - ke

Pre-test questionnalre Reading (18 marks) Time allatted: 35 minutes
Instractions: Tick mark () the appropriate answer, avald double tick marks and strike-affs.
* Contextual clues (guessing menning fram context) (4m)

1. This ‘urban-rural manufactering shift’ has often been interpreted as a mixed bag, as it has its share
of advantages that could transform the rural economy, as well as a set of constraints, that could
hamper higher growik,

What is the meaning of the word 'hamper” in this context?
4. o make something ensier
b o make something difficuit
o 1 make something convenient

2. While politicians, writers, artists, actors, and otker celebrities hove been given their dus, science
ond scientists seem 1o hove been Jargely ignered. The general apathy towards science, and the lazk
of sclentific temper amonp, the public and politicians, is & poor commentasy oo the Indian
sensibiliny.

What is the meaning of the ward “aputhy” in the contexi?

a. lack of interest

AT lack of talent
. lack of difference
3. Parlisment underscored our comunitmeant {0 propagate scientific temper by including it as a duty in

Article STA of the Constinstion through the 42nd Amendment, Article S1A says, “It shall be the
duty of every citizen of India to develop the ssientific temper, humanism, and the spirit of inquiry
and reform.™
‘What is the meaning of the word *underscore” in the context?

@, o make something effective
b. 1o make romething evident
" to make something dutiful
4. As the keystone of the scientific revolution of the seventeenth century, Newion's work combined the
cantributions of Copernicus, Kepler, Galileo, and others into a new powerful svnthesis,
What is the antonym of the word “synthesis” in this coatext?
a.  the combination of similar cosceptions inlo a whale
b, _the combination of popular conceptions into & whole
7 the counbination of diverse conceptions into a whale

Reamrangs the sentences into a paragraph (the first and last sentences are given to you): (2M)
51 Isaac Newion was born in Woolsthorpe near Grantham, Ergland.
S6. It was dusing this year that the iscident of the apple falling on him is said to have securred
4. Hewas bom into o poor farming family but was not goad a1 farming.
B. In 1665 a plague broke out in Cambridge and 5o Newton took a year off,
C., He is generally regarded as’the most oripinal £ influsniizl thearist in the history of science.
d. He was sent to study at Cambridge University in 1661,
A. ABCD BCDAB C. DCAB D. CADB )
Rearmanges the sentences into a pasagreph (2M)
P. A person of poor bealth can never be a good sportsperson and in countries where there ase high levels of
stunted growth, malnuirition, and anemia, we cannel expect pood athleles
(). There are many factors that are imporiant in determining the performance of o nation in various SpOIs,

R. The size of total GDP is hardly important in countries like India where a sizable segmenl is fighting husger.



5. Beyond n threslold level, the average standard of living in a nation and the country’s population size may be
important determinants for its performance at the Olympics.

"QRS B QSRE C. SRPQ D. QRSP | )
Short text comnprehension; (4m)
Read the questions below and mateh them with tle opinions of peaple:
Who thinks that the Chinese are not good swimmers due 1o their stature? 2, Whe thinks that because of world-
class training facilities spurtspersons from rich couniries can win over sportspersons in poor nations? 3, Who
thinks that India is not able to perform best in uny one spart comnared to other Asian countries? 4, Who thinks
that other countries in Asin and Affica started showing better parformance in International sporis when there was
no proper allocation of resources for sports in India?

8. Mobilizing resources in world-class training provides an edge 1 sportspersans, Such infrastructure makes
the U.S. the superpower in athletics and gymnastics, Germany in equestrian, and the UK. in diving, sailing,
and ¢ycling. For poor nations, creating such infrastructure is a laxury,

b. Genetic factors are also no less important, The U.S., Australia, and the Netherlands ae powerhouses in
swimming, but not China. Perhaps, taller people have an advantage in swimnming or basketoall but height is not
important in thooting or gymnastics, China excels in shonting along with the U5, and Germany, East Asian
nations do better at table tennis than Western nations, Russia, Enst Europesn nations, and Ceniral Asian
countries do well in amateur boxing whereas China and Centeal Asian countries do better in weiginlifting and
wrestling.
&. During colonial rule, India got some expostre 1o international sponting events earlier than many Asian and
African notions. The Caloutta Football League, for example, Is the oldest football league in Asia. Durand Cup
is the oldest existing football tournament in Asia. This exposure gave Indin an edpe over other *Third Warld'
nations in the 1950s and early 1960s. Resources in India were spread thinly scross sports disciplines. As more
and more nalginns started coming into the intemational sports arena, India's relative position started declining in
the 1970s.
d. Asian countries such as Kazakhstan, Singapore, and Malaysia may stand below India in the medal tally at
the Asian Games but are ahead of it at the Olympics. This is primerily becauss India is moderately good at
many sports but not good enough to be the best at any of them. [a contrast, Jomakea does well at the Olympics
in sprinting and Kenya gets medals in long-distance running. They perform better than India though they are
nol great sporling nations.

- persen D, person B, person A, persan C
2. person B, person A, person D, person C i
3. person C, person B, person A, person D
4. person A, perron C, person B, person D

Read and mateh: (match the paragraphs with sppropriate headings) {6m)
Title: Why students need to keow about digial literncy

Digital literacy belps students to know how to use the Interuet safely and responsibly. Here are & fe waya i
which studenis can be taught about digital literacy: 0 ' N "



A. The Interet is a vast resource with all kinds of information, all of which students have easy access 1o,
Therefore, they are more vulnerable to fake news and misinformation. Encourage students to ask

questions and finalise answers after comparing information from multiple sources.

B. B. Most students are active on social media and adept at using it. They must be made aware that
platforms like Twritler can be used 1o conduct research polls and Facebook and LinkedIn can be used

10 connect with peers,

€. Stwudenis often cite a quole ora paragraph without giving due credit to the original work. They need to
be taught the correct way 1o use cifations, and quotes and support their answers by attributing

information to the original author, .

D. With personal er sensitive Information being stolen, smdents should know the necessity of having a
strong password, what to do while using a public network, what phishing is, and more. Internet theft

15 a sericus issue and digital literacy can help counter it

E. Students need to be taught how to get results that are relevant to their querics, Techniques like using
"OR" berween two search queries can combine results, A “related” in front of a web address can help

get other similar sites,

iT. Constantly being around digital tools can make a person feel distant and drained. Digital literacy can
help students leam distraction-managemeat techniques such as taking multiple breaks and muting
notifications while studying.
The titles of the paragraph= are given below, Tick mark the right option.
& Avoiding plagiarism b. Promaote critical thinking for online content ¢. Managing digital distractions
D. Teach Internet safetye. Social medin for learning [. Effective use of search engin=s

ABEDFC B. CFDABE ;/ EBAGFC D. BEADFC



CONTEXTUAL  CLUES- Jhﬂ'h .
TOMBLED  PARPAGRNPH {r)? Hedils
TUMBLED  PARAGRAPH (2)

StoeT  TEXT -

thih
loNG  TexT — thg®

Post-reading questionnaire Reading (18 marks) Time allotted:

Instructions: Tick mark (1) the appropriate answer, avoid double tick marks and strilke-
offs.

Contextual clues (guessing meaning from context)

Most of us have a tendency to talk about a problem and not about the action to solve the
problem. This would again result in negative energy being circulated and the Mind would
further strengthen its tendency to revel in negativity and not look to the positive,

What is the meaning of the word ‘t=ndency” in this context?

i & that makes someone likely to think or behave in a particular way
-b. that makes someone unlikely to think or behave in a particular way. ﬁ“"i :
c. that makes someone unhappily to think ‘or behave in a particular way ]

As competition becomes glaringly intense, meny people even Jove to- see the brilliant
children of their friends and neighbours fail. The children feeling the heat of competition -
feel as if nobody understands them. : :

What is the meaning of the word ‘glaringly’ in this contex:t? J*
a. ina way that is very astounding 3

b. ina way that is very interesting ¢ i e .
~c in a way that is very obvigus ; -

.-'jllfﬁ .

-

_ q__}rb'uth in turm should explore every opportunity to serve the nation, They have a
resppgsibility to ensure that India emerges as a frontline nation in-science, technology, and
i = : i

o+
1 T

"Wt is the meaning of the word *frontline" in this context?

. AL with an undisputable position in an activitv- | ¥ 5",

* B:, with a simple position id an activily - =< > 373 '

& with a leading position in fn uetivity -
But'the bench Wﬂn’tﬂﬁ_ to nrldrﬁ-safiﬂm larger qu,égtriun‘s nrf.-aing from the indiscriminate use of
plastic bags, which riot only posed'a grave threat to n_s:tu'rﬁ and the environment but also to the
human race itself. *All of us are ﬁr'atching how our Iakﬂj‘ipunds, and urban sewerage systems
are getting choked by plastic bags. ' T

LY

heeltit

What is the meaning of the word “indiscriminate’ in Ilhis.: context?

8. Lack of careful choice or planning ’
b. Lack of careless choice or planning



p *&/ Lack of intelligent choice or planning

Rearrange the sentences into o paragraph (2m)

P. Not only does this demotivate the majority, but also creates a lopsided one-size-fits-ail
approach,

Q. For any educated Indian, the next biggest challenge should be the implementation a_fa
grading system that focuses on the holistic development of ail students rather than honouring
a select few who manage to achieve inexplicably high grades.

R. The impiementation of a few changes can heip overhaul the system and benefit all the
students.

S. The pandemic has forced a transition of the estublisked norm in many fields through work:
from home, e-learning, virtual exams, and so on.

a. SQPR b. RPQS c. SPQR d. QSPR ( )|
Rearrange the sentences into a paragraph (2m)

P. Other requisites include social awareness, respecting diversity, and relationship
management skills that span social and cultural diversities.

Q. Additionally, technology has made the world smaller and faster than ever before.

R. Learning to lean will be a key skill to survive and adapt to a constantly changing and
shrinking world.

8. So, youngsters also need to be digitally literate and require skills such as information
svnthesis, cognitive flexibility, and open-mindedness.

/:{ PRSQ B.RSCP C.QRSP D.QSPR  ( )

Short text comprehension:

Read the questions below and match them with the opinions of people:

Who thinks that motivation can be improved by the way one treats oneself? 2, Who thinks
that an age-old practice will help in stress reduction? 3. Who thinks that building confidence
is possible by learning new things? 4. Who thinks that challenges will help a person to grow?

A. According 1o science, practicing a new skil! increases the density of your myelin or the
white matter in your brain that helps improve performance. Leaming new skills also helps
flex your memory muscles and improve your overall recall. It stimulates neurons in the brain,
forming more neural pathways and allowing electrical impulses to travel faster acroes them.
Combining these two things helps you leam things quickly and adapt to new situations with
confidence.

B. Our internal dialogue is often very different from how we would speak to someone we
care about. This is especially true of people who are perfectionists. Be mindful of being
overly self-critical. Rather than beat yourself up over & failure or misstep, try to give yourself
the same advice you would give to a trusted friend, Being too tough on yourself may hinder
your performance. Mulliple studies show that treating yourself with more kindness could be
the best way to train your mind for success. Research has linked self-compassion to



everything from improved psychological well-being and better body image to enhanced self-
worth and increased motivation,

C. Negative thoughts weigh you down and can take a toll on your professional and personal
life. Shifting a negative mindset to a positive outlook requires practice. When you NERA L
against a challenging situation, look for the hidden lesson, Ask yourself, “What Ef-"ﬂf’ kS
come out of this?" Think of it this way; failure is the only way to grow and evolve. It isn't the
end, It's the beginning,

D. Learning how to center yourself is one of the most important ways to train your mind for
Success. Try to become more aware of your breathing and take deep, slow breaths from your
belly, Juast doing this a few times a day can work wonders. Meditation is another way which
reduce stress. In fact, it is an art form that has been around for thousands of years. The good
news is that anyone can meditate.

A.ABCD b, BDAC $/CBAD d. BACD

Head and mateh: (match the paragraphs with appropriate headings)

Title: How to start running even if you kind of ha e it Runners love to hate their sport. Here's
advice for how to get past the pain and make running more fun. The Washington Post asked
readers, “Do you hate running but want to do it anyway?" More than 100 people responded
with stories of their love-hate relationship with running. Here's their advice.

A, The struggle of running is a shared experience with every other runner, from beginner to
clite marathoners. Sam Naney, suggests an alternate jogging for 30 seconds and walking for
30 seconds — a run-walk-run training method popularized by Olympian Jeff Galloway. In his
book, “I Hate Running and Yoy Can Tao; How to Get Started, Keep Going, and Make Sense
of an Jrrational Passion,” Leonard recommends permitting yourself to struggle. Running
takes time. It requires practice. You need the proper shoes and gear, which can be found at
specialty running stores,

B. Listening to a running podeast or guided running app during your run is like having a
personal coach by vour side. You can search for a variety of apps for runners of all levels.
Jess Mullen, 39, says that running is “always a difficult task.™ Listening to the NHS Couch to
SK podzast has helped. The episodes distract her from pain and offer reminders about form
and breathing, ; '

C. Music, audiobooks, and podeasts can also serve as entertainment and distraction in a long
run. "It encourages dissociaticn, which means that runners are not so aware of the fatigue
related symptoms from the organs and from the working muscles,” Karagenrghis said. Look
for headphones with “bone conduction technology” and an open-ear design so you can listen
to music but still hear traffic and stay aware of your surroundings.

D. A common question beginners ask is how to breathe. Heather Knight Pech, a running
coach for McKirdy Trainad, said one of the first things she tells her clients is to slow down
their pace. One breathing exercise Knight Pech recommends to warm up before running is
box breathing — inhaling and pausing for three to five seconds before exhaling through the
rnouth and pausing for three to five seconds, While running, Knight Pech suggests inhaling
through the nose and mouth but exhaling deeper out of the mouth, The key is slowing it down



ﬂ.ﬂd n‘-r'nil]il'l[l short and shallow breathing. “You do net want to be breathing short,” she sail.
And iT you are breathing shon, thit probably maens you're under some sort of stren.”

E. The struggle of running is o shared experience with every other runner, fromn heginner o
clite marathoner. Tn his book, “_Hnte Running and You Can Teo; How 1o Get Started, Keep
Going,_and_Make_Sense_of an_Irrational Passion,” Leonard recommends giving yourself

permission to struggle, Running takea time, 1t reuires practice.

F, A number of runners noted that the running community — during training and at race day
events — can make running more fun, It makes the running activity more accountable and
reignites n passion for learing,

The titles of the paragraphs are given belov, Tick mark the right optior.

A. Run with a personal coach in your ¢irh, Find your running community ¢. Expect the
siruggle d. Practice breathinge. Go slower. You can even walk sometimes . Run with music

or enlertninment

/ EAFDCB B, FCBDAE C.BCDFAE D, AEFBDC
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Instructions: Tiek mark (V) the appropriate answer, avold double thek marks nnd strike-ofTs.

Contextunl clues (guessing meaning from cantext) (4m)

rpreted os a mined bag, a3 it has its share

1. This “wrban-roral manufsciuring shifi* has often been inte
ts, that could

of advantages that could transform the rurol economy, as well 23 a set of consLrain
hamper higher growih.
What i the meaning of the word ‘lamper’ in this context?
lAf o meake samething easier
b, to make something difficult
. o make something convenaent
2. 'While politicians, writers, ariisis, actors, and other celebrities have been given their due, science
and scientists seem to have been largely ignored. The general aparfy towards science, and the lack
of seientific temper among the public and politicians, is 0 poor commentary o0 the Indian
sensibility.
What is the meaning of the word *apathy” in the context?
/x!' lack of interest
b, lack of talent
¢. lack of difference
3. Parlioment underscored our commilment to propagaie scieatific temper by including it s a duty in
Article 514 of the Constitution through the 42nd Amendment. Article S1A says, “It shall be the
duty of every cilizen of India to develop the scientific temper, humanism, and the spirit of inquiry
andd reform,™
What is the meaning of the werd *underscone’ in the context?
to make something effective
b, te make something evident
¢, io make something dutiful
4. As the keystone of the seieniific revolution of the seventeenth ceatury, Mewton's work combined the
comtributions of Copemicus, Kepler, Galileo, and others into a new powerful synthesis,
What is the antonym of the word “synthesis” in this context?
#" the combinatian of similar conceplions inte a whole
b. the combination of popular conceptions inlo a whole
¢. the combination of diverse conceplions into a whale

Rearrange the sentences into a paragraph (ihe firs and last sentences are given to youl (2h0)
] Isazc Newson was bom in Woolsthorpe near Grantham, England.
4. Tt was during this yvear that the incident of the apple falling on him is said to have occamed
A. He was bom into a poor farming family but was not good at farming.
B, In 1665 a plages broke out in Cambridge and so Newton took a year off.
€. He ie penerally regarded as the most original and influential theerist in the histery of science.
d. He was sent o siudy ai Combridge University in 1661,

& ABCD B. CDAB C, DCAB D. CADB ()

Rearrange the ssnlences into o pargraph (M)

P. A person of poor health can never be o good sporisperson and in countries where there are high levels of
stunted growth, malmeisition, and anemin, we cannot expect good othletes

0. There are masty faciors that are imporiant in delermining the performance of a nation in various spors.

. The size of iatal GDP is hardly important in countries like India where a sizable segment is fighting hunger,



§. Beyond a threshald level, the avernge standard of Hving in a nation nnd the eountry’s population size may he
important determinants [or its performance at the Olympica,

A.PQRS B, QSRP' C, snr:}{ﬂf’ QRSP | )

Short text comprehenslon; (4n)

Read the questions below and match them with the opinions of people:
Whe thinks that the Chinese are not good swimmers due 1o their stature? 2, Whe thinks that because of world-
elass training facilitics sportspersons from rich countries can win over SPortspErsons in poor nations? 3. Who
thinks that India is not able to perform best in any one sport compared lo other Asian countries? 4. Who thinks
that other countries in Asia and Africa started showing better performance in International sports when there was

no proper allocation of resources for sports in India?

a. Mobilizing resources in world-class training provides an edge to sporispersons. Such fnfrastruciure makes
the U.S. the superpower in athletics and gymnastics, Germany in equestrian, and the UK. in diving, sailing.

and eyeling. For poor nations, ereating such infrastructure is a luxury.

b. Genetic factors are nlso no less important. The U.S., Australia, and the Netherlands are powerhouses in

swimming, but not China. Perhaps, taller peaple have an advantage in swimming or basketball but height is not

important in shooting or gymnastics. China excels in shooting along with the U.5. and Germany. East Asian

nations do better at table tennis than Western nations. Russia, East European nations, and Central Asian
countries do well in amateur boxing whereas China and Central Asian countries do betier in weightlifting and

wrestling.

¢. During colonial rule, India got some exposure o
African nations. The Caleutta Football League, for example, is the oldest football league in Asia, Durand Cup
is the oldest existing faotball tournament in Asia. This expesure gave India an edge over other “Third World®
nations in the 1950s and early 1960s. Resources in India were spread thinly across sports disciplines. As more

international sporting evenis carlier than many Asian and

and mere nations started coming into the international sports arena, Indin's relative position started declining in
the 19705,

d. Asian countries such as Kazakhstan, Singapore, and Malaysia may stand below India in the medal tlly at
the Asian (Games but are ahead of it at the Olympics. This is primarily becaues India is moderately good at
many sports but not good enough to be the best at any of them. In contrast, Jamaica does well at the Olympics

in sprinting and Kenya gets medals in long-distance running. They perform better than India though they are
ot great sporting nations,
1. person D, person B, person A, person C
2. person B, person A, person ID, person C
_3<person C, person B, person A, person I
4. persan A, person C, person B, person [ B)
fead and match: (match the paragraphs with appropriate headings) (6m)
Title: Why students need to know about digital literacy

Diigital literacy helps students to know how to use the Intenet salely and responsibly. Here are a few ways in
which students can be taught abou digital literacy:



A. The Internet is o vast resource with all kinds of informatian, all of which students have easy accest 0.
Therefore, they are more vulnerable to fake news and misinformation. Encourage students to ask

questions and finnlise answers afler comparing information from multiple sources.

They must be made aware that

B, B. Most students are active on social media and adept at using it.
and Linkedln can be used

platforms like Twitter can be used to conduct research polls and Facebook
to connect with peers.

1o the original work. They need to

C. Stadents often eite a quote or a paragraph without giving due eredit
by attributing

be taught the eerrect way 1o use citations, and quotes and support their answers

information o the original author.

D. With personal or sensitive information being stolen, students should know the necessity of having a
strang password, what to do while using a public network, what phishing is, and more. Intemet theft

i% a serious issue and digital literacy ean help counter it

Studenis need 1o be taught how to get resulis that are relevant 1o their queries. Techniques like using
“OR"™ between two search queries can combine results. A “related™ in front af n web address can help
get other similar sites,

Constantly being around digital tools can make a person fieel distant and drained. Digital literacy can

hielp studenis learn distraction-management techniques such as laking multiple breaks and muting
notifications while studying.

The titles of the paragraphs are given below. Tick mark the right option.

Avoiding plagiarism b. Promote eritical thinking for anline content ¢. Managing digital distractions

a,
. Teach Imtzrnet safetye, Socinl media for leamning . Effective use of scarch engines
ABEDFC B. CFDABE ,Ef/EBADFC 0. BEADFC
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Post-reading questionnaire Reading (18 marks) Time allotted:

Instructions: Tick mark (V) the appropriate answer, avoid double tick marks and strike-

offs.
Contextual clues (guessing meaning from context)
Most of us have a tendency to talk about a problem and not about the action to solve the

problem. This would again result in negative energy being circulated and the Mind would
further strengthen its tendency to revel in negativity and not look to the positive.

What is the meaning of the word “tendency” in this context?

,,nf" that makes someone likely to think or behave in a particular way
b. that makes someone unlikely to think or behave in a particular way.
c. that makes someone unhappily to think or behave in 2 particular way

many people even love to sec the brilliant

As competition becomes glaringly intense, :
The children feeling the heat of competition

children of their friends and neighbours fail.
feel as if nobody understands them.

What is the meaning of the word ‘glaringly’ in this context?

a. inaway that is very astounding

b. inaway that is very interesting

4~ in a way that is very obvious
The youth in turmn should explore every opportunity to serve the nation. They have a
responsibility to ensure that India emerges as a frontline nation in science, technology, and
other fields.

What is the meaning of the word *frontline’ in this context?
A. with an undisputable position in an activity

B. with a simple position in an activity
J- with a leading position in an activity

But the bench wanted to address the larger questions arising from the indiscriminate use of
plastic bags, which not only posed a grave threat to nature and the environment but also to the
human race itself. *All of us are watching how our lakes, ponds, and urban sewerage systems
are getting choked by plastic bags,

What is the meaning of the word ‘indiscriminate’ in this context?

a. Lack of careful choice or planning
b. Lack of careless choice or planning



/e:" Lack of intelligent choice or planning

Rearrange the sentences into a paragraph (2m)
P. Not only does this demotivate the majority, but also creates a lopsided one-size-fits-all
approach.

Q. For any educated Indian, the next biggest challenge should be the impl :
grading system that focuses on the holistic development of all students rather than honouring

a select few who manage to achicve inexplicably high grades.

R. The implementation of a few changes can help overhaul the system and benefit all the
students.

S. The pandemic has forced a transition of the established norm in many ficlds through work
from home, e-learning, virtual exams, and so on.

a. SQPR h.’ﬁpqs c. SPQR d. QSPR )

Rearrange the sentences into a paragraph (2m)

ementation of a

P. Other requisites include social awareness, respecting diversity, and relationship
management skills that span social and cultural diversitics.

Q. Additionally, technology has made the world smaller and faster than ever before.

R. Learning to learn will be a key skill to survive and adapt to a constantly changing and
shrinking world.

S. So, youngsters also need to be digitally literate and require gkills such as information
synthesis, cognitive flexibility, and open-mindedness.

A.PRSQ B. RSQP ﬁ./QRSI‘ D.QSPR  ( )

Short text comprehension:

Read the questions below and match them with the opinions of people:

Who thinks that motivation can be improved by the way one treats oneself? 2. Who thinks
that an age-old practice will help in stress reduction? 3. Who thinks that building confidence
is possible by leaming new things? 4. Who thinks that challenges will help a person to grow?

A. According to science, practicing a new skill increases the density of your myelin or the
white matter in your brain that helps improve performance. Leaming new skills also helps
flex your memory muscles and improve your averall recall. It stimulates neurons in the brain,
forming more neural pathways and allowing electrical impulses to travel faster across them.
Combining these two things helps you learn things quickly and adapt to new situations with

confidence.

B. Our internal dialogue is often very different from how we would speak to someone we
carc about. This is especially true of people who are perfectionists. Be mindful of being
overly self-critical. Rather than beat yourself up over a failure or misstep, try to give yourself
the same advice you would give to a trusted friend. Being too tough on yourself may hinder
your performance, Multiple studies show that treating yourself with more kindness could be
the best way to train your mind for success. Research has linked self-compassion to



everything from improved psychological well-being and better hody image o enhanced welf-

worth and increased motivation.
toll an your professionzl and personal
practice. When you run up

yourself, “What good might
isn't the

C. Negative thoughts weigh you down and can take a
life. Shifting a negative mindset 1o a positive outlook requires
against a challenging situation, look for the hidden lesson. Ask
come out of this?” Think of it this way; failure is the only way to grow and evolve. It
end. It's the beginning.
portant ways to train your mind for
take deep, slow breaths from your
Meditation is another way which
r thousands of years. The good

D. Learning how to center yourself is one of the most im
success. Try to become more aware of your breathing and
belly. Just doing this a few times a day can work wonders.
reduce stress. In fact, it is an art form that has been around fo
news is that anyone can meditate.

A, ABCD{ﬁDﬁE e. CBAD d. BACD
Read and match: (match the paragraphs with appropriate headings)

ers love to hate their sport. Here's
The Washington Post asked
More than 100 people responded
p with running. Here's their advice.

Title: How to start running even if you kind of hate it Runn
advice for how to get past the pain and make running more fun.
readers, “Do you hate running but want to do it anyway?"
with stories of their love-hate relationshi
hared experience with every other runner, from beginner o

alternate jogging for 30 seconds and walking for
In his

A, The struggle of running is a s
elite marathoners. Sam Naney, suggests an
30 seconds — a run-walk-run training method popularized by Olympian Jeff Galloway.

book, “ Hat nning and Too: Ho G n Ma
of an Irrational Passion,” Leonard recommends permitting yourself to struggle. Running
takes time. It requires practice. You need the proper shoes and gear, which can be found at
specialty running stores.

B. Listening to a running podeast or guided running app during your run is like having a
personal eoach by your side. You can search for a variety of apps for runners of all levels.
Jess Mullen, 39, says that running is “always a difficult task.” Listening to the NHS Couch to
5K podcast has helped. The episodes distract her from pain and offer reminders about form
and breathing.

C. Musie, audiobooks, and podcasts can also serve as entertainment and distraction in a long
run. “It encourages dissociation, which means that runners are not so aware of the fatigue
related symptoms from the organs and from the working muscles,” Karageorghis said. Look
for headphones with “bone conduction technology™ and an open-ear design so you can listen
to music but still hear traffic and stay aware of your surroundings.

D. A common guestion beginners ask is how to breathe. Heather Knight Pech, a running
coach for McKirdy Trained, said one of the first things she tells her clients is to slow down
their pace. One breathing exercise Knight Pech recommends to warm up before running is
box breathing — inhaling and pausing for three to five seconds before exhaling through the
mouth and pausing for three to five seconds. While running, Knight Pech suggests inhaling
through the nose and mouth but exhaling deeper out of the mouth. The key is slowing it down




“You do not want to be breathing short,” she said.

and avoiding short and shallow breathing.
eans you're under some sort of stress.”

“And if you are breathing short, that probably m
E. The struggle of running is a shared experience with every other runner, from beginner to

elite marathoner. In his book, “1 Hate Running and You Can Too; How 1o Get Started, Keep

Going, and_Make Sense of an_Irrational Passion,” Leonard recommends giving yourself
permission to struggle. Running takes time. It requires practice.

F. A number of runners noted that the running community — during training and at race day
events — can make running mere fun. It makes the running activity more accountable and

reignites a passion for leaming.

The titles of the paragraphs are given below. Tick mark the right option.

running community ¢ Expect the

A. Run with a personal coach in your earb. Find your
1k sometimes f. Run with music

struggle d. Practice breathinge. Go slower. You can even wa
or entertainment

/EJLFDEEI B. FCBDAE C. BCDFAE D. AEFBDC
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Pre-test questionnalre Reading (18 marks) Time allotted: 35 minutes

Instructions: Tick mark (V) the appropriate answer, avold double tlek marks and strike-ofls.

Contextual clues (puessing meaning feam context) {dm)
as it has jis share

1. This "urban-rurnl munufocturing shifi* has ofien been interpreted as a mixed bag,
of advantages that could transfurm the rural economy, as well as a set of constraints, that could
hamper higher grewth.
What is the meaning of the word “hamjaer” in this context?
o. . to make soincthing casier
wh. o make something difficult

¢. to make something convenient . .
2. While politicians, writers, artists, nctors, and other celebrities have been given their due, science

and seientists seem to have been largely ignored. The general aparhy towards science, and the lack
of scientific temper smong the public end politicians, is & poor commentary on the Indian
sensibility.
What is the meaning of the word ‘apaihy’ in the context?

a.  lazk of interest

e lack of talent
¢. lack of difference

3. Parliament underscored our commitment 1o propagate scientifie temper by including it as a duty in

Article 51A of the Constitution through the 42nd Amendment. Article 51A says, "It :h:ll_bc Ih:
duty of every citizen of India to develop the scientilis temper, humanism, and the spint of inquiry

and reform.™
What is the meaning of the word "underscore’ in the conteat?

a. to make something effective
b. o make something evident

& to make something dutiful .
As the keystone of the scientific revolution of the seventeenth century, Newton's work combined the

contributions of Copernicus, Kepler, Galileo, and others into i new powerful synthesis.
What i¢ the antorym of the word *synihesis’ in this context?
,p/ the combination of similar conceptions into a whols
b, the combinstion of popular conceprion: into a whole
¢.  the comnbination of diverse conreptions into a whole
Rearrange the sentences into a paragraph (the first and last sxntences are given fo you): (2M)
51 Tsaas Mewton was bom in Woelsthorps near Grantkam, England.
S6. It was during this year that the incident of the apple falling on him is said 1o have ocourred
A. He was bomn into a poor farming family but was pot good at farming.
B. In 1665 a plague broke out in Cambridge and so Newion took a year off.
. He is generally regarded as the most original and influentiol thearist in the history of science.
d. He was sent to study at Cambridge University in 1661,
A, HHI:D.D‘./I‘:DAE C. DCAB D. CADB { 1)

Fearrange the sentences inio o parugraph (2M)
P. A person of poor health can never be a good sportsperson and in countries where there are high levels of

stunted growth, malnutrition, and anemia, we cannot expect good athletes
0. There are many fastors that are important in determining the performance of a nation in various sports.

R. The size of total GDF is hardly important in countries like India where a sizable segment is fizhting hunger.



5. Beyond a threshold level, the avernge standard of living in 0 nation and the country’s population size may: be
imporiant determinocis for ils performance ot the -D!yr}upi-:n.

A PORS \n/cﬁnr C.SRPQD.QRSP { )

Short text comprehension: (dm)

Read the questions below ond match them with the upinions of people:
Who thinks that the Chiness are not good swimmers due to their stature? 2, Who thinks that because of world-

class training focilities sportspersons from rich countries can win over sporispersons in peor nations? 3. Who
thinks that India is not able to perform best in any one spost compared to other Asian countries? 4. Wha thinks
that ather countries in Asia and Africg started showing beiter performance in Intemational sports when there was
no proper allocation of resources for sports in India?

a. Mobilizing resources in world-class training provides an =dge tv sportspersons. Such infrastructure makes
the U5, the superpower in athletics and gymnasties, Gennany in equestrian, and the UK. in diving, sailing,

and eycling. For poor nations, creating such infrastructure iz a luxury.

b. Genetic foctors are also no less important. The U.S., Ausiralia, and the Metherlands are powerhouses in
_swimming, but not China. Perhaps, taller people have an advantage in swimming or basketball but height is not
important in shooting or gymanastics. China excels in shooting along with the U5, and Germany. East Asian
natlons do better at table tennls than Western nations, Russia, Fast European nations. and Central Asian
countrics do well in amateur boxing whereas China and Central Asian countries do better in weightlifting and
wrestling.
¢, During colonicl rule, India got some exposure fo intérmational q:l;:rting events earlier than many Asian and
African nations, The Caleutta Football League, for example, iz the aldest football league in Asia. Durand Cuap
i5 the oldest existing football tournament in Asia. This exposure gave India an edge over other “Third World®
nations in the 19505 and early 1960s. Resources in India were spread thinly acress sports disciplices. As more
and more nations sterted coming into the international sports arena, India’s relative position siarted declining in
th= 1970s, :
d. Asian countries such as Kazakhstan, Singapore, and Malaysia may stand below India in the medal tally at
the Asian Games buc are ahead of it at the Olympiss. This is primanly because India 15 moderatzly good at
many sports but not good encugh to be the best at any of them, In contrast, Jamiica does well at the Olympics
in sprinting and Kenya gets medals in long-distance running. They perform better than India though they are
not great sporting nations.
1. person D.'pcr:un B, person A, person C
2. person h.p:mﬁ,mmﬂ,mmc

. persan C, person B, person A, person D
4. person A, person C, persoa B, person D

Read and match: (mateh ihe paragraphs with appropriate headings) (6m)
Titbe: Why studenis need to know sbout digital literocy

Digital literacy helps students to know how to use the Internet safely and responsibly, Here are a fi
which students can be taught sbout digital literaey: . . W WAYS in



A. The Internet is & vast resource wilh a'l kinds of information, all of which students have easy access o,
Therefore, they are maore vulnernble tn fake news and misinformation. Encourage students to ask

questions and finalise answers afler comparing information from multiple sources,

B. B. Most students arc active on social media and ad=pt at using it. They must be made aware that

platforms like Twilter can be ured to conduct rescarch polls and Facebook and LinkedIn can be used

1o connect with peers,

€. Students oflen cile a quote or o paragraph without yiving due credit to the original work. They need to
be tsught the correct wey o us3 citations, end quotes and supperi their answers by attnbuting

information to the original authes,

D. With personal or sensitive information being stolen, students should know the necessity of having a

sirang password, what to do while using a public network, what phishing is, and more. Internet theft

is a gerious issue and digital literacy can help counter it

E. Studenis need to be taught how 1o get resulis that are relevant to their queries. Techniques like using

“OR" between two search querics can combine resulis. A “related” in front of a web address can help

get other similar sites,

F. Constantly being around digital tools can make a peerson feel disiant and drained. Digital literacy can
help students leam distraction-management techniques such as taking multiple breaks and muting
notifications while studying,

The titles of the paragraphs are given below. Tick mark the right option.
4, Avoiding plagiarism b. Promotz eritical thinking for online content ¢, Managing digital distractions

D. Teach Imemet saletye. Social media for leorning £ Effective use of search engines

ABEDFC B, CFDABE ‘,E’.'/EBM'JFC D. BEADFC
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Post-reading questionnaine Reading (18 marks) Time nllotted:

Instructions: Tick mark (V) the appropriate answer, avoid double tick marks and strike-
offs.

Contextunl elues (puessing meaning frora context)

Most of us have a tendency fo talk ubout a problem and not sbout the action to solve the
problem. This would again result in negative energy being circulated and the Mind would

further strengthen its tendency to revel in negativity and not look to the positive.

What is the meaning of the word ‘tendency”’ in this context?

s that makes someone likely to think or behave in a particular way
‘b. that makes someone unlikely to think or behave in a particular way.
¢. that makes someone unhappily to think or behave in a particular way

ense, meny people cven love to see the brilliant

As competition becomes glaringly int
fail. THe children feeling the heat of competition

children of their friends and necighbours
feel as if nobody understands them.

What is the meaning of the word ‘glaringly” in this context?

a. in a way that is very astounding
b7 in a way that is very interesting
¢. in a way that is very pbvious
The .youth in tum should explore every opportunity to serve the nation. They have a
responsibility to ensure that India emerges as a frontline nation in science, lechnology, and
other fields.

What is the meaning of the word ‘frontline” in this context?

A. with an undisputable position, in an activitr
B. with a simple position in an activity
;_,Qf"'wilha leading positior; in an activity
But the bench wanted to address the larger questions arising from the indiscriminate use of

plastic bags, which not on'y posed a grave threat to nature and the environment but also to the
human race itself, *All of us are watching how our lakes, ponds, and urban sewerage systems

are getting choked by plastic bags.
What is the meaning of the word ‘indiscriminate” in this context?

a. Lack of careful choice or planning
b. Lack of careless choice or planning




/Lﬂfk nl‘intcl[ignnl choice or p]pnninu

Rearrange the sentences into a paragraph {2m)

F. Not only does this demotivate the majority, but also creates a lopsided one-size-fits-all
approach.

Q. Fpr any educated Indian, the next big sest challenge should be the implementation of a
grading system that focuses on the holistic developmen: of all studenis rather than honouring
a select few who manage to achieve inexp.icably high grades.

R. The implementation of a few changes can help overhaul the system and benefit all the
students. -

S. The pandemic has forced a transition of the established norm in many fields through work
from home, e-learning, virtual exams, and so on.

/i SQPR b. RPQS c. SPQR. d. QSPR ( )
Rearrange the sentences into a paragraph (2m)

P. Other requisites include social awareness, respecting diversity, and relationship
management skills that span social and cultural diversitizs.

Q. Additionally, technology has made the world smaller end faster than ever before.

R. Leaming to learn will be a key skill to survive and adapt to a constantly changing and
shrinking world.

5. So, youngsters also need to be digitally litzrate and r;qu[re skills such as information
synthesis, cognitive flexibility, and open-mindedness.

A.PRSQ B.RSQP /E“ QRSP D.QSPR  ( )

Short text comprehension:

Read the questions below and match them with the optnions of people:

Who thinks that motivation can be impreved by the way one ireats oneself? 2. Who thinks
that an age-old practice will help in stress reduction? 3, Who thinks that building confidence
is possible by leaming new things? 4. Who thinks that challenges will help a person to grow?

A. According to science, practicing a new skill increases the density of your myelin or the
white matter in your brain that helps improve performance. Leaming new skills also helps
flex your memory muscles and improve your overall recall. It stimulates neurons in the brain,
forming more neural pathways and allowing electricei impulses to trave! faster across them.
Combining these two things helps you leamn things quickly and adapt to new situations with

confidence.

B. Our internal dialogue is often very dilferent from how we would speak to someone we
care about. This is especially true of people who ure perfectionists. Be mindful of being

overly self-critical. Rather than beal yourself up over a failure or misstep, try to give yourself
the same advice you would give to a trusted friend. Being too tough on yourself may hinder
your performance. Multiple studies show that treating yourself with more kindness could be
the best way to train your mind for success. Research has linked self-compassion to



everything from improved psychological well-being and better body image to enhanced self-
worth and increased motivation,

C. Negative thoughts weigh you down and can take a toll on your professional and personal
life. Shifting a negative mindset to a positive outlook requires practice. When you run up
against a challenging situation, look for the hidden lesson, Ask yourself, “What gﬂcld might
come out of this?” Think of it this way; failure is the only way to grow and evolve. It isn't the
end. It's the beginning.

D. Leamning how to center yourself is onc of the most important ways lo train your mind for
success. Try to become more aware of your breathing and take deep, slow breaths from your
belly. Just deing this a few times & day can work wonders. Meditation is another way which
reduce stresa. In fact, it is an art form that has been around for thousands of years. The good

news is that anyone can meditate.
A.ABCD }/BDAC c. CBAD d. BACD
Read and match: (match the paragraphs with appropriate headings)

Title: How to start running even if you kind of hate it Runners love to hate their sport. Here’s
advice for how to get past the pain and make running more fun. The Washington Post asked
readers, “Do you hate running but want to do it anyway?” More than 100 people responded
with stories of their love-hate relationship with running. Here's their advice.

A, The struggle of running is a shared experience with every other runner, from beginner to
elite marathoners. Sam Naney, suggests an alternate jogging for 30 seconds and walking for
30 seconds — a run-walk-run training method popularized by Olympian J=ff Galloway. In his
book, “I Hate Running and You Can Too: How to Get Started, Keep Going, and Make Sense
of an Irrational Passion,” Leonard recommends permitting yourself to struggle. Running
takes time. It requires practice. You need the proper shoes and gear, which can be found at
specialty running stores,

B. Listening to a running podcast or guided running app during your run is like having a
personal coach by your side. You can search for a variety of apps for runners of all levels.
Jess Mullen, 39, says that running is “always a difficult task.” Listening to the NHS Couch to
=& podcast has helped. The episodes distract her from pain and offer reminders about form
and breathing.

C. Music, audiobooks, and podeasts can aiso serv: as entertainment and distraction in a long
run. “It encourages dissociation, which means that runners are not so aware of the fatigue
related symptoms from the organs and from the working muscles,” Karageorghis said. Look
for headphones with “bone conduction tecknology™ and an open-ear design so you can listen
to mus:c but still hear traffic and stay awzre of your surroundings.

D. A common question beginners ask is how to breathe. Heather Knight Pech, a running
coach for McKirdy Trained, said one of the first things she tells her clients is to slow down
their pace. One breathing exercise Knight Pech recommends to warm up before running is
box breathing — inhaling and pausing for three to five seconds before exhaling through the
mouth and pausing for three to five seconds. While running, Knight Pech suggests inhaling
through the nose and mouth but exhaling decper out of the mouth, The key is slowing it down



EE:"_’?"""E short ond shallow breathing. “You do not want to be Yreathing short,” she said.
i you arc bieathing short, that probably means you're under some sort of stress.”

E. The struggle of running is a shared experience with every other runner, from beginner to

clit_: marathoher. In his book, *“1 Hate Running and You Can Too: How Get Started, Keep
Going, and Make Sense of an Jrrational Passion,” Leonard recommends giving yourself

permission to struggle. Running takes time. It requires prectice.

F. A number of runners noted that the running community — during training and at race day
events — can make running more fun. It makes the running activity more accountable and

reignites a passion for learning,

The titles of the paragraphs are given below. Tick mark the right option.

Find your running community e. Expect the

A. Run with a personal coach in your earb.
sometimes f. Run with music

struggle d. Practice breathinge. Go slower. You can even walk
or entertainmaent
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Use the chues (verbal and picture) below and write a paragraph: (100-120 words).
Healthy habits, disciplined lifestyle, health is wealth, overall health
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Healilhy habits, disciplined lifiestyle, health is wealth, overall health
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Healthy habits, disciplined lifestyle, health is wealth, overall health
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Pre-test Classroom English

Pre-test CEP: (Classronin English proficiency)

Tick the correct option/eptions. Avoid double tick marks snd strike-offs.

Section- 1

1. Youwantstudentsto write about their families, Yiu say:( )lIm
2,  Please write it down
- We are going to reporton foad
. You will prepare a report on your family
2. You want to make some important sERGuncements o students regarding their class test which they

hu}:&m listen to, What instructions ca you Eive? Tick the incorrect one, 1M
A7 There will be a test on Jure 7

"'fb. Pleass copy from the board
&, The test s on Unit §
3. You want w make some important pRRcuncements 1o students regarding their timetable, What
instructions can you give? Tick the eorrect oplion. Apswer —— 1M
#. . pleass write down
v I have an announcement to make
€. There is a chasge in the iimetahle
4. you will report cn your family
4. Tick the right eombinations of senterces (2m)

A, Pleasr copyb. you may uss . bet us loak at d. let me explain
I the chan again IT the picture on page 37 11 the sentences from the board TV
your word lists
1. Al BIV cn Dl
A Al B cm DY
3 Al B CIv DI
4, All BN cim orv

3. Tick the appropriste phrases for the spaces provided belaw: (4m)
Téaches: we are going to -~ ———. Dioes everyone have 2 pencil?
Class: Yea.

Teazher: and the date, You have
Clrss: Okay teacher.

Teaches: Read the Mstrisbons - e, YU may uss your dictionnries,
Student: [ need a dictionary.
Teacher: Here it is.
‘__p“ Write your name, carefully, 10 minutes o complete the quiz, and have a quiz
b. Have a quiz, write your nams, 10 mimses to complete the quiz, carefully
€ 10 mimstes to complete the quiz, carcfully, have a quiz, Wwrite your nams
d.  Have a quiz, carefully, write your name, 10 minutes to complete the quiz

Section-2

6. Tick the carrect option to identify appropriate skills for the Instructions provided below Sm
2. Practice the conversation [ |
b. Usderline the key words { ]
¢. Check the following words in your dictionary ~ { 3
d.  Match the questions with the answers { )
& Ask your parmer about his or her family { 3



#. Speaking, reading, reading. rending, epeakiig
,-If’ Speaking, spenking, rending, reading, rending
X e.  Heading, speaking, reading, speaking, reading
7. Tick the right oplion to provide appropriate verbs for the blasks provided helow Im

——_ at the sky in the moming and evening. Do you observe Birds ilying in groups? Note down the type
of birds observed every duy for at least a period of 6 months. [id ¥ou nntic:r :fy nﬂrnr:.rl;: of bird p-:purmiu’ﬁn
any season? : with your fiends about the cffest of the presence of such bird populations.
S:rm:tt_mes at |_1:gh_|: we birds fly in greups. Wiere do they fAy? Do you think there is any reasan behind the
i gration of Siberinn cranes from Siberia ta India in the winter season? information about bird
migration from your school library or Intemet and make o bonklet on bird migration.

a.  eollect, discuss, look
b. eollect, discuss, look,
/p-.f' Look, discuss, collect
Section -3 ;
8. Seudent: Can you read the instructions again? r: . i 1 i
R i gain? Teacher: { ) Tiex the right option, (Im)
b. no, but write your name on the test
€. - ¥o5, NOW We are going fo have a quiz
A4 yes, but please pay attention to the instructions .
9. Which of the following sentences communicates the goals/ebjectives of teaching? Tick two correct options,
ATEWEF] =semrmmma ]
@, . today, we talked about the imporance of naneral resaurces
In this unit, you are going to smudy words about the family
¢. today, we are going to practice n conversation
D. Who remembers what we talked about last class?
10. Students have to work alone. You say: Im
a, fjndl 0 partner
“tace each other
c. work by yourself
1. You want students to tell you the voesbulary word. You say: Im
. lgok at the list
T guess the ward
¢, play a game in pairs
12. You provide the following Instructions to students. Tick the right opticas:
Choose a title === the article 1m
~of
. for
<. on

- Use [ =e=e=emeas=a i WTilE @ paragraph. 1m

b. complete sentences
C. EXSrCiss

13. Tick the mght combinations :  3M
a. what did we do yesterday? B. first, we are going to... c. what did we learn today?
| summarizing lesson Il Reviewing the previous class 1T sequencing lesson goals
1. Al BII CHI

/;'//’\ I BUI CUI

T AIII BIlI CIiI

14, Tk te riglt combinations: Sm
a. Did you ever see or observe photosynthesis in plants? B. Today we will practice the formulas from
the first chapter c. Finally, we will have o quizd, What words do vou kmow? E, please repeat afier me.
1. Engaging smudenis in topic Il communicating lesson goals Il modeling and giving
exgmples

A-1 B-TI C-II D1 E-II

2. Al Bl G-I D-1 E-lI
3 A0 B0 ©1 DI E-l



Section-4
13, Tick the correct anawers provided by students. Ench correct respanse will carry v marks. ol
The answers provided by stadents relaied to a she rt text reading activity are provided below. Tick the

appropriote ones. <2

The Taj Mahal .
The Tuj Mahal is a famous mausoleum next to the river Yamuna in the Indian city of Agra. A
mausoleum is & building where people bury the dead, The name is Taj Mahal mieans ‘the crown of
palaces', .

1. The most famous part of the Taj Mahal iz the large white dome in the center, [t is 35 meters high and
is swrrounded by four smaller domes. The rooms inside the building are decorated with beautiful

archways and precious stones on the walls, The buildings are surrounded by pardens with pathways,
poals, fountains, and green gardens. .

2. The construction of the Taj Maohal began in 1632 and finished in 1653, It was built with materials

from all over India and Asia, but the main materiol is whiie marble, Historians believe that the

materials were transported by over 1,000 elephams for the consinuction,

3. The Taj Mohal is one of Indie's most famous landmarks, There are millions of visitors to the

mausoleum every year. The Taj Mahal is almost always included in lists of famous buildings to visit

and is considered cne of the New Seven Wonders of the World., It is also o UNESCO World Heritage

Site.
Answers provided by students are given below. Tick the correct option‘options provided by students

_,?ﬁ:ug;m]:lh 1 tourism
Parapraph 2 constmetion
Paragraph 3 architeciure

Tick the supporting details from the paragraph that are provided comectly by students- 2m

India is a vast country. The climatic conditions like temperamure, humidity, and rainfall vary from one region o
another, Accordingly, there is a rich variety of crops grown in different parts of the country. Despite this
diversity, two broad cropping patterns can be idantified. These are(i) Kharif Crops: The crops that are sown in
the rainy season are called Kharif crops. The rainy season in India is generally from June to Septzmber. Paddy,
maize, soya bean, groundnut, and cottow are kharif crops.(ii) Rabi Creps: The crops grown in the winter season
(October te March) are called rabi crops. Examples of rabi crops are wheat, gram, pea, mustard, and linseed.

A, Humidity varies from region to region
B. - rich variety of crops grown
T two broad eropping pattems

Tick mark the enswers provided by studenss for the gist of & conversation - 2M

Imterviewer: You are called as *Missile Man of India®, Could you please tell me about that experience and what
were the main lessons you leamed? Dr. A.PJ, Abdul Kalam: ........ leamned one of the important things in these
programs is that we should know not only how to handle success we should know how to handle failure, | want
young people to understand how to manage failure. Because, in any task you do, you have to come across
problems. Problems should not be the captain of the individual o project chief. The project chief should become
the captain of the problems and defeat the problem. So, this is what [ have leamned,

Answers provided by students are given below. Tick mark the correct option/options provided by students M
2. one should aveid failures (B{ne should leam from failures . one should overcome
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Post-test CEP: (Classroom English proficiency) Tick mark the correct option/options.
Avoid double tick marks and strike-offs,

Seetion- 1

1.Which of the following phrases is used to review students’ work? Im
fr.D. Raise your hand when I call your name.
[ E. How was your vacation?
# (F. What did you write in the blank for sentence 17
2.Which of the following phrases is used to make announcements in the classroom? 1M
A. we are poing to do a project on family
b. no, it is not correct. Check again.
. yes, that’s correct,
3. Which of the following phrases is used to assign students homework? —---seesszeeee- 1M
- There is a change in the timetable
Wiite five sentences using the vocabulary.
(. & Please hand in your papers.
4. Tick mark the right combinations  (2Zm)

a. Please put b. you can finish c. Don’t forget d.
write your
[ to bring your book II your name on :;rapm' Il your books awny IV the
activity for the next class

(Dam BV CIDI
2.AIV BII CHDI
3LAIV BII Cl DIII

5.Tick mark the appropriate phrases for the spaces provided below: (4m)

Teacheér: All nght. Attention, please. Did everyone -—-—eameeeee . 2
Class: ves.
Teacher: Good. Meera, can you help me?



Meera: Yes.
Teacher: please, help me collect the worksheets. Okay, everybody. Meera will collect

your worksheets, Now led’s MOVE O 10 se==ssammmmm . Does everyonc have their
textbooks?

Class: Yes,

Teacher: Good. Let's get started. Please sessesasseeezsses L

Class: what page?
Teacher: Tuin to page 27. Let's look at the picture.

Class: which picture?

Teacher: Please look at the one at -----ee-cemseeeees .
a. open your hooks, the bottom of the page, finish the worksheet, and the
next activity
finish the worksheet, the next activity, open your bocks, the botiom of the
page
c. the bottom of the page, finish the worksheet, open your books, the next
activity
Section-2
6. Tick mark the correzt option to identify appropriate skills for the Instructions provided
below 5m
a. Tell your partner about your family ( )
b. take wms reading the dialog { )
¢. take notes about your partner ( )
(3. repeat the sentences ( )
( )

H. Fill in the blanks using the missing letters

a. Speaking, reading, writing, speaking, writing
Speaking, speaking, reading, reading, reading
c. Reading, speaking, reading, speaking, reading
2 Tick mark the right option tc provide appropriate verbs for the blanks provided below3m

weeeeee-=== plastic and other waste material and make different articles by using that material.
Next, -----==-----—-==your articles in your class and encourage your schoolmates through eco-

clubs to make such kinds of articles by using plastics, clothes, and other waste materials. ---—
. door mats, pen stands, dust bins, light hangings, etc., which reflect your creativity.
a. Display, collect, prepare
b. Prepare, display, collect
C:;] Collect, display, prepare

Section-3
g, which of the following phrases is used to engage students in the topic? (1m)

ok at the picture. What do you see?
b. please read the instructions.



c. Repeat after me, please.
d. please exchange papers with a puniner.

9. Which of the following sentences are used for sequencing lesson goals? Choose two

correct options. ANSWER -eececmecmae. 2m
a. choose one of the following activities,
In this lesson, you're going to work on talking about houses
@‘,] today, we are going (o continue our unit,
D. draw a picture in your notebook.
10. which of the following phrases are used for modeling?
a. find a partner
b. face each other
here’ an example
11. Which of the following phrases are uszd for giving activity instructions?
a. check your homework
@dmw your ideas
¢. did you ever see a lion?
12.Y ou provide the following Instructions to students. Tick mark the right options:
Let’s review =-==-==-- you leamed. Im

b. when

@what
Match the vocabulary ------- the pictures. Im
A. at.

. for
(_g)wim

13. Tick mark the right combinations: 3M
a. Use flashcards B. Please finish upc. Come to the front
I directing students Il using classroom materials 11l giving test instructions
1.AII BIII CI
2. Al BII CllI
G) Aam BI CI
li;r Tick mark the right combinations: Sm
8. Do you know the difference between velocity and veracity? B. Today we will
practice the formulas from the first chapter c. Finally, we will have a quizd. Have }qu
ever been un a horse? E. pl:a.w listen to the example
1. Engaging students in topic IT communicating lesson goals Il mudclmg
and giving examples
l.A-1 B-NIIC-IID.IE. IN
A-1I B-Il C-I D-1 E-III
3. A-Ill B-Il C-1 D-1 E-1l



Section-4 Each correct response will carry two marks
Tick markthe correct answers provided by students. Answers provided by students are given
below. Each correct response will carry two marks.

Mention ‘agreeing, giving opinion, asking for opinion” against each phrase

T'don't think 1 agree with you....( )

It would be best to.... ( )

I think we should. ... ( ).
That's right ( )

P Idon’t think I agree with you.... (agreeing)
B. Itwould be best to.... (disagrecing)

I think we should.... (giving opinion)
(. That's right (asking for your opinion)

Fill-in-the blanks with appropriate answers:
(understanding, attached, know, can't, back, could, writing)

Dear Professor Malini,
I am ------- to let you ----- that | -—---- come to your next class. Unfortunately, [ have
to have an operation next Thursday. | have --—-— a copy of the letter from the

hospital. Fortunately, it is only a minor operation and hopefully, I will be able to come
------- t0 class on Friday. Please ---— you keep a copy of any handouts from
Thursday's class? Thank you for your --------

Regards
Sameera (Class ADT)

Answers provided by students ave given below. Tick mark the cormrect option‘options provided
by students 2M

' writing, know, can't, attached, back, could, understanding
b. back, could, understanding, writing, know, can't, attached
€. understanding, writing, know, back, could, can’t, attached

What is the topic of the paragraph?

Unlike courses offered in physical schools, online degrees allow students to save on transport
costs, rent, hostel fees, and study material. It is more flexible too; instead of attending strict 9-
5 offline classes, students can récord and watch Jectures at their convenience, ensuring they
never miss a class. Ouline courses will allow them to experience customized learning, Unlike
offline sessions, teachers can tune online leamning platforms for greater interaction and
feedback with students. Such platforms also allow teachers to integrate different formats like
discussion boards/forums to improve leaming, Online degrees will further encourage better
class paiticipation. According to a study by the National Institule of Mental Health, 74% of



students suffér from speech anxiety and find ofMine participation intimidating. With online
classes, a studenl won't have a!l eyes on him/Mer and just has to communicate through a

device. This is also a great way for working professionals to pursue further education or
upskill themselves.

Answers provided by students are given below. Tick mark the correct option/options provided
by students 2M

a. Benefits of offline leaming b. Benefits of online courses c¢. Disadvantages of offline
courses

Bl:n-;fits of online courses and disadvantages of ofiline courses
True/false activity

Mutritional benefits of water

The percentage of nutrients present in the water you drink is decided by the source from
where it comes. The following are the 5 top health benefits of drinking water:

Witer may help in improving memory and mooed- Research has shown that proper water
intake will calm down the mind and body by cutting down anxiety levels. It may aid weight
maintenance- Research has evidence that taking water before a meal will fill you up more and
promote weight loss indirectly by keeping your appetite in balance. It may help in improving
exercise performance-proper intake of water will help sportspeople in improving their
performance, And it will also result in the proper functioning of the body. It will aid in
preventing constipation-water helps to keep things moving in the digestive system, so staying
hydrated may help in preventing constipation in children, advlts, and the elderly. It may
support the health of the urinary system- studies have shown that drinking adequats amounts
of water may reduce the risk of bladder infections and urinary tract infections.

True/false
*  Water taken from any source will have a high percentage of nutrients. ( )]
*  Drinking water before a meal will increase the appetite ( )
»  Water will reduce constipation in children alone | )

Answers provided by students are given below. Tick mark the correct option/options provided
by students 2M

P Water taken from any source will have a high percentage of nutrients. ( )
false _ o :
Drinking water before a meal will iilr;rease the appetite ( ) true
Water will reduce constipation in children alone ( ) false

18. Matching activity. - 3m

List A List B
P 19, All the details of the meeting 2. to stop them
B  20. Residents reported thatb. clean and orderly city
C 2l Rini belicves that c. with that serene smile of his.



D2 . tis a beautifial, d. justice will prevail
E 25. He did not speak much, he just smiled e, they heard continuous gunfire.
F 2§ We will do whatever is necessary t. are fresh in my memory

The answers provided hy students related (o a sentence-matching activity are provi ided

bzlow. Tick mark the appropnate ones. -Im
|-f 2-¢ 3-d &b 5-c G-a
b, l-¢ 2-d 3-¢ 4-a 5-b 6-a
c. l-¢ 2-f 3-a 4-b 5-d 6-u

Section -5
19 25 Tick mark three phrases that are used to encourage self-correction among students.
ANEWET: =eenssnnssannan - IM

b. work in a group
~¢. this sentence is incomplete
d. we are going to
e. there is an extra word here
f. pay attention to the instructions

2. something i ls rnlss:lrg
a0 26. the matching activity provided below 3M

1. Don't forget extra words here
2, Thers is a probl . to follow the example
3. There are . with this paragraph

& }2%. Read the student’s response. Then choose the correct feedback- 3m
1. Student’s response: There are six classes.
. Thls verb is wang cehneck
b. Don't add -e
¢. Try adding smgulnr form of the verb
2. Student’s response: He is the happy.
,z./ A word is missing
b. There's an extra word
c¢. I think you are trying to say ‘happier’
3. Student’s response; There are many boys in the class.
a. Add another verb.
b. Something ii missing.
c. Don'tadd -¢,

.The Amnmﬁr
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Intervention

Reacding lask- |
Motching tsk:

There are some essentinl akllla required for succesnful goal settlng and achievenient.

Person A- Without the desire to achieve, our attempts at goal setting are duomed o fail, Motivation 1o achieve a
goal encourages us to develop new teehniques and skills to sicceed. In more challenging circumstances, the
motivation to keep going is a powerful contributor to goal attainment.

Person B- While sciting goals is commonly censidered 1o be a Apecific time management behavior, lime
management is also required 1o accomplish a goal. If we do ot properly consider the timescale required to
attain a goal, we will inevitably fail. Additionally, the time we allocate 10 planning our goals direcily impacts
tosk performance — the more lime spenit on the planning stage, e more likely we are 1o succesd.

Person C- Planning and organizational skills are integral 10 the goal achicvement process. Through proper
planning, we can prioritize and maintain focus on the task at hand, while avoiding extrancous distractions that
can draw us away from the end goal, .

Person D- Inevitably, at some point, things aren't going 1o go &8 planned. Having the flexibility to adapt to
barriers, the perseverance to sustain your efforts, and to carry on in the face of adversity is essential to reaching
your goal.

Whe thinks that anly through proper planning one can #ay fecused?

Whe opines that motivation is part of goal setting?

Who says that facing challenges is part of schieving poals?

Who thinks that schieving goals is dependent on the way one plans their tima?

A, Person B, person A, person C, perzon I
_,B‘."' Person A, person C, person B, person D
C.  person C, porson A, person O, [erion B

Grammar: Fill in the gaps with the past form of the verb). Choose the appropriate option.

Yesterdny night somcbody (break] inio our neighber’s house, He roesees (sicals) everything he found.
They saw him while he was running away but they could net eatch him. This moming an inapector
(come) and asked some questions:

The Inspector: what <<—-—— (be) you doing when your husband was in the kitchon?
Mrs white: 1 ___ (be) drinking my cofTee,

The [nspector: Coffee? But your husband was preparing tea.

Mrs. White: Tea? No.. We =wee- (d0o) not drink tea lnst night.

_,z:f Broken, stole, came, was, wos, does
b.  broke, stole, came, were, was, did
¢. break, steal, come, were, was, did



Matching tsk- 2

Person A- Like it or not, siress is a part of life. Practice good coping skills: Try One-Minuie Siress Strategics, do
Tai Chi, exercise, take a natwre walk, play with your pet, or try journal wriling as a sireas reducer, Also,
remeniber to smile and see the humour in life. Research shows that laughter can boost your immune system,
case pain, relax your body, and reduce sirmas.

Person B-Decide what you want to achieve academically, professionally, and personally, and write down the
&teps you need 1o realize your goals. Aim high, but be realistic, and don't over-schedule. You'll enjoy a
remendous sense of accomplishment and seif-worth as you progress toward your goal. Smartphones can help
you develop goals and stay on track through mobile applizations,

Person C- Humans are social creatures, and it's important to have strong, healihy relationships with others.
Having good social support may help protect you against the harms of stress. 1t is also good to have different
types of conrections. Besides conuecting with family and friends, you could find ways to get invalved with your
community er neighborhood. For example, you could volunteer for a local organization or join a group that is
focused on a hobby you enjoy.

Person D- It is important to allow yourself & moment to enjoy that you had a positive experience. Practicing

gratitede can help you to ses vour lifs differently, For example, whin ¥au are stressed, you may not notice that
there are also moments when you have sume positive emotions, Gratitude can help vou to recopnize them

Who says that stress can be cut down by fostering healthy relations?

Whao thinks that being grateful will help a person to stay positive?

Whe thinks that dealing with stress is an important shill?

Who opines that tracking one's progress with mobile applications is a part of accomplishing goals?

L person C, person A, person B, person D
IL person B, persen C, person D, persan A
Z,HJ'.'; person C, person I, person A, person B

Tick mark the right combinaticons:
Topie: Lifelong leaming

Al ]-ﬂ.'l'ﬂiﬂg slarts and ends with the individual. Bur iz thers a limit te how much o porson can lean? Is
intelligence fixed at birth or can it be developed? Many studies have confirmed that it is not intelligence that
creates expertise but effort and pructice—that is, hird work.* The most suceessful people devote the most hours
to deliberate practice, tackling tasks bevond their current level of competence and comfort, observing the
results, and making adjustments.” Such studies show that intelligence can be developed and that there are no
limitations on what we can learn throughout our lives. Indeed, the brain is like a muscle that gets stronger with
use, and learning prompts neurons in the brain to make new connections.People with & fixed mindset believe
that their lcaming potential is predelermined by their genes, their socioeconomic background, ar the
opporinities available to them. They might havs thoughts like, “I'm not good at public speaking, so I should
avedd iL”

Those with a growth mindset, however, believe that their true potential is unknown because it is impossible 1o
foresee what might happen as a result of passion, effort, and practice. They appreciate challenges because they

see them as opportunities for personal growdh, Ultimately, they may achieve more of thei 1
someone with ¢ fixed mindset. ‘ ir potential than

B. Many researchers have suggested that learning takes place only when peaple siretch cuiside their comfort
zone. When people work on tasks that aren't entirely com uriable, they are s3id 1o be in their leaming zone,



where they acquire pew knowledge and develop and practice new skills. When people first encounter a new
task, they experience “good” stresn, leading 10w higher leve! of performance. However, ioo much afress can
cause anxiety (“bad” streas) and Liave a negative impact on performance. 50, while it's important for pzople to
stretch outside their comfort zone, i1's critical to choose the right tasks and the right pace,

C. Muast prople are in the workforce for 40 10 50 years, and they spend a lot of their waking hours at wark. As
such, work has a huge impact on a person®a health and well-being, =o it’s imperative that peaple do what they
love. A sense of purpose is exsential for a well-lived life. in Japen, the term fkigai means “reason for being,” and
it encompasses all elements of life—including career, hobbies, relationships, and spirituality. To
find ikigal. stan by answering foor questions Whit do von love? What does the world need? What can you bz
paid for? What are you good a7 ‘

D The ability to siay vital can contribute signif.cantly to a person’s development. This goal demands that
individuals make health and well-being a priocity=—-paving attention to exercise, nutrition, sleep, and relaxation
{for example, mindfulness and yoga) and developing pood, sestainable habits, The impact of such personal care
and self-nurturing caa be far-reaching: sulMiclent sleep has & huge impact on our ability to acquire, retais, and
retricve knowledge. Slecp also alfects attention and concentration, creativity, the development ef insight, patern
recognition, decition-making, emotional reactivity, socicemotiona] processing, the development of trusted
relationships, and more.

1. Stay energetic 2. Do what you love 3. Keep leaming 4. Focus on growth

[ A3 Ba C.I1D2 11‘1{-: B.3 C.2 D.1 HIA.ZB, 1C 3D 4

Vocabulary: synonyms in context
VWhat are the & essential skills to teach children?

Depending on your hfe circumstances, community, values, age, geographic place, and other factors, these skills
can be more or less important to you. The World Health Organization established the following list of life skills
in 1999:

I. Interpersonai and communication skills: This generally describes the abilities required to get along with
and work with others, especially the akility to send and receive written and verbal MESEAEES,

2. Froblem-solving and decision-making: This term refers to the abilities needed to analyze problems,
find solutions 1o them (alone or with others), and then act on them

3. Crivcal and creative thought: ‘I his defines the ability to think about {ssues in new and unusual Ways 1o
find new rolutions or create new Idees, as well as the ability 1o carefully enalyze knowledge and
consider its imporance, i

4. Emotional intclligence (self-awareness and empisthy): [t's important to know yourself and be able 1o
empathize with others as if their experirnces were your own,

5. Self-control, assertiveness, and equanimity: These are ths abilities needed to defend vourself and others
while remaining calm in the face of provacation,

f. Resilicnce and problem-solving skills: These refer 1o tie ability to bounce back from losses ang ges
ihem as learning apportunitics or simply experiences

Tick mark the appropriste synonym based on the context in which they are used in the above text.
Asseriive (5); ¥ Confident 2. Indecisive 3. Negative 4, sof?

Resilience (f): 1. Resist 2, Adaptable }./gk.il:kd 4. remarkah]e

Empathy (4): 1. Mistake 2, Feel lost 3 Understand 4. locate



Idemify/uaderline the main ideas in eacli parngraph:

Skills Gond Leaders Need

There are a number of broad skill arcas that are particularly imporiant for leaders:

A. Perhaps the most important skill a leader needs and what distinguishes leaders from managers is to be able to
think strategically, This means, in simple terms, having an ides or vision of where you want to be and working
to achieve that.

The best strategic thinkers see the big picture and are not distracied by side issues or minor details. All their
decisions are likely to be broadly based on their answer to the question *Dees thir ioke me closer fo where [
want fo b

Of course, as well as being able to create a compelling vision, they must alse be able to communicate it
effectively to their followers, which 1s partly «vhy communication skillz are olse vial to leaders.

B. While it is important to be personally organized and motivated as a leader it is pernaps even more important
to be able 1o plan. The best vision in the world is no goud without o plan to tum it inlo reality. Alongside
strategic thinking, therefore, go organizing and action planning, beth essential for the delivery of your vision
and strategy. Good risk management is slso important 1o help vou avoid things going wrong, and manage when
they do. Leaders also need 1o be able to make good decisions in suppor of their strategy delivery and solve
problemis. With a puzitive anjmde, problems can became opporiunities and leaming experiences, and & leader
can gain much informetion from o problem addressed,

¢ Without followers, there are no leaders. Leaders thesefore need skills in working with cthars on a one-to-one
and group basis, One of the first skills that cew leaders nsed to master is how to delegate. This is a difficult skill
for many people but, done weil, delegation can give team members responsibility and a taste of leadership
themselves, and help them to remain motivated,

d. Good leaders fecd o be extremely good listeners, able to lizien actively and elicit information by
good questioning. They are also likely 1o show figh levels of assertiveness, which enables them to make their
peint without aggression, but firmly. They know how to build rapport quickly and effectively, to develop good,
streng relationships with others, whether peers or subordinates. These skills eame together 1o belp
build charisma, that quality of “brighiness’ that malkazs people want 1o follow a leader. Teaders also peed o
kmow how to give athers their views on persanal performance in a way that will be constrective rather than
destructive, and also hear others’ opinions of them.

They are usually very good at effective speaking, and equally skilled at getting their point acmoss in & formal
presentation, Board mesting, informal mesling, or casual corridor eonversation,

Instructions: You can prepare a mindmap that provides the gist of the article,

ik

Instru:ﬁuns:w:iteTH.REEnptinns:hmm:lwummhmi:l:.ﬁtla,-cn'ttuummm FutureofEducation.
Answer: .

2. Students can leam from home without attending classes
A7 Teachers need training for online mode ol teaching

& Educational instirutions should make aecessary amangemenis for online leaming of students
d.  Online leaming has many disadvamages

Voezbulary: fill-in-gap exercise

Complete the senitences )

(& eften, ii. by, iil. a, iv once, v every, vi twice, vii often)

1. l'am going to cook for my friends -1 o snonth.

2. Lwant to be able to run 10km -LL-- the end of the year,

3, T'em planning to go running thres times -4.- weak,

4. I am going to waich a film in English --%L. 5 week. v

3.1 am aiming to revise my English notes for ten minutes - day.



&, I want 1o cook feod at home more -=<e=- -

Grrimumar: (verba)

{i. inelucles, ii. affeets, iii. helps, iv. help, v make, vi. work, vii. realize) -
Mexital bealth -eeedeees our emotional, paychological, and social well-being. It cedlehow we think, feel, and
eet as we cope with life. It alan -Hl-—determine how we hendle siress, relate {o others, and make chaizes, Mental

health is important at every stage of life, from childhood and adalescence through adulthood and aging.
Why is mental health important?
Mental health is important because it can help you 10!
1. Cope with the siresses of life
Be physically healthy
-— good relationships
==teeee menningful contributions to your community
k8 4. productively
=Seee your full potential

B i Jad Bl



Listening - Intervention
Objective =gt

1. Listen to "Why do young people feel so lonely?" and tick mark the appropriate answer-
Which age group suffers inost from loneliness? A. 12 1o 16 16 to 18 ¢. 16 to 24 d. 15 to 20
B Listen to ‘Clay refrigerntors’ and tick the BpPropriate ansveer.
The top of a elay refrigerator is made of ~——--—-—v == material
A, Clay bcopper e. plastic d. brass
3 Listen to *“What makes you happy?® and answer the following guestion:
In whizh twe countries happiness is associated with *shared experiences’ and ‘family*?
A. MNorway, Japan B. Japan, Mew Zealand ¢. Africa, Tndia A Norway, Africa
';1- Read the transeript of “What can't computers do?* and tick mark the correet option.
What is another term for Al? —eeecemeecvmrnaee -
e. Cornpueier algorithms . machine thinking ¢, Irumnn intelligent behavior

5 Listen to *India’s biggest virtual herbarium’ and ans wer the fellowing questions:
countrigs viewed the postal of the Indian Herbarium within § weeks of its launch.
A 25 ©.35 €45 D.55

Vocabulary:
Lastenlullnaudmhnp_s;jﬂmmlim"' sk
underline the rightwords that fall under dry and SUnny wc.uﬂw

Diry weather Sunny weathsr

Bright, wet weather, showers, dry, drizzle, Bright, wet weather, showers, dry, drizzle,
thunderstorms, 2 heat wave . thunderstorms, a heat save '
While-task

Matching astivity (Tick mask the right optai)

1. We all have different ideas sbout A, comes from gratitude.

2. Happiness is an emotion B. is the quality of our relationships.
3. I do think that what we need to focus on C nctunlly gets mensured.

4. Malene also thinks happiness D. what makes us happy.



1Np2CradB

. D2CLB4 A
mi. p2n3cdA

ViA2ZCIH B4 A

Tick-mark the right combinations after listening to the audio clips

i ({Clrdim-:mulnr I1. cordiovasalar 11, eardiovacular
b. - LSwet II.aweet M sweat
2. Listen to “Why do young people feel 3o lonely? and answer the Following questinns: (cne question)

What are the reasons that young peeple el so lonely than older people?

8. They need to control their emotions b, (hey experivnce identity change . they need people &7 A
and B

Q. Listen to *Clay refrigerntors’ and answer the following question
The clay reltigerators ore used 0 SO0 ——mm-e——-
~A. Fruits, vegetables, eggs b. fruits, milk, curd ¢. curd, eggs, fruits d. vegetables, egge, milk

H. Listen to o lecrure on ‘India’s biggest virtual herbarium® and answer the following questions
The nerbarium was developed by == ———
a,  citizens b, founders c. scientisis & data analysts
Listen to the andio hisps:/learnenglish britishcouncil org/skills/listening/b 1 listening/chemist and answer the
vocabulary activity: Underline the words in the correct group

Desenibing iliness Medicines asd treatment
Dizzy, it hurts, a prescription, lozenges, plasters, Dizzy, it hurts, a prescription, lozenges, plesiers,
tablets, syrup, a sore throat, an ache, a cough tablets, syrup, a sore throat, an ache, a cough

vocabulary (adjectives): Tick mark the right option

*  Heatis considered to be a water pollutanthecause it decreases the copacity of water to hold
dissolved oxygen in solution, and it increases the rate of metabolism of fish, -2 species of

game fish (e.g.. trout) cannot survive in water Wit Very ssees—se ievels of dissolved oxypen. A seeemee
- source of heat is the practice of discharging cooling water from power plants into rvers; the
dizcharged water may be as much as 15 °C (27 *F) -—-rm—mem thae the naturally occurring water,

A Waluable, warmer, low, major
/B’." Valuable, low, major, warmer
C. Maojor, low, valuable, warmer
Matching task:
Maich the epinions with the correet 'person’ afler listening ro the audio:
Who says that e-leaming will have no scope for practical leaming?

Who provides statistical facts about students® e-learning?



Who says that students connot conneet well with leamers and ieachers in an e-classroom

Who says that e-leaming is a substitule for classroom leaming due fo its nccessibility at any given time?
I person o, person b, person ¢, person o
Il person ¢, person d, person a, person b

/I}pr'-.-r:m &, person ¢, person b, person o

Listen to a dialegue between o man and o woman, Read the statemsnts and decide whase opinion matches the
best: the man's. the woman's or both,

1. social media creates awarcness about various i4sues, {n’:’:nﬁwumnn-'lm!hl

2. sucial media will bring people of different cultures mg:lhcr{mﬁ;'wman"bnlh]

3, social media encourapes violance fmnn.fwmrbmm

4. social media does not ereate meaningfil relationships {mamwmamﬂ‘j

Listen to the video ‘is genetically modified rice grown in Inc 1a?" and answer the following questions:

1. "Which plants are used 1o create the Golden rice ercp?
_a="Daflodils and Maize
b, Maize and wheat
c. Daffodils and butterflies
d. Daffedils and sunflowess
. Gm:lm&ll_y modified {ood crops are approved for commercial cultivation by the Indian government

3. What is the quantity of Basmati rice in the total rice exports of India as per the video?
a.  Half
_b=" Two-thirds
€. Quarter
d. One
4. What are the three major benefits of genetically modified crops as per the video?
A Increase in the yield b"discase resistance g"cnough tolerance d. salinity tolerant ¢. nutrient-rich £
rich colours.

Listens to the audio clip and complete the vocabulary task
hmfﬂumzhmhmuh;mmdmﬂahﬂaﬂinmhﬂlhmmﬂmmuﬂﬂﬁm

a. It is impossible 1. in & big way
b. Make something possible 2, po away
<, Leave - 3. There is uo way
d. Wery much 4. Find & way
&. A long time from now 5. Way off
IA4B3CIDI1ES
MAYB2C1 DSE4
AJB4CIDIES
Eﬂl;mmmn Sentence structuring Mmpiﬂgmmbﬂmeg{mmeM



Flave what 1 missed?

About say anyihing did the mid-term? He

* Didn't that? I entch
Mewn? What SECQ does

What with the American Revolution? Does this hav: to do

Tick-mark the apprepriate beginnings of the sentences:

/{ What...? did....? didn't...? what....? what...?
b. Have...?He....71....? What....? Have....7

¢, IL..7He..7l..7what..? Does—7?



Speaking = Intervention

spenking:
Speaking: You have to explain the topic *sell-moti-ation’ to smdenis, Uss the fallowing cues and speak on the
topic for 45 seconds for each question,

Why is it important 10 stay motivated in life despite filures?

What tips do you provide 1o your le

e
1"'I-.||- -.'.
! 4 . f
ga"-'is-rt- i
& e

¥

| i
& i |
e
i
el .
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i
a v :
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Put the words in the correct proup (tick mark the right opion)

Giroup -A (guestion 1) Groue- B (question 2)
Maintaining motivation l:fcps you focused on your Use plannerz, to-da Iis_f_.'_ur digital tools to organize
objectives, leading 10 ~——zameee — SUCCEss, your tasks and keep ---3ms of your progress.
A motivated mindset —- .. —-zelf-confidence, corren 2. yourself with motivational quotes, boaks,
even in the face of ehallenges, or role models that inspire you,
Your ability to stay mativated can inspire others to - | Prioritize your well-being by getting enough sleep,
their setbacks, cating fiealihily, sxercising, and takiag --f£2-— wien
Motivation leads to continued effort, increasing the needed.
....... #».e. OF encountering new gpportunities, Share your geals. with friends, family, or mentors
The journey toward success, - failures, brings | who can ——T2_ encouragement, adwice, and
a sense of accomplishment and fulfillment, accountabiliey.
Undaestand that ---:‘:---\a.n: a patural part of growth,
Leam from your failures and use them as stepping
glones towand success.

1. eventual 2. rack 3. despite 4, Enhances 3. provide 6. Setbacks 7. Chances 8. Swrround 9. Overcome 10.
breaks

Put the sentences in the correct group (tick mark the right option)

Grgup- Uroup- B
N2,3415(6 0 - 12]3.4(506789,10)

o

ILeaming and Growth: Failures provide valuable lessons that contribute (o personal development and growth,

2.Set Clear Goals: Define specific, nchievable gools for yourself, both shori-term and long-term, 1o give your
efforts direction and purpose, g

3.5y Positive: Cultivate & positive mindset by focusing on your successes, and embracing chnllenpes as
opportunities for growth,

4. Resilience: Steving motivoted builds reuili:m;:, helping you bounce back stronger from setbacks,



$.Positive Mindset: Motivation fosters n positive outlook, whizh improves mental and emotional well-being.

6.Treak Tusks Down: Divide lnrger tagks into smaller, managenble steps. Achieving these milestoncs wil] Bt
your mstivation and sense of accomplishment,

T.Persistence: It encournges persevernnce and determination to evercome obstacles and achieve goals.

$.Create o Routine: Establizh a daily routine that includes dedicated time for studying, relaxation, and pursuing
vour interests, Consistenoy breads motivation.

9.Adaptability: Motivated individuals are more likely to adapt and find alternative paths after failures.

10.Celebrnte Achievements: Reward yourself for completing tasks or reaching milestones. Celebrating progress
reinforces motivation,

speskang task 2:

What do you see in the twe pictures? B, which mode of communication (face-to-face and online) do you think iz
mare henefieial and why? C. Whizh type of cummunication, do you think should be encouraged in a classroom

learning process?

Fill-in the gaps with apprepriate responses (tick mark the right option)

2 (B

a. Absolutely. Eut don't underestimate online communication. It offers convenience and flexibility, You can
acciss resources, collaborate on projects, and interact with classmutes beyond the classroom. Plus, it prepares

us for the digital communication skills we need in today's world.

b. You make a good point, Bella, Online platforms do offer a lot of tools iur.1'mm|n;, and they allow us to work
on assignments Bt our own pace. It's lke having the classroom avallable 24/7.

. L -

€. 50, it's like having the bést of hoth worlds - the personal touch Bfin—per;nn d-.g,{.,,;m and the flexibility of
online leazning.

Y W

A.Exactly. And you know, combining both modes could be the best approach. We get the benefits of face-to

face intaractions for immediate engagement and the advanta .
ges of online eommunicati :

collabaration and accessibility. ]

B. That's true, Bella. | enjoy the classroom discussions and bein
; & able to read y
language. It keeps me engaged and motivated b parlicipate actively. R bl -l



€ Preciselyl | think Ii's impartant for educators ta create a balaneed learnlag environment that integrates beth
modes, ensuring we develop strong Interpersanal skills while also becoming cemfortakle with digital tools,

Eill in tha blanks with appropriate words [tick mark the right option]:

Face-to-face communication, often regarded as the cornerstane of traditional leaming, —---—-- iImmediate
engagement and interaction, [t —---— us to immerse gurselves in real-time discussions, ask spontaneaus

questions, and benefit from the nuanced expressions and gestures that enrich our understanding. The warmth
=== 3 sense of belunging and encourages active

af human connection in a physical classrogm
participation. It is during these in-person Interactions that we form bonds with aur peers and teachers,

nurturing a suppartive and collaborative environment that ss-——--——-—- our personal and interpersonal
growth,
Oin the ather hand, online communication ——--—-- us (0 2 world of limitlzss possibilities, With the

advancements in tachnology, we have the power to access infermarion and resources from around the globe at
aur fngertips. Oaline plathorms =--——-- the flaxibility to learn at aur own pace, collaborate on projects
bayond classreom hours, and engage with a diverse range of perspactives.

@ fasters, enhances, introduces, provide, allows, offers
b. Allows, offers, fosters, enhances, intraduces, provide

e, Introduces, provide, fosters, enhances, allows, offers



Writing Intersention

Intervention: Writing
Vocabulary: o
1. I like only the —— hall of the movie, (lanerlater)
2. Kalidas is ane of the -----— dramatists of India. {emrl;::tﬁm.lmﬁmntj
3. The hunter walked rwo miles w=-in the forest and found a dead Jion, [ﬁqrﬂnﬁfnr"ﬁ;ﬂ
4, The —w--- of the boak explains how its thesis fits {n with cusrent thinking. {ﬁarl:::rd.l' forward)
3. You should always ---=- ail, water, and tyres belore taking your cur on a long trip. {ch:h;;:.!ch:qu:]
Gramimar Fﬂilfu'ﬂjiﬂw u[i..‘th np;Erﬂpriatl: word
(although, also, due to, [ think, sa)

1. j-—.—we have to register first to submit the application.

‘2. The markst was closed -....3... bansdh.

3. k- she is my friend, I never asked her for any help.
= he was praised by everyone

5. Kids liked the caks, ’.d they asked for chocolates

4, He plaved well.

Fill in the gaps with appropriate words:

e | [ -1

Topic: Benefits of a healthy lifestyle '-I
L-
(endurance, rabust, maltiiude of, sultivates, optimal, Embracing, purpose-driven)
---'—'é'—— a healthy lifestyle brings fonh a === é........ benefits that harmonisusly enhance physical, mental,

ana emotional well-being, Through regular exercise, '|]1.= bady goins strengh, agility, and -——‘---—. bolstzring
cardiovascular health and reducing the risk of chronic allments, A balanced diet, rich in whole feds and
eascntial mutricits, fucls e boady's —---:'-I-'-'-- fuawiivming sod aids in malnaining a healthy weight. Sleep patterns
impreve, leading to eu{qmud cognitive abilities and emotional resilience. Alongside these physical advantames,
& healthy lifestyle -omeeesice.ae mental clarity, reduces stress, and fosters a positive outlook on life. Engaging in
mindful practices like m:adi?ll.i:m and yoga fosters inner tranquility, while socinl interactions end engaging
hobbies contribute to g —te.. emotional support system. Ultimately, the benelits of a healthy lifestyle ripple
ecross every facet of existence, empowering individuals to lead fulfilling, energetic, and -_. aae= lives,



Blateh the following sentences of the paragraph with their respective roles:
" ; ienls,
1.An optimally functioning body is fueled by a balanced diet that iz full of whole foods and necessary nutrien

£.While socinl connections and meatnlly stimulating hobbies help build a strong emotional support nefwork,
contemplative practices like yoza and meditation promode inper peace,

3.Adopting » healtky lifestyle has a wealth of advantages thet symbiotically improve one's physical, mental, and
amational well-being. .

4.Regulor physical nctivity improves cardiovascular health and lower the risk of chronic illnesses by giving the
body more strength, agility, and endurince.

3.1t also helps o keep the body at a Tezalthy weight,

6.A healthy lifestyle not only promotes theze bedily benefils, but it also encourages mental clarity, lowers stress,
and promotes a pood attinde on life.

T.A healthy lifestyle ultimately has an impact on all aspects of lif.

1. Introductory sentence, supporting sentence 1, supperting scntence 2, suppurting senience 3, concluding
sentence, rounding-ofi sentenca :

1. supporting sentence 2, sapporting sentence 3, Introductory SENICNCE, supporting sentence 1, supporting
sentence 2, rounding-off sentence, rounding-off sentence, concleding sentence

#3. supporting sentence 1, supporting sentence 3, Introductory sentence, supporting sentence 2, concluding
sentence, rounding-off sentence, rounding-off sentence.

Choose the correct sequence of ideas for the given senmtences:

Adopting a healthy lifestyle is a holistic approach that inferweaves various facets of well-being, resulting in a
harmorious enhancement of overall health, ——-lp 242~

| Regular physical activity, such as exercise and outdoor activities, not only imﬁmws cardiovascular fitness but
also bousts metabolism, which in tm aids in maintaining a healthy weight.

2. This, i3 ecnjunction with adequate hydration, forms the comerstone of a robust physical foundation,

3. Additionally, & balanced diet that incorporates natrieat-dense foods., including Fruits, vrpeiables, lean proteins,
umd whole grains, provides the necessary fuel for optimal bodily functions,

Moreover, the positive effects of o healihy lifestyle extend biyond the physies] realm, w324 1

LIn essence, a healthy lifestyle not only fortifies the body but also aurtures the mind and spirit, intertwining
these elements into a tapestry of vitality ond contentmens,

2.Interpersonal connections and nuriuring relationships further contribute to a robust Support svstem,
emphasizing the interconnectedness of mental and emotional well-being.

3.Engaging in mindfulness proctices like meditation and deep breathing fosters mental clarity and emotional
equilibrivy, while sufficient sleep revitalizes cognitive functions and strengthens emotional resilience.

Match the appropriate phrase with the purpose of mail-

A. Dear Sir or Madam, could vou please send me., .

B. Moming everyone, just thought yuu might be interested to know that. ..,
‘C. Hithere Shalini, Hope you're well, Might be o bin lote on Satusday...,



D. Dear Mr Bhaskar, | am writing 10 you becavse | am worried that.....
Harini emaibed all the matle teachers ot hid sehools about some training -

Harini wrote her friend obowt teeir plans to play foo ball at e weeketid s
Harini sem an email asking for more information ol sl o conference, She did not know the name 6l flie peron
wio would read her mail,  seeveevmerfrdernseee

Harini emailed o man called Bhaskar, the father of o pupil ol school, He wanted to know why Mr. Bhaskar’s zon

was abeent from school. e R

Grammar
Put the phrases in the right order to make sentences.
P ] TR T ) Ly
1.1/ forward ¢ meeting / vou, fm;:.!nnk T
| o b | [ 4 -

E.h:m'ng;:n!fm?aﬂfhak;yau,:fmmxw; ] Hzmrbﬁ'

| - 1 Y 4 L1
3.tﬂ;'mu.-'lkhmm-l'mnn.!fnnvgd(;mu#l#]nnk b 74125 3
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b M,

= 1 F
L ]m!ll:;'pmsihl:.fy-:nw.n'ra.fr:::in.r:'ng.iaz soon as freply I'l:lfwurrl-.‘? ‘3’ 1& CERELE =

Topic: Prepare an e-mail 1o the parents of your students explaining them the advantages and disadvantages of
mobile learning.

Complete the following exercizes- 3
Fill in the gaps with appropriate words: (personelized, disrupted, preferences, focused, research, Independence)

Advantages of Mobile Leamning;

Flexibility and Aeccessibility: Mobile leaming allows students to access educational materials anytime,
anywhere, fostering o sense of —~—vmrmweesmsanes and self-peced leaming.

Engagement and Imeractivity: Interactive apps and multimedia content can make learming more engaging and
interactive, catering to different learning styles and eeeseese—en -

Skill Development: Mobile leaming encourages the development of digital Literacy, technelogical skills, and
onling -————- abilities that are increasingly important in 1oday's world,

Customized Leaming: Some mobile learning platforms oiTer -=-=—---ceee learning paths, tailoring content 1o
individual strengths and areas for improvement,

Disadvantages ol Mobile Leaming:

Distractions: The allure of social media, games, and otlier non-educational appa may divert students’ attention
from v lcaming.

Screen Time Concerns: Excessive screen time can lend to potentiol henlth issues, including eye strain and
wranssssiesvinss BIEED PANETA,

Dlsll'm! Fotigue: c-seseseeemss use of digltal devices for lenrning cam lead to diglial fatigue and decreased
motvAtom,

a.personalized, disrupted, preferences, prolonged, Tocused, resenrch, Independence
/If.' Independence, preferences, research, personalized, focused, dizrupted, prolonged
€. focused, Independence, personalized, preferences, disrupted, prolonged, research



Armange the pans of the e-mail in proper order: ;

(puvpose of the mail) We hope ihis email finds yon well, As we continue to navigate the GW":W!"'L"F
landscape of education, we believe it's important 10 explore the ndvantages and disadvantages of mabile _
leaming, especially as it pestains 1o our students. We undersiand that technology plays o significant role in _"h“"
lives, and we want to ensure that we mnke informed decisions o provide ihe best leaming experience possible.
Here, we outline some of the key benefits and potential drawbacks of mobile learning:

(closing line) Thank yvou for your cominued support in our shared goal of providing the best possibile educalion
for your children,

(Conclusion) At our institution, we are carefully considering these advantages and disadvantages as we
incorparate mobile learming into our educational approach. We encourage open communication and would love
to hear your thoughts and concerns obout mabils leaming. Your insights ore invaluable in helping us shape the
best educational environment for our studenis. Please feel free to reach ot to us with any questions or feedback

(subject line} Subject: Exploring the Pros and Cons of Mabile Learning for Our Students
(e-mazil sign-ofl) Sincerely, '

[Your Name]

(providing explanation/reasons) Advaniages of Mobile Learning:

Flexibility and Aecessibility: Mobile learning allows stadents 1o avcess educational materials anytime,
anywhere, fostering a sense of independence and self-npaced leaming,

Engagement and Intcractivity: Interactive apps and multimedia content can make leaming more engaging and
interactive, catering to different leaming styles and preferences,

Disadvantages of Mobile Leaminp:

Limited Social Interaction: Mobile leamiag may reduce face-to-face inleractions, impacting the development of
important social skills,

Internet Reliance: Access to mobile leaming is eontingent on  stable internet connestion, which may not always
be available to all stedents,

(salutation) Dear Parents,

/G,subjm i, salutation, stating the purpose of the e-mail, providing explanation/reasons, conclusion, closing
line, e-muil sipn-off
b. closing line, e-mail sign-off, salutation, stating the purpose of the e-mail, providing explanation/reasons,
subject ling, conclusion

€. closin  line, e-mail sign-off, salutation, stating the purpose of the e-mail, coaclusion, subject line, providing
explanation/reasons

choose the appropriate aption for a formal e-mail: /.
1, mrwemamean you please tell me the start date for the course? (enn/could)
2, eremrannan I must take o level test, kindly let me know, (rt;thn:llr:r}

: -~
3, cesseee you mind telling me the cost of the course? Cweillfwnould)

4, - vou tell me if you have the course details available? (canfeould)



Intervention

CLP 1 (Objective test)

Read the activity instructions, Then write true/false.
Instructions: work with o pariner. Toke tums reading ihe lext.

. The students should work by themselves, --s-eeseseeeeeneee
2. The students should read, ==--=-seslemene-

Instructions: Answer the questions about your school, Answer with complete sentences.
3. The students should use complele senlences. i r—
Instructions: Maich the pictures 1o the words. Check your answers with a partner.

4. The students should do an underlining activity. =-—-----=------

Instructions: Check the following words in your dictionary. Practice saying the words with a

partner.
5. The students have to check the meaning of the words. --’{ -----------

Instructions: Ask your pariner about his or her family, Take notes on your partner’s family.

. The students should work with a pariner. -—---—'r -----
7. The students have to write, -=--=-==n=-ldeeeen

Instructions: Work in groups of three. Fill in the blanks using the chari.

8. The students should complete a chart. T

Instructions: choose one of the following activities. Work in pairs.

r 8

9, The students have to do all the activities, ==-====-===—-———- -

Instructions: Use the vocabulary to write sentences. Underline the verbs in the sentences.

10. The students should listen, —=-=-=--e-eeeee -
Instructional phrases for group aclivities

Match ‘Part A" with *Pari B" to make [ull senlences:

Please work answering the questions

another 10 minutes

Work in groups ~————~ __ B n your own

Take turns ——— \\\\-ﬁﬁ finish this activity

You have to pet——o

You have until 10:30—____

—
-




You-hive— el Fonir /e

Instructional phrases for managing classroom
Use the Nasheards ———— (o practice vocabulary
The example is il ~————— = {he bhotiom of page 25,
Do the exercisc in the ————— === middle of page 15

Remember to cheek ——

your work again

Now we are going to have a test on *photosynthesis’

Il am going to read ———————"the instructions again

While-task: (Identify display and referential questions for the given topic and ask each other
thase questions)

ADUAHTAEEE .AHIJ DISADU#NT&HES oOF
AI'.=-MED‘IA FOR STUDENTS

- mpmelaal FEiesalilae Fvieess Buas  ga
Elot e rry Ter aybaae ol iy irms.

- "Tardsrymgrasrm mres rricsres lrv-
Fesrrriac teaalay, rreaees o m
amnrasr Faasfoaras

- Imseslambiesr (T3] TR BT EET |
= FRarppaeras e Py Pids s iverw e d” Lasar i Casas i,
asgmiesy thosmew 6 I rilpeboi rvazwr,

= [psdsravdanmey I Farerar s tihrrd
= M bresesret by GenlF-arded arard Fio L L= T
- Simalsiliviss dacoirmies ol = Nesclal pkills ars coasis
rraicsmd® rowimibslas . el

- R s £ e L L] War ez b il am gl =
anF DICarranes .

e L=t s T R i
R pErresrtisr il ere,

= DriTesrmirias b ey arwanrlesased

= IMaomaiily roloctocl issuass
L R w= I Fawas EREE (aal dla
[T TS TS S AV [ RV

-~
What is meant by self-esteem? (Display/referential)
What are the ways to overcome the disadvaniages of social media? (display/referential)

What are the different ways in which social media can be used as mentioned in the picture?

(display/referential)
-
What is the meaning of the word *procrastination? (display /referential)

CERR.

——

_‘-“_\-"‘"\—
Objective test (making ann

menis)
1. I have some important mm



) T hawe Aome irapbr _ (5 the dest

Plense i A important information for you

R

3. Remember to study-" s wrile it down
i, Don't forget abount—___ _——wi have a quiz next week
5. Remember that — q:::‘“—-—-_ the quiz on Tuesday

=

6. There will =—uo___ —is due June 2nd
7. We are going — __;.ff-j__’ ———————be a quiz lomorrow
8. The project — 1o do a project on food

Making announcements -2
Choose correct option:

1. Teacher: Don't forget about the class trip next Friday.
Student: where are we going?
Teacher:
a. Give this invitation to your parents.
b We will go to the theatre to see a play.
¢, We are going to have a visitor next Friday.
2. The break will be shorter today.
Students: why?
Teacher:
a. We will not have a break today.
b, Give this notice to your parents.
=" We are going to have a guest.
3." Teacher: we will visit the museum today.
Student: when are we coming back?
Teacher:
_a” We will come back at 2:00 p.m.
b. There's a change in the schedule
¢ We are going to finish elass at 10:30 a.m. today

Motivating students:
Tick the correct aption:
j"""
1. Yes. You're --—-—-——o- {do it, again, keep, give up, doing great)
2, sememmeea= trying. You can do it. (do it, again, keep, give up, doing great)
3. Don't -—eeemme- -, Keep trying. (do it, a,gjl.’j_n, keep, give up, doing great)
4, Try that -—---=--. You can do it. [dﬂjj.&, again, keep, give up, doing great)

5. You can -—-—, [ will help you. (do it, again, keep, give up, doing great)

While-task: Choose one video from TED ED videos and write down the di&:.us.sign qugﬂium
related to the video and share with the group members.

Video name: e

Discussion questions: v’



T Ty CNTION

Woetting section (13 muarks)

Topic: Prepare an c-mail o the parents of vour students explaining them the advantages
dismchvamiages of mohile learming? Provide womar wnswwer i F00-120 waords

Answer:

& oud Mmrﬁnﬂl P etents,
Heye  fam .:d{;ﬁ? 4 ':Lrﬂa:’n abiur Adhe wplile

and

1*‘—'¢~Wﬁﬁ¢|’| . The ﬂdfﬂ.h't'ﬁt?f& ATE b-.( ol le
1.»:c=-rf"=.’mal SHudent Cosn  le=th c-.ﬂl-.! l'aa(, Hhe
Audio and  \fden ellecke and be O Temenley
Ao lm? e , wibhepe =z fiTSHd.Wﬁnk—m?&g .

%&Lf pim? ?amu In’-gl thqﬁ? thatr  + <4

e leami nq %Tymﬁie.ﬂ: “nd 'Hnui
WAaste fime ™y 9 wobiles  and  ~da 'qu-l’
!_palll';%m{-[%l vm‘::‘%tf"‘ o rﬂ.\hl‘ €ad !‘j-

Use the clues (verbal and picture) below and write & paragraph: ( 100- 120 words).
Healthy habits, disciplined lifestyle, health iz wealih, overall health

2 W 8
o ol Lo F?
o v? q"“w“é" :
Cv E

- hestyte
_&“;f' "f@

e

s ch!—\-h H’cs{T( te  wadinkained B‘f "-"5'“‘7}
PWPL':I A=k r'_’,"'-..f:_nﬁ E‘T hﬁﬁﬁ? hea|thy

habite ke ddin eleiciee wWe. - &P l



Mainb=in 9o0d health | Mﬂ‘fﬂl-a?ﬂ"-’n? heE]iFHw?, (e
Shle lewds b beabthy and  bappy e . No-a-
dmag., oul  He=Mh 9= nﬁhﬂ‘ the ‘afm}"ik =ty
Tﬁl‘:‘_"fn«:? tech 1, ke ,\J'nr:cae:h?.blles ; *"‘rﬂﬁ'”‘r&%ﬁ"ﬁ?
< hpure G Sleep ang \T&h}fﬁ? 4t rusTe  Fives

Peace h  Abe nfing and  body .



P NSTION

Worlting section {15 marks)

lopic: Prepare air cmail b the parenis of your silents explaining them il advantages and
dismbvanizges of mwhile leaming? Provide vour diswer in 100-] 20 words,
Answgr

QHH. Paﬁ'rmlld

1 el

In i"“““&'ﬁ present: *ﬂﬂﬂmﬁm;ﬂw re METE oy
TS
ach | Jb W et e Sechooigy OB

vt . vidld aad  Aiadvantogde  dp U4t fmebmba

AR

. paragraph wriling nhone .
Use the clues {verbal and picture) below and write a paragraph: {100-120 words).
Healthy habits, disciplined lifestyle, health is wealih, overall lealih



Aihe . Teday  dwe o modoen Atjertile  and  Ascicty  jlegile
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e Aeoming Meaped oL Po Ao aved



T follewing test is prepared o know the proficiency levels of presservice teachers in English langunge.

ention vour course name o sulijeeis:
i ine opie of the given text is “Agricultural practices in Indla’, Tlentily and write (le lmportant deiail which

supnrts the topic in each paragraph,
Unsustainable practices

~rce mare than half of india's population depends upan rural emplaymaent for a living, $low agricultural growth s
cancern for the policy-makers as the currently adopted aﬂﬂ:'.”'l.‘ll”-' practices are neither coonamically nor

wironmentally sustainable,
Dominance of cereals among food crops

1min Broad groug of food crops coreals like wheat and rice dominate, About B2 per cont of the area undger faad

oas has been put to cultivation of cereals. There are mainly three cropping seasons in india i) Kharif (i) Faks (1i5)
The Kharif season correspands to the rainy seasen, while Rabi seasan with the wanter, The short periag in

setween the harvest of the Rabi crops and the sowing of the Khanf crogs is called the Zaid seasan,
soclal problems '
.criculture is recently facing greater changes in terms of social aspects like the increased feminization of

rricurture, mainly due to an increase in the number of women-headed households, increased rural-urban
~igratian by men, and growth in cash crops production which require a kot of labor,

“ick up the impartant detall from each paragraph and write it down

answER L hatt of Todn plahe deRods  ufon winad emblyjment

Thet of cal'y Mhsee (wfPiny  BmSon in Tndit
Agilaalat is seedd Tathy anedey Chonsd in A o sociad aspechs ik the

Frewnde a title for each of the following paragraphs: if]l'ﬂml-!‘c! ¥ emn 'lﬂ.'pl'ﬂﬂ ai ﬂﬂﬂffﬂ[h"'

First one is done for you. A. stay happy with l't.E]:iIr eXErcise

i 2022, seart your day with regular exercise, doing physical activity is not about losing weight it's about
yavng your mood and enhancing happy fealings which are produced by your brain when you exercise,

© Develop a healthy sleeping pattern. Ideally 6-8 hours of sleep is sufficient but cven the quality of sleep marters.
I improve the guality of sleep ensure you avoid screen Yime 2 hours before bedtime and give yourself 30-40
wnutes pefore bedtime for self-care or what Is known as me tlm__n. Thiz timo i for you te indulge in self-tara
artwvities or things which are relaing and therapeutic, Some people would enjoy taking care of their hadr and skin

~ame woould like to read a lite hearted baak, some would listen 1o a podcast or soothing music, do meditation, or
] Develop new skills and challenge your

rie & jaurnal,
capanibties but at the same time rels and enjoy your hobbies, Doing what you are passionate about will reduce
tress, dessatisfaction level and improve your moad and in the bong run increase your over all mental wellbeng,



) Set reslistic. feasible and achirvable goals. Dosign your shart-term poals in sich 8 way that it will help n makmp
prats, Focus on productity bul don't get ayerahedmed by working too much or out af

¥ achiewe your lang-term

yaur boundanes, Take breaks as an when needed. While an break do things that makes wou happy. Focus an your

strength and nat on yaur kmitations. . 5 .
1l b-% hownd sleep in sufictm | oud guin The gunlilyet plrep 1% medle

Title far B: o i s

i Yous meed ond in e leg
o i leutland TmPaoe Covmmal  pnlal el foel) 'DU“:!:}

Tithe for C:
Tite for 0: ﬂmn.-.im_alm% and nai on Houy \'h-..;la-'lf.:ng,
11 Seetian;

Write about the tapic in 30-40 words

Topic: In everyane's life there will be so mary memorablo events far which they feel happy. Share one such
memory. What was 7 When and where it happened? Who else was there with you when it happened? Exalain

whiy it was a happy event.

Y% 1 e Someny  moable  momeds inn'rﬂhfﬂ bk .3 wll) shome

= ‘haif_ momanl 15 done Tn Few days bk, .Aclually whin, 1 s galtased In
0 vy Bed wleg .oun ¢dy shif a3 gie b the wook Some Reend wook{Ex
ety elf DevloPaend Retesd ] ™)) Faed , 59mu khi, ond  Padhgusha aze drading a Biatemy

o _Buddha piagan  oad thild labon biagwm Ahose Pivkoer o eofuny, 0 ooty ane

my Faad' Gueap dhofcwoidh  ahickes
Hene, ke %ﬁ%ﬂ%m nicipal Equlﬂ fn?u library for students. You also mention reasans. [Write In 50-60

words |

F"ﬂl.'l‘ﬂ_'-- ﬂlliﬂ.h‘_-]ﬂ @ .mail . com /

Ta - pE- L. ymhjun PtJJ'ﬂ 'ﬂp ﬂ-ﬂ'id.ll Jo W

uood \;"'rhnlm i Ton ‘Eﬂﬂhﬂﬂ 'gtlhxk-':. afe T Perupded 1
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1
st Pl toodde  my deart
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I'he following vest is prepaned 1o know the proficiency levels of pre-service teschers in English language.
(.20 o ! > el ot
“lention vour convee name and subjceis:  y A i ~Scionte. . £ Jﬁ’ﬁ

il topie of the given text is “Agriculbural practices in India’, Idemify and write the impaoriang detall which
suppors the tepic in ench paragraph.

Unsustainable practices

wince mare than half of India’s population depends upon rural employmant for a living, Slow agricufiural growth is
-oncern for the policy-makers as the currently adopted sgricultural practices are aeither economically nat
svirgnmentally sustainable.

Dominance of cercals among food crops

v 1imin prozad group of food crops cereals like wheat and rice dominate. Ahout 82 per cent of the area under food
rons has hean put to culthation of eersals. Thers are mainly three cropping seasons in bodia (i Kha il (i) Rabi (i}

=. The Kharif season corresponds to the ralny season, while Rabi season with the winter. The short period in
cenwaen the harvest of the Rabi erops and the sowing of the Kharif crops is called the Zaid season.

Social problems

=Ereculiure is recently facing greater changes in terms of social aspects like the increased feminization of
agrizuiture. mainly due to an increase in the number of women-headed households, increased rural-urban
rmigration by men, and growth in cash crops production which require a lot of labor.

“ick up the important detall from each paragraph and write it down

AnsweR: 1. plp ity  CLonomwi Ca,u/!ﬁ ney” Wmmw?, Sustenadle.
tllugt s Fiee Aemloa i

* faminigodin, MiGrodt' . Easherspt

Frovide a title for each of the following paragraphs:
First one is done for yeu. A, stay happy with regular exercise

11 in 2022, start your day with regular exercise, doing physical activity |s not about losing weight it's about
“sevaung your meod and enhancing happy feelings which are produced by your brain when you exercise.

01 Dewvelop a healthy sleeping pattern. Ideally 6-B hours of sleep is sufficient but even the quality of sleep matters,
‘mamprove the quality of sleep enswre you avald screen time 2 hours before bedtime and give yoursell 30-40
unutes before bedrime for self-care or what is known as ma time. This time is for you to indulge in self-care
activties or things which are relaxing and therapeutic, Some people would enjoy taking care of their hair and skin,
ome wiould like te read a lite hearted book, some would listen to a padcast or seothing music, do meditation, or
wrE @ pgurnal. . c] Develop new skills and challenge your
Capandlites but at the same time relax and enjoy your hobbies. Doing what you are passionate about will reduce
stress, dissatisfaction level and improve your mood and In the long run increase your over all mental weltbeing,



d) Set realistic, feasible and achiovable goals. Design your short-terr goals in such o way that itwill help in making
you achieve your long-term goals, Focus en productivity but don't get averwhelmed by working toa much or out of
your boundaries, Take breaks as an when needed, While on break do things that makes you happy. Focus on yaur
strength and not on your Emitations.

te X
e fors: 0l U

Title for C: ﬁm_&}_%} akiut -f_'uf,a,.mSL- bosthaie

THeforD: o Msae tnmaahili Hied 4 ik ;-iwﬁna,)!?o!,

1l Section:

Write about the toplc in 30-30 words

Topic In everyone's life there will be 3o many momorable events for which they fesl happy. Share one suth
memary. What was it7 When and where it happened? Who else was there with you when it happened? Explain
wihy it was a happy event,

G MLy .Er‘in_ Hﬁ-m&. Mynneble  Satats, o i)
ey mﬂt;.rhwuﬂ LB birth 14 5o bt v
11 ””'a -@f}j‘-if acte ] on Alrclg ,fkﬂa.hirﬁi);uﬁ,[ mj/
il e livpey &8 2l Wl L . &F  wion v,_,,,ﬁ Rz th
Miswonird  An .1 “‘r"

Write an e=mail to your principal esting for a library for studants. You also mention reasons. (Write in 50-60
wiords)
ponde 150 2
-
I o : Fm L,d‘ﬁ,-‘f\ l|._,.
J

Tie Ji—cm(‘.! s b, Jﬂmd[‘ﬁ-—l
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Classronm Ianguage tesi (20m)

Seetion 1: Mannging the classronm: 5m

on your family, be a quiz lomaorrow, is due June 2%,

M. Fill in the Blanks with phrases: (o report
3m

will hiave a test iomormow, information for you, study loor the test) =
= Ll
I have some imporant .Lﬂﬁn}:!ﬂﬁi?ﬂ "F-hf ::I d'!\’g'
5 Ma{ ﬁm} Hae

Remember to 42kell_heve & desl  dorrarvor?
e et
There will b agur? o NT0
AT

We s l] beve test Aodmo

The project S _due Jue 'LHJ JJ

Vou will do — @ 20egork_on au:urf Jori Ly
B. Choose the appropriate option: (2m)

Students are not playing a game correctly. You say:

Don't you know how to play the gume
This is not the right way to play the game
Let me explain you the game rules once agai

Stop the game
C. You want to say the instructions again to smudents. You s

Wb o

Letus -= the instructions.
H.Im]ursmnd b, listen to c. review d. revive
Section 2: Understanding and communicating lesson content (8m)

D. Mention the skill (listening, reading, writing, speaking) against the instruction. You can
mention one or two skills as per the situation: (2m)

Check the following words in your dictionary. Practice saying the words with a parner ( 3
Answer the queslioﬁs about your school with complete sentences. { ]
Ask your partner about his or her family. Take notes on your partner’s family. [ EFEQ.,H‘}E )
Imagine the life without metals and express your opinions to your partner { )
E. Mention whether the situation matches with the instruction given er not with *yes/ no’ (2m)
Situation: studenis should ask partners about their friends.
Instruction: students gather information from your friends about his or her family members.

Answer:

Situation: sivdents should work in pairs 1o answer the questions.



Instruction: work ina group. Answer he questions,

ATEWET:

F. Mention reviewingsunimarizing/communicating poillsfsequencing against each sentence.
{4m)

. i
-l:!'l,.l.j-‘
In this wiil, you are going (o shudy words about e family | .li‘u-""'”ﬂj Fy

=]
] .I'_', \ ¥i
Who remembers what we discussed about the topic in the last class? ( 21€V" e ) 9?

Mext you will play a game. The, we are going to listen 10 a story. ( OV

n
Today we talked about the parts of a plant, (52 1,"'""”5 J

Section J: Assessing student work and giving fecdback (Tm)
i Write the question numbers which mateh the reading passage given below: (3m)

Penguing are a type of bird. They are different from other birds because they cannot fly. Penguins
spend much of the time under water, and they are excellent swi rs. Penguins eat fish and other sea
lifc. There are cighteen different kinds of penguins in the world. The Fairy Penguin is the smallest and
weizhs only two pounds, The Emperor Penguin is the largest. [ can weigh up to ninety pounds,

What is the name of the documentary film & on penguins?
Mame the hirds which can swim like Penguin
What does a penguin eat? Fele ond gen Jde
Which birds are considered as extinet?

What is the weight of the Fairy Penguin? %
Which penguin is the largest one? .. G el
. Match the expressions in column A with expressions in column B (4m)

";“J,'I'IJJ

ol e S

Column A Column B

Don't forget — to pay attention to the explanation ( |

You need T is off tepic ( )
This sentence .- are missing | ]
Some details - o complete the chart i )



Po U I"~.[C} 29

Classroom Langunge test { 2m)
Seetion 1: Moanaging the elassroom: Sm .

= .
A Fill in the Blanks with 11]“"15.4,,'1 (n TEPOrL 0N your |‘:||'|'|1|:|,rlI he a {[|_||,.r lul:ﬂi]rl'n'l.'l.' is due I’jl'li: 7h
will havve a test tomormow, information for you, studly for the test) = Jin

| have some important - ‘I.i"‘ufuzmn;ﬁr.ﬁ s ey k2
Rewember to -Sobdsliy,_ oAb Aest

There will €0 ayudD. domnessoud

We LS howe a Aest  decaeevono

The project —%...d‘f.ﬁ&. EUﬂE ‘f}_f\'ﬁ

\’uu\x'illdu—m---,ﬂg;ﬁ?r% (Clp %{bt—t —Eeﬂ%llj

B. Choose the appropriate option: {2m)
Students are not playing a game correctly. You say:

Don't you know how to play the game
This 15 not the right way to play the gam
Let me explain you the game rules once again
Stop the game
. You want to say the instructions again to students.

[t
Let us -ﬂ!ﬁr—qhe instructions.

a. Understand b. listen to ¢. review d. revive

) B W =

Section 2: Understanding and communicating lesson content (8m)

D. Mention the skill (listening, reading, writing, speaking) against the instruction. You can
mention one or two akills as per the situation: {2m} .

Check the following words in your dictionary. Practice saying the words with a partner ( M%
Answer the questions about vour school with complete sentences. { %ﬁ?ﬂ'\%}
Ask your pariner uﬂﬁﬁs or her family. Take notes on your pariner’s family. ( f_?g}e.rﬁ‘
Imagine the life without metals and express your opinions o your pariner [ 558z uﬁ-t%(\a

E. Maention whether the situation matches with the instruction given or not with *yes/ no* (2m)

Situation: students should ask partners about their friends. :

Instruction: students gather information from your [riends about his or her family members.

Answer: Y@g

Situation: students should work in pairs to answer the questions, ! I



Instruction: work in n group. Answer the questions.

AEwer: YE_S

P Mention reviewingsammrizingcommunicoling goalslsequencing against each sentence.
{<h}

In this unit, you are going to study words about the fmily ( Surﬂm?:l?(‘%
e
Wha remembers what we discussed about the topic in the last class? { ﬂgmmﬂ%m g-“J
Today we talked about the panis of o plont.— { E‘W 5"6 Q%?‘jhg'l' eﬂﬂ}“ w
! ’ . &, e
Mext you will play a game, The, we are going to listen o a skory. | Q_Q (O T % [ Fi=T] f\%
Section 3: Assessing student work and giving fecdback (Tm)
G. Write the question nuibers which match the reading passage given belows: (3m)

Penguins are a type of bird, They are different from other birds because they cannot fly. Penguing
spend much of the time under water, and they are excellent swimmers. Penguins eal fish and other sca
lifc. There are cighteen different kinds of penguins in the world. The Fairy Penguin is the smallest and
weighs only two pounds. The Emperor Penguin is the largest. 1 can weigh up 1o aincty pounds.

!
What is the name of the documentary film made on penguins?

I.
2. Mame the birds which can swim like Penguin L . [5_&‘:
3. What does a penguin eat? « 7o el __E‘-_g.?ﬂ, olbeg OS5 g
4, 'Which hirds are considered as extingt? - e Gralle <
5. What is the weight of the Fairy Penguin? — ?e'g":-.ﬂ": r ‘F&;{I Cu¥al e -!:r‘! s
6. Which penguin is the largest one? o gy PLOASLIN = 4 ;
H. Maich the expressions in column A with expressions in column B {(4m) fourg
Column A Column B
Don’'t forget tiv pay attention to the explanation { )
You necd 15 of topic [ 1
I
This senten —— R T T ( )
Soame detai to complcie the chart { )

©

®_ ot Lok ond olex e Ble.

®
© Jehyy twadun Bt Snolleck § coefzhe mly oo
Rewe

® _Cropessst penguin.



Discussion form
1. Wrile about yoursell in o fow sentences, (your name, where do you come from® ¥ our
[|k|.'> dislikes, hobbics, educationnsl huclu..rm:nr] goals) why do you want o fmorve your ﬁa J
.

ol o ol oy bt it 5
Jﬁdf’amm 4 wed ;*‘.:@ ,ﬁ.&ﬂ ﬁ%ﬁa’n fméﬂmJ aa

ac? rtg .zulf-u.ﬁo.ﬂ cLL'ELJ-'lf’lc.J J?H'IF {;tiqj nmﬂ#—al' %ﬁé‘%

2. Woe cat not only for survival bt alse for enjoyment.
For example: as part of festive celebrations we enjoy ealing traditional food items. These

food items differ from region o region. _
{which food items arc prepared in your region on fl:sllvl: mcaﬁlcmu'?" Do you enjoy cating

them? What s your urite food i {5}? =
. i#;”ﬂh%‘” ’qfe.s W 'TEtj et U Jﬂ{w
Nﬁd we  pagneil  ladduy vocth -
ffce Jiouﬁ. we  njey o mﬂ-m sed Tiew,

Respond o otlers” views: (scleet anyone of the following options)

I know how 1o prepare it like it toof [ want 1o know how i is prepared’ We call the
swieet with a different namey is it a milk item¥do you kdonw to prepare it? Can you tell me
the procedure what do you call this sweet in your pface? I don't eat sweets! | prefer
something spicy food over sweets

i
read others' opinion (which onc you liked mention neme)

Yes [Tlike <o ploy gores ond Oif_ﬁd_'bunf:% And
A dislike EDMH’ erms, .

writing
.\.'I."rilz an e-mail ta wanr ,:n:in-c-ipal,' arking for a libromy for the students, Montion the rsosus,
W’I‘Iﬂ.tarr. 'Lh:c reasons for'which we need a library? What do you need for a library?
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Prepare the timeline of a famous scientist/timeline of vour own life
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Dhscussion form
I. Write about yourself in o few sentences, (your name, where do you come from? Your
likes, dislikes, hoblics, educntional hockprownd, goals) why do yo want to imone your
Eigelish bnnguage and eommunichtion skills? . o 0 Gy
T arn (Suse “‘L& - ff""'l".ﬂ_‘-'[:,_'m" ~Hrle i ke £ ?En c]w,gu‘nﬁ o
Pueolly, | hate -to wacte The-time , T am a epeduate P
- -
Yy L:!ml, e o cedlle Az an -Englith “teacher Tna hite

] mal .
My nobbl ie e spext |Uicten videot < e pherto
2. We cat not only for survival but also for enjoyment.
For example: as part of festive celebmiions we enjoy eating traditional food items. These
food items differ from region o region,
(which fond items are prepansd i yoere segion on festive occasions? Do you enjoy eating
them? What = your favourite foad tem (517

" Mutteny cuny ”_‘y:C]tl.: v ]J—u,-_-hr-f-ll?m
Sitem e
Snoe lee
Respond to others” views: {select anyone of the following opti
1 knovw how 1o prepane T like it tood 1 want to know how i
sweet with a different name! is it a milk item™do you
the prosedure™ what do you eall this sweet in your
something spicy food over sweeis

prepared’ We call the
w to prepare it? Can you tell me
e I don't cat sweets! T prefer

read others' opinion {which one you liked mention name)
Tholike ruetton cunry And please .nan qev +ell me
th Pﬁu&uﬁt oy {13
writing
Write an e-mail to your principal, asking for a library fior the sudents. Mention the reasans.
What are the reasans for which we need a library? What do you need for a Fbrary?
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Writing an emnil using sinmple, and clear language. (palite languaps whenever necessary)
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WORK SHEETS

1. Select the process of anything from your textbook and present it by using sequence chart.
: you can use any one of the following sequence charts (required textbook)

Topic name: Jhe r%f{,ﬁsh Canl - Paad-D

Explain any process related 1o your subject to your friend by [illing up the following table.

First step Ol Gep] B T, Gip : Chatacle Tud G
Next step Gt = LE- FE v Lel cbatdrentt
Then F
After that B

Did yvou understand? (ask this
gquestion)

Shall | repeat? (Ask this question)

L!stnﬁ.}z — el
ﬂ:mEl«ﬂ: {oh. sl es -

ﬁfmi.-'l-'e Cal— Bﬂf— -— Ja.onunifif

Goionlegd  |_Erempld ¥ larg

Mow prepare two questions related to the process and ask others in your group.

Example: How many steps are there in the above process?

s Theve ' ‘3[5_ [ -fmm alsove ol i
The Gran‘l éem —m yoheh  chaacler )
L,,“\ﬁf* is j:.'-ﬂﬂ,lr}l d’n’ ¢an'f Pu.f- UP

)
o
Peer feédback check list (Sclcct any one option) from other group: (write his/her name):

1. Explained the process
2. Explained the process clearly.



3. Explained the process cleary amd nsked questions,

3. Seleet an activity from your lexibook you teach (o students, Wrile down the instructions
provided in the textbook. Imagine your lriends s students and explain the activity along
with instructions to them. Your friends will provide you leedbock. (exchange roles until
all of you complete the turns),
Activity name: 2 J,g‘-. inr'}" »
h1."inll'l.|§lil‘ll‘l_'i: ':”'.IC'UP ﬂnf e HEL_!]_' ni‘ I - ﬂJb 2, -?F ,E" ffpfn;n
wlhatll  baippeniog S Y

2 An =lhe |P1.ar'i.u1( b.”:t‘tf ~lhe Fupl it cr!?':ﬂ :

3) Ad Lﬂ:{ e gianl & omgvy about elibivdh

Peer- Feedback cheeklist (Select any ohe aplion)

1. Explained the activity along with instructions

2. Explained the insiructions in a clear and understandable way

3. Explained the instructions in a clear and understandable way and checked the
understanding of learners by asking questions,

3. What will you do if you face failure? (select two to three options from the list and you
can add your own view to the list) -

I will learmn from my failure

['will try to understand where I did the mifake and improve on it

1 will not learn anything new

Iwill tell try to talk to prople who kfs overcome failures

I'will share my sad feelings with others and forget about it

(what will you do?) ASK ANOTHER PERSON AND WRITE

Sbn B L by —

As a teacher, when students fail in exams. What sieps do you take? Discuss with your group
members and write down here:

[ make orn)  on <the ‘5'|!u;.f,.'=,5 £ ffj.r 1o taoeo Uy,
- G fated et

2

4. Listen to one educational video of your choice and provide the main idea and details af
the video (what is the videa about and what are the important details in the videa?)
(each one has to write one se tence). (required YouTube aceess) work as a group
Mame of the video:, Q'frﬂ\‘l]*ﬂ We glheet Globa) woaurnin
Main idea: &

l. f."'r I".Ou_‘]e 1 G irg ‘]Ul = 2
Impnrmf:f:amils: P"'ﬂgﬁic tha t r?::%:l.tfu 5-"‘:;"" 'E"-'Hfa‘-?l"f: fgui?gﬂfmﬁ;:iih ?&P

. : i\f__ § ;‘jhﬁmﬂf“’;’;ﬂ&m@’
g cff- o> @ﬂ;-cw.mhi " ;ﬁwﬁ alodid i Thae ;fmh
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WORK SHEETS

I Select the process of anything from your textbook and present it by using sequence chart.
: you can use any one of the (ollowing sequence charts {required texthook)

Topic name: P‘it'cnuf.Jl-h"ﬁ of _'l;:;_._r-_g\ I N _,_ﬁ‘f"':i-r[""-_,-dﬁl_"n

Explain any process related to your subject to your friend by filling up the following table.

First step

Mext step

Then

Adfter that

Did you understand? (ask this
guestion)

Shall | repeat? {Ask this question)

Or
LB e ey ) f\?ﬁEiTmi'_- m:-ﬂh—tt::lm!r
o bond P I PR
. l
Hees s
gz; e [ il Fmgm - C&ﬁﬂ
i’—.‘ﬁEEh"'r — 8 Y —

-

Now prepare two questions related to the process and ask others in your group,

Example: How many steps are there in the above process?

bl do Jod Emow d:j'—'ﬂr.,{rf —Ardmac) n—l—'l-u.u[:.aeﬁng‘f'i’?
b, vkt 1 c.dHe Tﬂnrﬁhﬁfi?

Peer feedback check list (Select any one option) from other group: (write his'her name):

l. Explained the process
2. Explained the process clearly,



3. Explained the process clearly and asked gquestions,

2. Select an activity from your texthook you teach to students, Write denwen the instructions
provided in the texibook. Imagine your friends as students and explain the activily along
with instructions io them. Your Triends will provide you feedback. {exchange roles until
all of you complete the turns). ¢ A ol ¥
Y al= = | T flas
Activity name: gy u..rt —{ rl}"i:ff‘r el I‘]] pey o 'glml ﬂ"J f:a loyae beve
Instructions; ¥ AT AT ‘;3 ?ﬁ‘ “]_ 1 ) I ; Fﬂ\'l"l..f'l . l_}b ;.-,_;-F"-.‘rrl mrﬁ J.A_F it 1..#“1" v q-..:[’l"ul':.}

S H_.c‘i‘r’ %{-‘E f_q_p,_.,! :.i\u L l,,d'f’:lr‘*.-l{,.n,g h;i{_) '\:!","' 'a"_)-l‘.-l;""rl"-i
RS Yy
Peer- Feedback checklist (Seleet any one aption)

I. Explained the activity along with instructions

2. Explained the inswructions in a elear and understandable way

3. Exphined the instructions in a clear and understandable way amnd checked the
understanding of learners by asking questions.

3. What will you do if you face failure? (select two to three options from the list and you
can add your own view to the list)

I'will learn from my failure

I'will try to understand where [ did the mistake and improve on it.
I'will not learn anything new

I'will tell try to talk to people who has overcome failures

I will share my sad feelings with others and forget about-it
(what will you do?) ASK ANOTHER PERSON AMRITE

B lh b =

As a teacher, when students fail in exams. What ps do you take? Discuss with your Eroup
members and write down here: ]
Jeaclhay Sk U G Walevadh wiln Atn 9 Enow Sy ‘F‘"’E
1 FHL es & L 5
—blem —fev Lailieq Sn excams.
2. T woil -ﬂw\\: vty Fopic doleamn éind 11{"“*&'” Hom auw
s 'm al LN ’ - ‘_'*ﬂ ?TMHF—F-
4. Listen to one educational video of your choice and provide the main idea and details of
the video (what is the video about and what are the important details in the viden?)
(each one has to wrile one senlence). (required YouTube access) work as a group
Name of the video: Pyrhanc) bt o 1'-.1‘. Y Cette faver
Main idea; mh/)
1.
Impartant details:
1.
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WORK SITEETS

1. Select the process of anything from your texthook and present it by using sequence chart.
 your can use any oie of the following sequence charts (required textbook)

Topic name: (T &Wﬁ'}{”

Explain any process related to your subjeet to your friend by filling up the following table.

First step
Mext step

| After that

Did wou understand”? (ask this
question)

Shall I repent? (Ask this question)

Or

|e8Ca N a«_’fl}mj’m
(k1] Forth B o~ oh ad B2
Durtyod O
'

pafoin | faslU | o
‘Aﬂ’jm' wﬁ%ﬁ; 1l dﬂ&

//

Mow prepare two questions related to the process and ask others in your group.

Example: How many steps are thcn: in the abo pru:ess?

b, Can T W{_mﬁ ngcuﬂ
Peer feedback cheek list (Select any one option) from other group: (write his/her name):

|. Explained the process
2. Explained the process clearly.



i Explained the process clearly and asked questions.

[¥]

Select an activity from your textbook you teach 1o students. Write down the instructions
provided in the textbook. Imagine your friends as students and explain the activity along
with instructions to them. Your friends will provide you feedback. (exchange roles until
all of you complete the lurns]n E‘ﬁ&‘ﬂq

of!
Activity name: Cl < , —Jalk aboud —the ﬂuﬂﬂE’P{

Instructions: “Th .:u_l I:Um u:_u'l ot
G's givey  imfave s ¥ e

Peer- Feedback checklist (Select any one option)

1. Explained the activity along with inctrictione

1. Explained the instructions in a elear and understandable way

3. Explained the instructions in a clear and understandable way and checked the
understanding of learners by asking questions.

3. What will you do if you face failure? (select two to three options from the list and you

can add your own view to the list)

| will leamn from my failure

1 will try to understand where | did the mistake and improve on it.

I will not leam anything new

I will tell try to talk to people who has overcome failures
I will share my sad feelings with others and Eﬂﬁjd:wt it
(what will you do?) ASK ANOTHER PERSON-AND WRITE

kA R b b -

As a teacher, when students fail in exams, Wha/mriu you takc? Discuss with your group
members and write down here:

|7 il eflan e 165500
2 Uﬂx.aid -‘flﬂmﬂvﬂ A

4. Listen to one educational video of your choice and provide the main idea and details of
the video (what is the video about and what are the i imporiant detzils in the video?)
{each one has to write one sentence). {nqmrcd YouTube access) worlc as a group

Name of the video: G110 bal mﬂﬁn’tt"\a

Main 1dr;a

Imporlamd%

o Abhe Fughc -
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Pask ap erd- |
SILL: compensation
Self-efficacy: Reading
Task phases

Pre-task:

Appendix C4: Tasks for lesson plan, Task-evaluation checklist

'rf'i:rn:} Sciente el Teohrolory

Modeling the strategy: text cohesion (sequencing information) puessing, asking questions

The strategy is modeled by helping leamers to guess the sequence of ideas and also use
questioning technique regarding the order of arranging the ideas in a scquence,

Text used for Modeling: 55 pg

Teacher and student Interaction (classroom language):

Identify the linkers in the fext given
Understand the main theme of the text
Let me give the first sentence for you

Activity: Fill in the blanks with the appropriate verb form:

[simple present,present continuous)

1. The robot's sensors
2. Engineers often

(collect) data from its surroundings in real-time.
(use) computer simulations to test new designs before

building physieal prototypes.

3. Qur team
4. Solar panels
ENETEY SOUrCE,

5. The laboratory technician

6. Many students

{work) on developing a new algorithm for data analysis this week.

(eenerate) electricity from sunlight, making them a sustainable

(prepare) samples for analysis right now.
(pursue) degrees in science and technology to contribute to

future innovations.,
Low (2) Medium (4) High (6)
Not able to focus on two or | Not able to focus on one or | Followed all the steps:
three of the following steps: | two of the following steps: Undersending the
Understanding the | Understanding the | instructions and participates

instructions and participates
in the activity by asking

instructions and participates
in the activity by asking

in the activity by asking
questions

questions questions Supporting beers by
Supporting peers by | Supporting  peers by | explaining the task
explaining the task explaining the tagk Checking boiiher' e
W
Appendix



comect/incorrect

Asking the peerfteacher if
something is not clear and

getting their support

comecl/incorrect

Asking the peerfteacher if
something is not clear and

getting their support

explaining the task explaining the task Checking whether the
. answernanswers isfare
Checking  whether  the | Checking  whether  the :
i comrect/incorrect
ANSWer/aAnswers isfare | answer/answers isfare

Asking the peerfteacher if
something is not clear and

getting their support

While-task: Select an objective test type (select an activity): Jumbled order (52 pg)

Teacher and student Interaction (classroom language):

Do you want me to repeat the instructions?

Do you have any doubts?

Scaffolding learners: Learners will be asked questions to guess the sequence correctly

Post-task:

Show me your answers

Are you able to understand the meanings of key words?
Do you have any idea regarding the ‘connectors’?

Scaffolding leamners: learners will be given clues to complete the task given

Teachar/leamers’ rubric

Confident (6) Good (4) Weeds improvement (2)

Can locate key words Can locate key words Can understand the
Can identify main idea Can identify main idea information provided

Can skim through details and

can identify their order by

focusing on 'connectors’

Follow-up: learners will give the summary of re-arranged paragraphs



To be filled by the resenreher L£ORNIIL

objective

Companenits of the
lesson plan

Strongly
disagree

(1)

Disagree
(2)

Meutral
(3)

Agree
(4)

Strongly
agree(5)

Language of
Intcraction

Ta give speeafic
feedhack i
English to smudenis
ahenat tlseir
strazegy learming
with the help of
rubrics

To use afpraprinte
English 1o azk
questions of (o
provide chics and
hines

Language of
Instruction

To give clear
insinictinns in
English when
conducting
aclivities

Efficacy for
student

Engagement

To make sudents
appreciaie the
potential  benefits
associated  with
learning  English
through

activitigs

SILL

To mention  the
straiegies that are
used s per the
SILL
gquestionnaire

Ta model the
stralegy by using
the: relevant
material

] Self-
efficacy

Te mention the
languags seli-
cfficacy siztement
as per the task




To be filled by Instructar)

objective Components of the | Very Poor | Acceptable | Good | Very
lesson plan poor (1) | (2) (3 (4) good
(5)
Teacher
Toe give  specific
Language of | feedback in English to
Interaction | students  about  their v,
strategy learning  with
the help of rabrics
To wuse appropriate
English to ask questions
or to provide clues and v
Language | hints
of To give clear
Instruction | jnstructions in English
when condueting
activitics v
Efﬁ“w for Tunm}uﬂudmlsappmu_em
student p?rnual_bmﬁul. dssociated
with bearning English through
engagement | aorjvities v
SILL To  mention  the
strategies that are used
as per the SILL v
questionnaire
To model the strategy
by using the relevant v
material
I2  Sel-|To  mention the st
efficacy language self-efficacy
statement as per the task




Topic: Gratitude
SILL: compensation
Self-efficacy: Reading
Task phascs

Pre-task:

Modeling the strategy: text cohesion (sequencing information) guessing, asking questions

The strategy is modeled by helping lcamers to guess the sequence of ideas and also use
questioning technique regarding the order of arranging the ideas in a sequence.

Text used for Moedeling: 125 pg

Teacher and student Interaction (classroom language):

Identify the key words in cach sentence
Look at the list of the ‘linkers’ and their meanings

Activity:
Fill in the blanks with appropriate phrases:
(garden of positivity, abundance in our lives,profound impact)

Gratitude is a powerful and transformative emotion that can have 8 -e--cecesamaees On our
lives. When we express gratitude, whether through a simple "thank you" or a more heartfelt
gesture, we not only acknowledge the positive contributions of others but also nurture our
own well-being. Gratitude has the remarkable ability to shift our perspective, helping us
focus on the rather than dwelling on what we lack. It can enhance
our relationships, improve our mental and emotional health, and foster a sense of connection
to the world around us. Cultivating gratitude is like tending to a within us,
and as we nurture it, we often find that it blooms into a more joyful and fulfilling life.

Low (2)

Medium (4)

High (6)

Mot able to focus on two or

three of the following steps:

Understanding the

instructions and participates

Mot able to focus on one or

two of the following steps:

Understanding the

instructions and participates

Followed all the steps:

Understanding the
instructions and participates

in the activity by asking

in the activity by asking|in the activity by asking | questions

uestions uestions ;

9 9 Supporting peers by
Appendix 375



Checking whether  the | Checking ~ whether  the | answer/answers igfare
answer/answers i1s'are | answer/answers is/are | correct/incorrect

- E'ﬂ f
correct/incorT comect/incorrect 5A5king the peerfteacher if

Asking the peerteacher if | Asking the peerfteacher if'ismm:-ﬂ'ting is not clear and
something is not clear and | something is not clear and | getting their support
getting their support petting their support

While-task: Select an objective test type (select an activity): Jumbled order (52 pg)

Teacher and student Interaction (classroom language):

Did you understand my instructions?
Is there any confusion with the activity given?

Scaffolding learners: leamers will be given clues and meanings of keywords helpful for
arranging the text

Post-task: Discuss the story given

What is the sentence in the order?
What 1s the main idea of the paragraph?
Scaffolding leamers: learners will be working on the task collectively

Teacher/leamers’ rubric

Confident (&) Good (4) Needs improvement (2)

Can locate key words Can locate key words Can understand the
Can identify main idea Can identify main idea information provided

Can skim through details and
can identify their order by
focusing on 'connectors’

Follow-ap activity: leamers will be given a jumbled passage which they have to rearrange
and identify the key details.



To be filled by the researcher | £ Q%N

objective

Compancnts af the
leszon plan

Swrongly
disagree

(1)

Disagree

(2)

Neutral
(3)

Agree
(4)

Strongly
agree(5)

Langunge of
Imieraction

T give spocific
feedhack i
English o studenis
mhant heir
straepy lcarming
with the help ol
rubrics

Th use nppropriate
English to ask
questions ar 16
provide clues and
hints

Language of
Insiruciion

To give clear
instructions in
English when
conducting
activiiles

Efficacy for
student
engagement

To make students
appreciate ihe
potential - bencfits
associsted  with
learning  English
through

activitics

SILL

To mention 1he
sirategies that are
used a5 per the
SILL
questionnaire

Te model the
sirategy by using
the relevant
rmaierial

L2 Self-
efficacy

To mention the
language  self-
efficacy statcment
as per the tosk




To be filled by Instructor)

objective Components of the | Very Poor | Acceptable | Good | Very
" lesson plan pour (1) | (2) (3) (4) good
(3)
Teacher
To give  specific

Language of | feedback i English to

Interaction | students about their -
strategy learning with
the help of rubrics
To wuse appropriate
English to ask questions
or to provide clues and v/
Language | hints
of To give clear
Instruction

instructions in English
when conducting

activitics

Efﬁcﬂc_‘,l' for Tumah:xmd:nlnppntii‘.:l}u_-

d potentinl  benefits  associated

stucient with learning English through

engagement | activities . v

SILL To  mention  the
strategies that are usec
as per the SILL v
questionnaire
To model the strategy
by using the relevant Ve
material

L2 Self- | To  mention the :

efficacy language seli-efficacy _ v
statement as per the task |

Appendix



Topic: social issues
SILL: compensation
Self-efficacy: Reading
Task phases

Pre-task:

Modeling the strategy: text cohesion (sequencing information) guessing, asking questions

The strategy is modeled by helping learners to guess the sequence of ideas and also use
questioning technique regarding the order of arranging the ideas in a sequence.

Text used for Modeling: 17 pg

Teacher and student Interaction (classroom language):

Look at the list of the linkers provided to you

Find the meanings of key words

Activity:

Choose the most appropriate adjective from the list provided to complete the description of the
given social lssue. {inequality, alarming, Inequitable, pressing)

1. We must address the

2. Despite efforts to address it, gender

issue of climate change to ensure a sustainable future.
remains a significant challenge in many

socletles,

a, access to healthcare ean lead to health disparities among different populations.

4. The rate of cyberbullying among teenagers is a cause for concern,
Low (2) Medium (4) High (6)
Not able to focus on two or | Not able to focus on one or | Followed all the steps:
three of the following steps: | two of the following steps:

e NESIPE | Understanding the

Understanding the | Understanding the | instructions and participates

instructions and participates
in the activity by asking

questions

instructions and participates
in the activity by asking

in the activity by asking
questions

uestions
9 Supporting peers by
Supporting peers by | Supporting peers by | explaining the task
explaining the task ini
P g the tas explaining the task Checking  whether  the




questions

Supporting pecrs by

explaining the task

Checking  whether  the
AnsWer answers isfare
correct/incormect

Asking the peerfteacher if
something is not clear and

getting their support

fuestinng

Supporting [MECrs by

explaining the task

Checking  whether the
ONSWer nnswers is/are
cotrect/incormect

Asking the peerfleacher if
something is not clear and
getting their support

fuestions

Supporting peers by
explaining the task

Checking  whether  the
answer/answers islare
correctfincorrect

Asking the peer/teacher if
something is not clear and

setling their support

While-task: Select an objective test type (select an activity): Jumbled order 100 page

Teacher and student Interaction (classroom language):

Do you have the jumbled text with you?
What is the main idea of the text?

Scaffolding learners: learners will be given clues to rearrange the passage

Post-task: Discuss case study 1 (101)

What is the meaning of that linker?
Did you complete the activity?
Are the sentences easy to read?

Scaffolding leamers: leamers will complete the task using clues and also suggest a title for

that passage

Teachen’lenmgrs‘ rubric

Confident (6) Good (4) Needs improvement (2)
Can locate key words Can locate key words Can understand the
Can identify main idea Can identify main idea information provided
Can skim through details and
can identify their order by
focusing on 'connectors’
_ |
Follow-up activity: learners will summarize the re-arranged passuge
Appendix




To be filled by the resesreher | £ A%NLN

objective | Companents of the | Sirongly | Disagree | Neutral Agree Strongly
— disagree | (2) (3) (4) agree(S)
(1) :

Language of | To give specific
Interaction feeslhask i
Englizh to stubenis
absd their
stregy learning i
with the help of
ruhrics

T s appraprate
English to ask
quastions or Lo u/"
provide clues and
hinds

Languape of | To give clear
Instraction insnuctions in

English when -
eonducting
aclivities
Efficacy for | To make students
student appreciate The
engagement | potential  benefits L/,,
associated  with

leamning  English
thraugh

activities

SILL To mention  the
siraiegies that are

used as per the v
SILL
questionnaire

Te model the
sirategy by using
the relevani
material

] Self- | To mention  the
efficacy language zelf-
cfficacy statement
as per the task

\

\




To be filled by Instructor)

objective Components ol the | Very Poor Acceptable | Good | Very
lesson plan poor (1) | (2) (3) (4) good
(5)
Teacher
To  pive  specific
Language of | feedback in English to
Interaction | students abowt  their v
stralegy learning with
the help of rubrics
To use appropriate
English to ask questions
or to provide clues and v
Language hints
of To give clear
Instruction | jnstructions in English
when conducting /
activitics
Py | e
student with leaming English through
engagement | activities v
SILL To mention the
strategies that are used v‘/
as per the SILL
guestionnaire
To model the strategy
by using the relevant v
rnaterial
Lz  Seli- | To  mention the /
efficacy language self-cfficacy
statement as per the task
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